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Interrogating the public good versus private good
dichotomy: ‘black tax’ as a higher education public good
Samuel N. Fongwa
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ABSTRACT
The perceived dichotomy between public or private benefits to higher
education remains of growing interest in higher education research
and policy. In this paper, I borrow from the African philosophy of
Ubuntu as a conceptual lens to interrogate this binary within the
South African context using the ‘black tax’ phenomenon. Gleaning
secondary evidence from online sources, I posit that while black tax is
being misused and abused by some beneficiaries, the experiences of
majority of black professional graduates within their nuclear and
extended families suggest a public good value of higher education
beyond the suggested private benefit of earnings and social mobility.
I argue using core components of ‘Ubuntu’ that understanding the
benefits of higher education in a context such as South Africa demands
a nuance approach beyond the current dichotomy. I conclude that
black tax blurs the lines and serves a public good function within
a private good.
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Introduction

Never has the function and relevance of higher education been interrogated as much as
it has in the last decade, in the aftermath of the global economic crisis. The increased
calls for accountability, relevance, managerialism and even commodification of higher
education have heightened debates on the function of contemporary universities
(Deem, Hillyard, and Reed 2007). The robust debates on the public versus private
good of higher education has contributed to a shifting ethos, relevance and function of
higher education globally and within South Africa (Badat 2017). This debate has been
heightened in the face of increasing tuition fees, student debt and marketization of
degrees,1 and higher education being expected to enhance social mobility. However,
whether the public versus private benefits of higher education should be captured as
a zero-sum or positive-sum game remains largely unanswered (Marginson 2011).
Theories and approaches conceptualised largely in the Global North have provided
lenses to understand the value of higher education in society. These include social
justice, human capital, human development and the knowledge economy (Nixon 2011;
McMahon 2009; Nussbaum 2001).
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In the South African context, inequality, poverty and unemployment are the main
scourges that affect the contemporary society, as stated in the National Development
Plan (NPC 2011). To address these challenges, (higher) education has been expected to
play a levelling role in reducing most of the historic inequalities and to deliver on the
promise of socio-economic mobility for the majority (Valley 2007). As the current fee-
free era opens up more opportunities for the historically disadvantaged, re-visiting the
broader private versus public benefits debate remains important. While World Bank
studies on rates of returns (Montenegro and Patrinos 2014) show that South Africa has
the highest private rates of returns in terms of higher education, there are vast societal
inequalities masked in the studies. Hence, the need to re-interrogate the public versus
private good return dimensions to higher education.

In this paper, I argue with other authors against a narrow understanding of the private
benefits of higher education beyond the narrow rivalrous and excludable assumptions
(Williams 2016a). This is especially relevant for employed black graduates in the South
African context experiencing the black tax phenomenon. I contend that graduate employ-
ment also serves a public good usually shared with the extended family through black tax;
defined as the process through which a black2 individual (usually an employed recent
graduate) uses a significant portion of their income and savings to support their immediate
and extended family (Magubane 2016).

The global phenomenon of the ‘Sandwich generation’ of mid-life adults who simulta-
neously raise dependent children and care for elderly parents resonates here (Miller 1981).
However, as will be shown below, black tax is not limited to caring for ageing parents, as it
includes siblings and extended family members. Furthermore, in the context of the US and
Great Britain, Grundy and Henretta (2006, 707) think, ‘such a combination of mid-life
dependents is in fact very unusual’, with the most common being adults in late-mid-life or
early old age who have surviving parents to care after”. Black tax in South Africa focuses on
early mid-life or recent young employed graduates who take care of their immediate and
extended family.

Literature review: the shifting benefits of higher education

The relevance or benefits of higher education have been well documented in the literature
(Johnstone 2004; Shaw 2010; McMahon 2009). The increasing demand of higher education
has been linked to its perceived and actual benefits of job security, social mobility and its
spill-over effects (Winston 1999; Hensley, Galilee-Belfer, and Lee 2013). These benefits are
largely seen as a binary benefit or dichotomy of private benefits and public benefits.
Proponents of the private benefit see higher education as an investment that later yields
returns for the person who invests in education (Zemsky, Wegner, and Massy 2005;
McPherson and Schapiro 1998). In Sub-Saharan Africa, this binary view of public versus
private benefits was a major policy approach used by major funding agencies (World Bank
and IMF) and governments in funding higher education in the 1980s and 1990s
(Psacharopoulos 1985, 1995; Brock-Utne 2000). More Recent studies Montenegro and
Patrinos (2014) continue to support the private benefits beyond the public benefits with
increasing calls for less public spending on higher education.

This increase economic benefits shadow the social or ‘non-market’ benefits to indivi-
duals. Identified social benefits – such as better health for individuals and families, greater

2 S. N. FONGWA



educational opportunities, better financial management and an active citizenry – have
increasingly been difficult to measure (Hensley, Galilee-Belfer, and Lee 2013). After
analysis of the impact of higher education on poverty reduction and social development,
Tilak indicated: ‘Higher education has a very significant role in the development of the
societies – in terms of economic development, human development, gender-biased devel-
opment, improvement in health, life expectancy, reduction in fertility, infant mortality and
poverty’ (2003, 11). For Marginson (2007, 51), however, this emphasis has largely been
placed on the economic benefits because ‘calculations of the private returns from
a university degree are easier to imagine than social returns and appear less arbitrary . . . ’

Proponents of the public good benefits of higher education have used a broader and
expanded function and relevance of higher education that goes beyond the individual
(Fongwa 2018). Arguments for a public approach to higher education outcomes in South
Africa have been largely centred on the funding of higher education. In establishing
a public-good imaged higher education system, the Ministry of Higher Education and
Training (DHET 2015) has emphasised the transformation agenda of higher education.
However, Busemeyer (2015) argues that all fee regimes face a ‘Trilemma of trade-offs:
public or government investment and private cost. These trade-offs are largely influenced
by a combination of what the various political groupings think the role of higher education
in society should and therefore which constituencies’ interests are dominant’.

Regarding curriculum and pedagogical implications for higher education as a public
good, Leibowitz (2012, xxiii) argues that a public good higher education approach implies
that institutions as a whole be predisposed – via the mission, culture and practices –
towards social justice, inclusion and care for the ‘other’. According to Bozalek and
Leibowitz (2012, 67), this calls for the development of graduate attributes beyond skills
for a job and also for a curriculum design that encourages attributes such as dialogue,
agency and engagement with the ‘other’. In supporting public good education, proponents
of the human development and human capability approach (Walker and Fongwa 2017;
Walker and McLean 2013; Nussbaum 2001; Sen 1997) argue for the reconceptualization of
education and graduate development to support social justice and the expanded well-being
of society through reflexive pedagogical arrangements. As shown by Lanzi (2007), public
good proponents do not ignore the benefits of human capital accumulation for economic
benefit, but argue for the enlargement of capabilities to enrich one’s life and that of others.
Against this backdrop, this paper seeks to show that this dichotomy of public and private
good of higher education has largely outlived its relevance, as the boundaries between
public and private benefits increasingly blur (Williams 2016b). This demands more
nuanced conceptual, theoretical and epistemological approaches to establishing what con-
stitutes the good of higher education to different stakeholders at different points in time.

Borrowing from a Southern theory: Ubuntu philosophy

Understanding the relationship between higher education and society has been largely
located in Eurocentric or Western theories and conceptual framings. In this paper,
I employ a non-western ontological approach. When considering culture as a ‘selective
screen through which the individual receives knowledge of how the world works, and how
people behave’ (Van Norren 2014, 256), framing, foregrounding and setting of values is
clearly informed by cultural background. Therefore, I employ a Southern theory of African
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humanism [Ubuntu] to explore the public versus private benefit of higher education in
a particular socio-cultural context. An obvious question, even to fellow Africans, is then:
What is Ubuntu? As argued elsewhere, defining Ubuntu only helps to limit the scope of its
meaning and to present an over-simplification of a complex philosophy and way of being
(Mokgoro 1998). Ubuntu represents a process of humanising from an African perspective.
It entails sensitivity to the needs of others, charity, sympathy, care, respect, consideration
and kindness (Eliastam 2015, 2) that is aimed at treating other humans based on the
underlying ‘universal brotherhood’ of Africans but also expressed by and to non-Africans
(Chikanda 1990; Khoza 1994). Ubuntu is not only a Southern African word but also an
African philosophy of doing and being in relation to the other and to the broader society.

Cognisant of its definitional and conceptual complexity, operationalising the Ubuntu
philosophy re-engages and re-affirms the African cultural identity based on principles
of humanness and a capacity for social self-sacrifice on behalf of others. Gade (2012,
484) further identifies two broad conceptions of Ubuntu in both the oral and written
discourse. The first conceptualisation posits Ubuntu from a moral viewpoint, which
defines the human obligations of a person towards the other and towards society, while
the second is a philosophical, ethical worldview. Paramount to both schools of thought
is the concept of humanising the person, as described by Grootboom (2016, 123),
through the ‘means of an inclusive, responsible and compassionate interconnectedness
between self and the others’.

From a Western perspective, Thadeus Metz leans into the conceptualisation of Ubuntu
as a moral theory that goes beyond breaking the dominance of Western concepts. Metz
(2007, 321) notes that ‘as opposed to well-being or self-realisation, Ubuntu as a theory of
morality posits certain relationships as constitutive of the good that a moral agent ought to
promote. The good becomes what connects people together while anything that separates
people is considered wrong’ (Metz 2007, 334). Eliastam (2016) argues that Ubuntu disrupts
spatial configurations and creates an in-between space that could facilitate efforts of
transforming social and economic exclusions from an individual morality standpoint. An
affluent individual can effectively reach out across the spatial chasm of fear, greed and self-
centeredness to serve others in need.

Irrespective of the variance in interpretation, fundamental to Ubuntu is the process
of humanising by means of an inclusive, responsible and compassionate interconnect-
edness between self and all others (Grootboom 2016, 123). Cornell and Van Marle
(2015) posit that Ubuntu cuts through major western thinking to reflect an expanded
version of similar constructs within the continent and beyond. They argue:

Ubuntu is a philosophy on how human beings are intertwined in a world of ethical
relations from the moment they are born. Fundamentally, this inscription is part of our
finitude. We are born into a language, a kinship group, a tribe, a nation, and a family. We
come into a world obligated to others, and those others are obligated to us. We are
mutually obligated to support each other on our respective paths to becoming unique
and singular persons (Cornell and Van Marle 2015, 2).

The Shona word ukama describes a solid form of Ubuntu, which argues: ‘Human inter-
relationship within society is a microcosm of the relationality within the universe’ (Murove
2009, 316). Such thinking has been carefully observed in other regions of Africa and global
Southern communities. Diagne (2009), a Senegalese philosopher quotes the Akan, saying,
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‘When a person descends on earth he lands in a town’. While still referring to the Akan
Wingo (2008), neatly captures the philosophy as follows: ‘For the Akan, personhood is the
reward for contributing to the community and the basis of the individual’s moral worth is
located in an independent source – a common humanity’. FromNigeria, the Bini saying, ‘A
tree cannot make a forest’, further reiterates the value of community and human inter-
relationship values in achieving individual and common wellbeing (Mofuoa 2010, 281).

Nyerere’s Ujamaa philosophy encapsulates a core value of Ubuntu, i.e. ‘the foundation,
and the objective, of African socialism is the extended family’ (Fouéré 2014, 4). While it
would be naïve to argue that Ubuntu and its values characterise all African people in
general or Southern Africans in particular, I argue that, amidst its inherent challenges, the
Ubuntu value system provides an African version of humanism that is much broader and
reflective of the historical and contextual lived realities. Furthermore, as suggested by Van
Norren (2014, 257), if any African concept relevant to development, social justice and
public good is sought, Ubuntu and its components provide a good enough alternative. Five
Ubuntu components are considered here.

Five components of Ubuntu

Radebe and Phoko (2017) identify five key components that combine to provide a holistic
understanding of the conceptUbuntu. Thefirst component captures one’smoral obligation to
family members –whether immediate or extended (Mokgoro 1998, 15–16). Derived from its
Nguni aphorism, umuntu Ngumuntu Ngabantu, which translates into ‘a person is a person
because of or through others’ (Moloketi 2009, 243; Tutu 2004, 25), Ubuntu embodies African
humanity, whereby one is expected to consider one’s own needs in light of the needs of other
family members. The second component is linked to the nature of the family and the familial
relationships. In the typical African family, a child is not only the child of the biological parents
but the child of the community. Ingane yami yingane yahko translates as ‘my child is also your
child’; it implies that the community has almost as much responsibility for the wellbeing and
guidance of the child as do the biological parents (Nafukho 2006, 412). This perception
ultimately informs how that child will relate to these ‘parents’ later in life. A third component
is that of building each other. It comes from the original isiZulu maxim masakhane, which
means ‘let us build each other’ and embodies the spirit of community towards the overall
betterment of the commune, rather than an individual. As clearly argued by earlier scholars
(Radebe and Phoko 2017), in a typical African community, communitarianism is much
stronger than the individualism of the global West.

A fourth component, which has found its way into most South African government
policies, is that of ‘putting people first’. Translated from Sesotho’s, Batho Pele, this value
of Ubuntu captures the commitment of government to deliver better service and
a better quality of life to all South African citizens. Again, the emphasis is on the
other person and not on oneself. The last component is captured in the Zulu saying,
izandla ziyagezana, which can be translated as ‘hands wash each other’; this indicates
that people living in a community help each other when one person is in need or in
trouble. There is a passive expectation within the community that the person receiving
assistance today might be able to provide assistance tomorrow or the day after, week
after or years after. In life, this is seen when a member of the community is sick or
facing a tragic experience like the death of a loved one. Extended family members and
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members of the community avail themselves to provide support in one form or the
other. Similarly, the SeSotho appellation, motho ke motho ka batho, which translates as
‘a person is a person through others’, suggests that the world is a complex multi-layered
interaction of entities, with each person seeing himself/herself as a critical part of
ensuring that wellbeing is achieved for the whole. ‘I am because we are and since we
are, therefore I am’ (Mbiti 1990, 106).

Ubuntu can therefore be broadly described as an African humanism theory with
a focus on placing the wellbeing of one human by the other at its centre. According to
Ramose (2002), this is a critique of some contemporary Western humanity approaches
that lack ‘a human face’. Using the Sotho aphorism, Feta kgomo o tshware motho,
Ramose argues, ‘When faced with a situation wherein one is required to choose between
wealth acquisition [or preservation] and the preservation of another human being’s life,
one should choose to preserve the life of another human’ (2002, 114–115).

In conclusion, it is important to note that the current challenges that face South African
society – including crime, unemployment and inequality – are largely entrenched by selfish
and corrupt practices, especially by those in power. While the observed limitations of human
morals do not undermine the inherent values of Ubuntu as a philosophy and practice of
African humanism, this paper limits its analysis to the relationship between higher education
and society at a personal or individual level. One aspiration is that this African philosophywill
be further encouraged to increasingly influence the relationship between state and society, as
captured in theBathoPele values. Furthermore, the paper also recognises the limitations of the
Ubuntu philosophy, as discussed elsewhere (Matolino and Kwindingwi 2013). In the next
section, I explore the tension between wealth acquisition and the promotion of human
wellbeing through the lens of the black tax. The aim is to use the core values of Ubuntu to
explore if and how higher education serves a broader public good through the values and
practices enshrined in the South African black tax phenomenon.

Methodology

In this paper, the focus will be on qualitative evidence from Black Africans as captured
in news clips and reports. Using online newspaper clips and opinion pieces based on
qualitative empirical evidence, I explore perceptions of the black tax held by those who
actually ‘pay’ it. As shown in the table, a total of 16 news items published between 2015
and 2019 serve as the main data source. These news clip report on a number of studies
conducted by various institutions. A content analysed to identify the dominant percep-
tions of graduates who experience paying black tax is done. (See Table 1.) As in the
news clips, pseudonyms have been are used to protect the identity of interviewees.

Black tax as a higher education public good? Evidence from the data

In this section, I explore the perceptions using mainly secondary data evidence. Two
main findings from the analysis capture the public good value of black tax and are
presented below. Firstly, the analysis shows that black professionals do not perceive the
benefits of their degree as a private achievement; secondly, while black professionals
articulate and recognise the challenges inherent in the black tax, the majority feel it is
their social and moral responsibility towards a greater good for society.
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A family degree, a family job: a negotiated higher education outcome

The Old Mutual Savings and Investment Monitor for 2017 indicates that about 70% of
working South Africans in the metros currently experience or foresee experiencing the
black tax, with a growing number of non-black South Africans also experiencing the
phenomenon (Le Roux 2018). This evidence support arguments that black tax is
primarily experienced by black South African employed graduates. Black tax is per-
ceived by majority of the respondents as a negotiated process due to the legacy in which
the society and the black community finds itself. Phiri, a 26-year-old black professional
who lives with his mother and pays his 17-year-old sister’s tuition fees reflects on his
black tax experience as follows:

I understand that we are an unequal society, and this [black tax] is the one way of
addressing that inequality, so that the next generation is better off than we are, and can
live a life that is fairly more comfortable than ours (Ratlebjane 2015).

Dubazane got her BA degree from the University of Cape Town in 2013 and now works
as Client Service Lead at a Johannesburg-based firm. As reported by the Huffington
Post (2017a) she believes that investing in her younger brother’s university education
will enable them to break the cycle of poverty, as more people receive an education and

Table 1. List of news clip articles reviewed.
Bibliographic list of articles reviewed

1. Le Roux, K. (2018, June 12) Black tax: . . . working hard, earning well, but struggling financially 702. Retrieved
from http://www.702.co.za/articles/307442/black-tax-working-hard-earning-well-but-struggling-financially

2. Masanabo, T. (2015, May 1) Working to pay the Black Tax www.enca.com Retrieved from https://www.enca.
com/south-africa/working-pay-black-tax?utm_content=buffer0427d&utm_medium=social&utm_source=twit
ter.com&utm_campaign=buffer

3. Mathunjwa, Z. (2017, July 11) Black Tax: Two sides of one coin – Not everyone finds black tax to be a burden.
Huffington Post SA. Retrieved from https://www.huffingtonpost.co.uk/zimkhitha-mvandaba/black-tax-two-
sides-of-one-coin_a_23009741/

4. Mbuzo, S. (2018, July 31) The conversation around Black Tax. The Careers Portal, Retrieved from https://www.
careersportal.co.za/news/the-conversation-around-black-tax

5. Mdunge, M. (2017, June 9) Black Tax: Black trap or Ubuntu at work? Joburg Post.
6. Mkhonto, S. (2018, April 20) Black Tax: a responsibility not a burden www.news24.com Retrieved from https://

www.news24.com/MyNews24/black-tax-a-responsibility-not-a-burden-20180419
7. Motshegwa, B. (2017, October 24) Don’t call it Black Tax . . . Marvin Retrieved http://www.marvin.co.za/dont-call-

it-black-tax/
8. Mtolo, V. (2018, March 19) Living with Black tax News24, Retrieved from https://www.news24.com/SouthAfrica/

News/living-with-black-tax-20180316
9. Ndzamela (2015, August 24) Looking after family is not tax, black or otherwise. Lela Mobile Online.
10. Ngwadla, N. (2018, March 09) The burden of Black Tax www.fin24.com Retrieved from https://www.fin24.com/

Money/the-burden-of-black-tax-20180309
11. Nhlapo, Z. (2017, July 10) Revealed: The pain of Black Tax: HuffingtonPost SA Retrieved from https://www.

huffingtonpost.co.uk/2017/07/10/don-t-underestimate-the-emotional-side-of-black-tax_a_23022786/
12. Nondima, M. (2019, January 29) Black tax, helping the family, an act of Ubuntu. The Herald (South Africa).
13. Ratlebjane, M. (2015, October 30) How ‘Black Tax’ Cripples Our Youth’s Aspirations. Mail & Guardian.

http://mg.co.za/article/2015-10-29-how-black-tax-cripples-our-youths-aspirations
14. South African Savings Institute (2015, July 13) Thought leadership: Black Tax, savings and the sandwich

generation South African Savings Institute, Retrieved from https://www.polity.org.za/article/sasi-thought-
leadership-black-tax-savings-and-the-sandwich-generation-2015-07-13

15. Staff Reporter (2017, July 12) Special Report: Black Tax Huff Post SA. Retrieved from https://www.huffingtonpost.
co.uk/2017/07/12/special-report-black-tax_a_23026082/

16. Staff Reporter (2017, September 15) My life with Black Tax. HuffingtonPost SA Retrieved from https://www.
huffingtonpost.co.uk/2017/07/10/my-life-with-black-tax-breaking-the-cycle_a_23018692/?ncid=other_saredir
ect_m2afnz7mbfm

Source: Author.
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enjoy socio-economic mobility. For Dubazane, like for almost all black South Africans,
a university education is perceived as a clear path out of poverty. However, with
unemployment on the rise in South Africa, and a shrinking economy, Dubazane affirms
that black tax is ‘very real’, as she currently channels more than 20% of her monthly
earnings to her family for expenses. These includes her 13-year-old brother’s tuition,
occasional repairs to her grandmother’s home or paying medical bills. She finds it
fulfilling and would feel less human if she did not make the contributions needed for
her extended family, even if it hurts her current and future plans to have the affluent life
she aspires as she puts on hold her plan to buy herself a car. Dubazane affirms, ‘It’s
Ubuntu and goes back to how we were raised. You can’t let your family suffer while you
can help’ (Ibid, 3).

Ntando, a black professional who shares his income with his family, has decided not
to move out of the family home in the early days of his new job, as that will mean
a significant cut in the money he uses to support his family. He says, ‘I spend a large
part of my income on my family, and the rest I put back into my art. I think that
investing in my family means future success for both them and me’ (Le Roux 2018, 2).
For Ntando, the black tax provides him with an opportunity to contribute towards
a decent and better society by sharing his knowledge, earnings and aspirations with his
family.

Mathunjwa (2017) suggests that the black tax should be viewed as a result of
inherited inequality that has to be addressed through mutual support from those who
have achieved a higher education. However, with better financial knowledge, young
black graduates can still accept their public good responsibility towards their families
while also achieving their personal aspirations. Supporting the family should, therefore,
be done in a responsible and healthy manner, and not because of guilt or extortion. As
succinctly put by Mkhonto (2018, 1)

Culture should not be an excuse to avoid direct communication on finances. The poverty
line will not be torn anytime soon, if young professionals fear to acknowledge that the
history of our country has given us a platform to put into practice our Ubuntu, if we fail to
communicate with our immediate beneficiaries about our financial position, or if we fail to
set and stick to our financial boundaries.

This feeling is enshrined in social and cultural values – one of which is Ubuntu. As
Motshegwa (2017, 1) aptly captures

Knowing our history, I believe that it is our responsibility and should therefore be our
choice to help families. According to our concept of Ubuntu, tax should not even be how
we describe the helping hand we offer to our own families. In colloquial Zulu, we say
sisebenzela e jar’deni, meaning we not only work for ourselves but for our families too.

Differently put, we don’t only get education or a degree for ourselves but for our families
too. Three issues can be observed from the above. Firstly, the respondents perceives black
tax as a means through which university graduates can contribute to addressing the
historical inequalities of the past. Nussbaum’s (2001) human values of affiliation also
becomes instructive here. As black South Africans contribute to society and the public
good through placing themselves in the others’ stead. Secondly, the use of the term ‘tax’
seems to paint a negative image of an honourable and responsible relationship between the
beneficiaries and benefactors or the employed graduates and their families. Thirdly, the
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respondents suggest that going to school, having an education (a degree) and ultimately
a job is not the achievement of one person and arguably the benefits should not accrue to
one person, but rather to the whole; no matter what that constitutes. So, while there is
statistical evidence of high private returns on higher education in South Africa
(Montenegro and Patrinos 2014), the above evidence suggests the need for more nuanced
research to uncover the public benefit within the suggested private benefits.

Practising black tax: a socially responsible graduate or an exploitative culture?

Besides being perceived my many as a culturally and socially responsible way to give
back to the family, more young professionals, as well as the media, have described black
tax as the exploitation of young black professionals that leaves them in a vicious cycle of
poverty and financial need. Based on the evidence from the analysis of the news clips,
there is a fair perception that the black tax leaves black professionals feeling exploited
and abused.

A 2017 Sanlam Benchmark Survey, reported by the HuffingtonPost (Nhlapo
2017), finds that extended family financial obligations and ad-hoc requests for
financial support are the top sources of stress for middle-class professionals.
Ntozinhle, a 30-year-old administration manager in the North West province has
been supporting family members for more than 6 years. She agrees that ‘half of my
stresses come from black tax’ (Nhlapo 2017, 1)). This is a sentiment shared across
a small section of those who pay the black tax. Some even feel obliged not to
declare their income to their family. Bandile is the co-founder of an NGO –
Rethink-Africa. He argues that the black tax contributes to asset deficit, as
young black professionals start their careers at a disadvantage compared to their
peers. The deficit includes student loans, large dependent families, and little or no
assets provided by parents, such as a car. If not overcome quickly, this asset deficit
could prolong generational poverty.

According to the South Africa Graduate Employment Association black tax has
a net negative impact on society and individuals. The content that ‘There is huge
pressure on young graduates to contribute to first and foremost, their family, to pull
their family out of poor, difficult situations they are in’. This feeling was also shared
by respondents in a 2017 wellness survey that attributes financial stress to the 87%
of the 2000 respondents who reported some form of stress. Mulima is a Clinical
Therapist who bemoans the exploitative attitude of some family members as
‘Families may simply think there is more where that came from, just because you
are working’ (Nhlapo 2017, 4). As reported in the Huffington Post: ‘There is an
emotional burden that comes with black tax. There is an expectation of leadership
and dependency that comes with black tax that negatively impacts my aspirations
and relationships (Ibid)’ More than 80% of those who practice the black tax identify
with the challenges, but also highlight the need to take responsibility. Majority of
the respondents, however, emphasise and reaffirm the core component of Ubuntu,
which is putting others first.

For Ncemane, General Manager at Old Mutual Personal Finance, like for many
others, there is a need for a balancing act. Ncemane believes: ‘While many young
South Africans cannot avoid paying “black tax”, they can learn to manage their
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finances in a way that helps support their families without ignoring their own
financial needs and goals’ (Le Roux 2018, 2). This attitude again signals that having
a degree is not just for the individual, but that it has to serve the broader good of
society, even if this is limited to one’s immediate family or community. Nhlapo
describes her black tax life as one of constant sacrifice of both luxuries and
necessities, such as a medical aid for herself and her daughter, as she helps her
mum support a family of up to 14 dependents. As argued by Metz (2011, 539),
‘Ubuntu advocates . . . express commitment to the good of the community in which
their identities were formed and a need to experience their lives as bound up in that
of their community’.

Mokgoro (1998) indicates that this self-sacrificing act is a fundamental aspect of
Ubuntu, describing it as, ‘the supreme value of society, the primary importance of social
or communal interests, obligations and duties over and above the rights of the indivi-
dual’ (Metz 2011, 533). Metz (2011) denounces the egoistic tendencies of people who
seek their own good without regard for, or to the detriment of, others and the
community. Some graduates perceive the black tax as a crippling practice that limits
young black professionals from achieving personal and professional aspirations, as
family members exploit their good gestures. Others have, however, described such
thinking as individualistic and in alignment with the materialistic and consumeristic
approach seen in mainstream economic thinking.

Ngonyama (2016) describes black tax as a means to break free from heritage illiteracy
by breaking the cycle of socio-economic problems linked to the fact that past genera-
tions were not opportune to gain the education and skills to provide for themselves and
their families. In the news article, Black tax: a responsibility not a burdenMkonto argues
(2018):

One feels compelled to break the cycle of socio-economic problems in South Africa by
developing and supporting the coming generation in his or her family or community,
through paying for tuition fees, giving an allowance, donating to a church or organisation,
and putting food on the table in the house one grew up in. This is done mainly because we
want to relieve our guardians or parents of the financial burden they face on a daily basis.
This should be the first responsibility of a young black professional in South Africa. The
merit for fulfilling this responsibility is reducing the high levels of heritage illiteracy:
a “Lack of Knowledge Syndrome”:

This aligns with Nussbaum’s (2006), argument for an expanded discourse of educa-
tion outcomes developing human capabilities for a decent society. These include the
capability of narrative imagination; being able to introspect empathetically, based on
the circumstances of others; and the capability of global citizenship and affiliation.
Walker and McLean (2013) call for the need for normative framing in training
professional graduates, in what they call ‘public good professionals’. For them,
a public good professional is one who is able to support social transformation and
expand the capabilities of others. Four capabilities are relevant from their list: (i)
being part of the social and collective struggle; (ii) having emotional reflexivity; (iii)
affiliation towards others’ conditions; (iv) doing good to others. A public good out-
come of higher education would therefore be graduates considering the ‘other’ as
sharing in the benefits of higher education and acting out this value. Walker and
McLean (2013) use the notion of public good professionals to argue that university
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curricula and pedagogy for the public good should aim at developing graduates with
two main capabilities: i) recognise the full dignity of every human being; ii) act for
social transformation.

Ubuntu, black tax and understanding higher education public good

While recognising the roots of the Ubuntu concept as originating from Southern
Africa, its Pan-African and African nationalist advocates, such as Nabudere, Ramose,
Teffo, Letseka, Khoza, Tutu and others do not see its application as limited to
Southern Africa, let alone South Africa. However, it would be inconsistent for
Matolino and Kwindingwi (2013) to theorise the current situation in South Africa
in itself to be sufficient to validate or invalidate Ubuntu for other Black South African
groups or for any broader group. Juxtaposing the core values and components of
Ubuntu with western theories that argue for the public good of higher education
indicates close alignment to the values of a public good education or the attributes
that a public good graduate should have.

Nussbaum (2001), argues that education should serve a fertile functioning role in
addressing disadvantage and inequality and promoting a life of human dignity. This
resonates with evidence from the analysis, as black tax benefactors see the practice of
supporting family as entrenching their humanity and dignity. Using Nussbaum’s (1997)
notion of narrative imagination, education should develop the graduates’ capability to
think empathically by putting himself or herself in the place of others and to under-
stand the emotions, wishes and aspirations of the other. Developing this capability
would support Mills’ argument (Gibbs and Barnett 2014, 37) that: ‘The end [ultimate
outcome] of education is to render the individual, as much as possible, an instrument of
happiness, first to himself [or herself] and next to the other beings’. The fundamental
tenet of Ubuntu, and by extension the black tax, is not only to achieve personal
wellbeing but to use higher education as an outcome for good, not only for the direct
beneficiary but also for others.

Furthermore, as argued by Marginson (2016) other goods, such as social literacy and
collective citizenship, are incorporated in the black tax, as most graduates are willing to
support their siblings and families with education attainment at different levels.
Through the black tax, some have identified the heritage illiteracy that they seek to
undo by supporting members of family with education attainment. From a political
theory model, a public good is a resource that can be shared with the common, and
utilised by many people, as it is not generally subject to scarcity (Mansbridge 1998).
McMahon (2009) shows that the non-market benefits of higher education exceed the
market benefits. The black tax is, arguably, a strong non-market benefit of higher
education in South African black society.

Borrowing from a Western moral theory perspective, actions are considered wrong
insofar as they tend to reduce people’s quality of life (utilitarianism) and degrade
people’s capacity for autonomy (Kantianism), which is what those advocating against
the black tax seem to be doing (Metz 2011, 536). While the tension between personal
and communal aspirations is undeniable, higher education provides graduates with the
tools needed to become active agents of public good through the financial opportunities
attained. Becoming these public good agents, through active agentic actions such as the
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black tax, is what Tutu expects of graduates, as he argues: ‘Harmony, friendliness,
community are great goods. Social harmony is for us the summum bonum – the greatest
[public] good. Anything that subverts or undermines this sought-after good is to be
avoided like the plague’ (Tutu 2000, 35). This is particularly relevant in the context of
a highly unequal society, where the younger advantaged generation should play
a critical role, given the privilege and opportunity granted by higher education being
attained and employment secured.

While recognising the negative aspects or unintended consequences of a black tax as
retrogressive for those being ‘taxed’, as it limits their financial and economic growth
and independence (Magubane 2016) and serves as an undue expectation of payback by
family and society (Nt’Sekhe 2017), I have presented the public good of black tax from
an African philosophy standpoint. It becomes more obvious that while challenges
persist, the experiences of the majority of first-generation graduates within their nuclear
and extended families and society broadly suggests a public good of higher education
beyond the immediate private benefit of getting a job, private earnings and social
mobility that accrue from having a higher education qualification as argued by private
good proponents (Cloete 2015; Montenegro and Patrinos 2014).

Conclusion

This paper has set out to interrogate the public private good dichotomy of higher
education, as captured by the majority of higher education scholars. The aim was to
support growing arguments for an expanded conceptualisation of the benefits of higher
education, beyond the narrow binary lenses of public versus private. Using Ubuntu as
a (South) African philosophy, and borrowing from Western components of moral
theory, the paper has used the South African phenomenon of a black tax to argue for
a more expanded understanding of public good. The paper shows that there are
inherent aspects of public good within what has been traditionally described as private
good, which is employment and earnings. It becomes clear that while the practice of
a black tax has inherent challenges of misuse and abuse by others, it presents an
opportunity for African professionals to extend the benefits of their qualifications and
earnings beyond the realm of a private good to include a family, a clan, a community
and a society – thus making it a public good.

Echoing Plato’s values of trust, virtue and justice, Dennison (2003) interrogated the
narrow private or economic benefit arguments of most policy makers in the higher
education landscape to argue for the need for a more well-rounded conversation
regarding the numerous benefits higher education provides to the individual, the
community and the state (Hensley, Galilee-Belfer, and Lee 2013). Especially for an
unequal society such as South Africa, the dichotomy of private versus public benefit will
continue to limit the potential of higher education funding, support and consolidation
for the broader society. From the above evidence, the black tax is seen as an outcome of
higher education, as the majority of these professionals are university graduates.
Furthermore, the black tax provides evidence that a degree in a typical black family is
not an individual achievement nor does it yield private benefits alone. This paper
supports the growing discourse to explore more avenues in conceptualising, measuring
and advocating for the benefits of higher education in different contexts.
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Notes

1. Recent documentary titled ‘HE and the new global economic war’ https://www.youtube.
com/watch?v=Lu8EfHRnPcE.

2. While Statistics South Africa defines Black to include: Africans, Coloureds and Indians. Black,
in this paper, will refer to Black Africans. Since both concepts of Ubuntu and Black tax are
African concepts, the discussion in the paper refers mostly to Africans and is not necessarily
inclusive of coloureds and Indians, who might, nevertheless, have a similar experience.

Acknowledgments

The paper was initially presented at the 2018 Comparative andInternational Education Society
conference. I acknowledge comments on the draft paper fromcolleagues within the Education
and Skills Development unit at the HSRC and the two anonymous reviewers.

Disclosure statement

No potential conflict of interest was reported by the author.

Funding

This research was funded through the Newton Fund: a partnership between the Economic and
Social Research Council and the National Research Foundation [Grant Number 105368].

ORCID

Samuel N. Fongwa http://orcid.org/0000-0002-0648-2536

References

Badat, S. 2017. “The Idea of Higher Education as an Instrument for Social Mobility and Societal
Transformation.” In Nelson Mandela. Comparative and International Education (A Diversity of
Voices), edited by C. Soudien, 125–136. Rotterdam: Sense Publishers.

Bozalek, V., and B. Leibowitz. 2012. “An Evaluative Framework for a Socially Just Institution.” In
Higher Education for the Public Good: Views from the South, edited by B. Leibowitz, 59–72.
Stoke on Trent: Trentham Books.

Brock-Utne, B. 2000. Whose Education for All? Recolonization of the African Mind. New York:
Falmer Press.

Busemeyer, M. 2015. Skills and Inequality: Partisan Politics and the Political Economy of
Education Reforms in Western Welfare States. Cambridge: Cambridge University Press.

Chikanda, N. E. 1990. “Shared Values and Ubuntu.” Paper Presented at Kontak Conference,
HSRC, Pretoria.

Cloete, N. 2015. The Ideology of Free Higher Education in South Africa: The Poor and Middle
Class Subsiding the Rich. Cape Town: Centre for Higher Education Trust. http://www.sun.ac.
za/english/Documents/CommOct2015/Cloete%202016%20The%20poor%20the%20middle%
20and%20the%20rich.pdf

Cornell, D., and K. Van Marle. 2015. “Ubuntu Feminism: Tentative Reflections.” Verbum Et
Ecclesia 36 (2): 1–8. doi:10.4102/ve.v36i2.1444.

Deem, R., S. Hillyard, andM. Reed. 2007.Knowledge, Higher Education, and the NewManagerialism:
The Changing Management of UK Universities. Oxford: Oxford University Press.

COMPARE 13

https://www.youtube.com/watch?v=Lu8EfHRnPcE
https://www.youtube.com/watch?v=Lu8EfHRnPcE
http://www.sun.ac.za/english/Documents/CommOct2015/Cloete%202016%20The%20poor%20the%20middle%20and%20the%20rich.pdf
http://www.sun.ac.za/english/Documents/CommOct2015/Cloete%202016%20The%20poor%20the%20middle%20and%20the%20rich.pdf
http://www.sun.ac.za/english/Documents/CommOct2015/Cloete%202016%20The%20poor%20the%20middle%20and%20the%20rich.pdf
https://doi.org/10.4102/ve.v36i2.1444


Dennison, G. M. 2003. “Privatization: An Unheralded Trend in Public Higher Education.”
Innovation Higher Education 28: 7–20. doi:10.1023/A:1025459400911.

Department of Higher Education and Training (DHET). 2015. Addressing Systemic Higher
Education Transformation: Second Higher Education Transformation Summit. Durban: DHET.

Diagne, S. B. 2009. “Individual, Community and Human Rights, a Lesson from Kwasi Wiredu’s
Philosophy of Personhood.” Transition 101: 8–15. doi:10.2979/trs.2009.-.101.8.

Eliastam, J. 2016. “Interrupting Separateness, Disrupting Comfort: An Autoethnographic
Account of Lived Religion, Ubuntu and Spatial Justice.” HTS Teologiese Studies/Theological
Studies 72 (1).

Eliastam, J. L. B. 2015. “Exploring Ubuntu Discourse in South Africa: Loss, Liminality and
Hope’.” Verbum Et Ecclesia 36 (2): 1–8. doi:10.4102/ve.v36i2.1427.

Fongwa, S. N. 2018. “Researching Graduate Outcomes in South Africa: Towards an Expanded
Discourse.” Journal Education as Change 22 (3): 1–23.

Fouéré, M. 2014. “Julius Nyerere, Ujamaa, and Political Morality in Contemporary Tanzania.”
African Studies Review 57: 1–23. doi:10.1017/asr.2014.3.

Gade, C. B. N. 2012. “What Is Ubuntu,? Different Interpretations among South Africans of African
Descent.” SouthAfrican Journal of Philosophy 31 (3): 484–503. doi:10.1080/02580136.2012.10751789.

Gibbs, P., and R. Barnett. 2014. Thinking about Higher Education. Switzerland: Springer.
Grootboom, N. P. 2016. “The Inclusion of Ubuntu in Post-apartheid Schooling – Mandela’s

Take.” Commonwealth Youth and Development 14 (2): 121–134. doi:10.25159/1727-7140/1935.
Grundy, E., and J. C. Henretta. 2006. “Between Elderly Parents and Adult Children: A New Look

at the Intergenerational Care Provided by the ‘Sandwich Generation’.” Aging and Society 26:
707–722. doi:10.1017/S0144686X06004934.

Hensley, B., M. Galilee-Belfer, and J. J. Lee. 2013. “What Is the Greater Good? the Discourse on
Public and Private Roles of Higher Education in the New Economy.” Journal of Higher
Education Policy and Management 35 (5): 553–567. doi:10.1080/1360080X.2013.825416.

Johnstone, B. D. 2004. “The Economics of Politics of Cost Sharing inHigher Education: Comparative
Perspectives.” Economics of Education 23: 403–410. doi:10.1016/j.econedurev.2003.09.004.

Khoza, R. 1994. African Humanism. South Africa: Ekhaya Promotions, Diepkloof Extension.
Lanzi, D. 2007. “Capabilities, Human Capital and Education.” The Journal of Socio-Economics 36:

424–435. doi:10.1016/j.socec.2006.12.005.
Leibowitz, B. 2012. Higher Education for the Public Good: Views from the South. Stoke on Trent:

Trentham Books.
Magubane, N. N. 2016. “Black Tax: The Emerging Middle Class Reality.” Unpublished thesis

submitted to the Gordon Institute of Business Science, for a Master’s degree at the University
of Pretoria.

Mansbridge, J. 1998. “On the Contested Nature of the Public Good.” In Op Cit, edited by
W. Powell and E. Clemens, 3–19. New Haven, CT: Yale.

Marginson, S. 2007. “The Public/private Divide in Higher Education: A Global Revision.” Higher
Education 53: 307–333.

Marginson, S. 2011. “Higher Education and the Public Good.” Higher Education Quarterly 65 (4):
411–433. doi:10.1111/j.1468-2273.2011.00496.x.

Marginson, S. 2016. Higher Education and the Common Good. Melbourne: Melbourne University
Press.

Matolino, B., and W. Kwindingwi. 2013. “The End of Ubuntu.” South African Journal of
Philosophy 32 (2): 197–205. doi:10.1080/02580136.2013.817637.

Mbiti, J. S. 1990. African Religions and Philosophy. 2nd ed. Oxford: Heinemann Educational
Publishers.

McMahon, W. 2009.Higher Learning, Greater Good. Baltimore, MD: Johns Hopkins University Press.
McPherson, M. S., and M. O. Schapiro. 1998. The Student Aid Game: Meeting Need and

Rewarding Talent in American Higher Education. Princeton, NJ: Princeton University Press.
Metz, T. 2007. “Towards an African Moral Theory.” Journal of Political Philosophy 15: 321–341.
Metz, T. 2011. “Ubuntu as a Moral Theory and Human Rights in South Africa.” African Human

Rights Law Journal 11 (2): 532–559.

14 S. N. FONGWA

https://doi.org/10.1023/A:1025459400911
https://doi.org/10.2979/trs.2009.-.101.8
https://doi.org/10.4102/ve.v36i2.1427
https://doi.org/10.1017/asr.2014.3
https://doi.org/10.1080/02580136.2012.10751789
https://doi.org/10.25159/1727-7140/1935
https://doi.org/10.1017/S0144686X06004934
https://doi.org/10.1080/1360080X.2013.825416
https://doi.org/10.1016/j.econedurev.2003.09.004
https://doi.org/10.1016/j.socec.2006.12.005
https://doi.org/10.1111/j.1468-2273.2011.00496.x
https://doi.org/10.1080/02580136.2013.817637


Miller, D. A. 1981. “The ‘sandwich’ Generation: Adult Children of the Aging.” Social Work 26
(5): 419–423. doi:10.1093/sw/26.5.419.

Mofuoa, K. V. 2010. “Reflections on Batho as a Resource for a Just and Sustainable Economy
Towards Africa’s Development Path in Modern History.” World Journal of Entrepreneurship,
Management and Sustainable Development 6 (4): 273–291.

Mokgoro, J. Y. 1998. “Ubuntu and the Law in South Africa. Buffalo.” Human Rights Law Review
4: 115–117.

Moloketi, G. R. 2009. “Towards a Common Understanding of Corruption in Africa.” Public
Policy and Administration 24 (3): 331–338. doi:10.1177/0952076709103814.

Montenegro, C. E., and H. A. Patrinos. 2014. Human Development Reports Comparable Estimates
of Returns to Schooling around the World. Washington, DC: World Bank. Accessed 31 May
2016. doi:10.1596/1813-9450-7020.

Murove, M. F. 2009. “An African Environmental Ethic Based on the Concepts of Ukama and
Ubuntu.” In African Ethics: An Anthology of Comparative and Applied Ethics, edited by
M. F. Murove, 315–331. Pietermaritzburg: University of KwaZulu-Natal Press.

Nafukho, F. 2006. “Ubuntu Worldview: A Traditional View of Adult Learning in the Workplace.”
Advances in Developing Human Resources 8 (3): 408–415. doi:10.1177/1523422306288434.

National Planning Commission (NPC). 2011. The National Development Plan; Vision 2030.
Pretoria: National Planning Commission.

Ngonyama, S. L. 2016. “Top 10 Socio-economic Problems in South Africa.” Herald Live Opinion
Piece. https://www.heraldlive.co.za/opinion/2016-10-19-top-10-socio-economic-problems-in-sa/

Nhlapo, Z. 2017. “Revealed: The Pain of Black Tax.” News article published online by Huffpost
South Africa on 10/07/2017. https://www.huffingtonpost.co.za/2017/07/10/don-t-underesti
mate-the-emotional-side-of-black-tax_a_23022786/

Nixon, J. 2011. Higher Education and the Public Good: Imagining the University. London:
Continuum International Publishing.

Nt’Sekhe, R. 2017. “The Burden of ‘black Tax’.” Daily Maverick Online opinion paper of 13 April.
https://www.dailymaverick.co.za/opinionista/2017-04-13-the-burden-of-black-tax/

Nussbaum, M. 1997. Cultivating Humanity. A Classical Defence of Reform in Liberal Education.
Cambridge, MA: Harvard University Press.

Nussbaum, M. 2001. Creating Capabilities: The Human Development Approach. Cambridge, MA:
Belknap Press.

Nussbaum, M. 2006. “Education and Democratic Citizenship: Capabilities and Quality
Education.” Journal of Human Development 7: 385–395.

Psacharopoulos, G. 1985. “Returns to Education: A Further International Update and
Implications.” Journal of Human Resources 20 (4): 583–604.

Psacharopoulos, G. 1995. The Profitability of Investment in Education: Concepts and Methods.
Human Capital Development and Operations Policy Working Papers No 63. Washington,
DC: World Bank.

Radebe, S. B., and M. R. Phoko. 2017. “Ubuntu and the Law in South Africa: Exploring and
Understanding the Substantive Content of Ubuntu.” South African Journal of Philosophy 36
(2): 239–251.

Ramose, M. B. 2002. African Philosophy through Ubuntu. Harare: Mond Books.
Ratlebjane, M. 2015. “How ‘black Tax’ Cripples Our Youth Aspirations.” Online Mail and

Guardian publication of 30 October 2015. https://mg.co.za/article/2015-10-29-how-black-tax-
cripples-our-youths-aspirations

Sen, A. 1997. “Human Capital and Human Capability.” World Development 25 (12): 1959–1961.
Shaw, J. S. 2010. “Education – A Bad Public Good?” The Independent Review 15 (2): 241–256.
Tilak, J. B. G. 2003. “Higher Education and Development.” International Seminar: University

XXII, Brasilia.
Tutu, D. 2000. No Future Without Forgiveness. London: Rider.
Tutu, D. 2004. God Has a Dream: A Vision of Hope for Our Future. London: Rider.
Valley, S. 2007. “Higher Education in South Africa: Market Mill or Public Good.” Journal of

Higher Education in Africa 5 (1): 17–28.

COMPARE 15

https://doi.org/10.1093/sw/26.5.419
https://doi.org/10.1177/0952076709103814
https://doi.org/10.1596/1813-9450-7020
https://doi.org/10.1177/1523422306288434
https://www.heraldlive.co.za/opinion/2016-10-19-top-10-socio-economic-problems-in-sa/
https://www.huffingtonpost.co.za/2017/07/10/don-t-underestimate-the-emotional-side-of-black-tax_a_23022786/
https://www.huffingtonpost.co.za/2017/07/10/don-t-underestimate-the-emotional-side-of-black-tax_a_23022786/
https://www.dailymaverick.co.za/opinionista/2017-04-13-the-burden-of-black-tax/
https://mg.co.za/article/2015-10-29-how-black-tax-cripples-our-youths-aspirations
https://mg.co.za/article/2015-10-29-how-black-tax-cripples-our-youths-aspirations


Van Norren, D. E. 2014. “The Nexus between Ubuntu and Global Public Goods: Its Relevance
for the Post 2015 Development Agenda.” Development Studies Research 1 (1): 255–266.
doi:10.1080/21665095.2014.929974.

Walker, M., and M. McLean. 2013. Professional Education, Capabilities and the Public Good.
London: Routledge.

Walker, M., and S. N. Fongwa. 2017. Universities, Employability and Human Development.
London, UK: Palgrave Macmillan. http://www.palgrave.com/gp/book/9781137584519

Williams, G. 2016a. “Higher Education: Public Good or Private Commodity?” London Review of
Education 14 (1): 131–142.

Williams, J. 2016b. “A Critical Exploration of Changing Definitions of Public Good in Relation to
Higher Education.” Studies in Higher Education 41 (4): 619–630. doi:10.1080/
03075079.2014.942270.

Wingo, A. 2008. “Akan Philosophy of the Person.” In The Stanford Encyclopedia of Philosophy
(Fall 2008 edition), edited by E. N. Zalta. http://plato.stanford.edu/archives/fall2008/entries/
akan-person

Winston, G. C. 1999. “Subsidies, Hierarchy, and Peers.” Journal of Economic Perspectives 13:
13–36. doi:10.1257/jep.13.1.13.

Zemsky, R., G. Wegner, and W. Massy. 2005. Remaking the University: Market-smart and
Mission-centered. New Brunsick, NJ: Rutgers University Press.

16 S. N. FONGWA

https://doi.org/10.1080/21665095.2014.929974
http://www.palgrave.com/gp/book/9781137584519
https://doi.org/10.1080/03075079.2014.942270
https://doi.org/10.1080/03075079.2014.942270
http://plato.stanford.edu/archives/fall2008/entries/akan-person
http://plato.stanford.edu/archives/fall2008/entries/akan-person
https://doi.org/10.1257/jep.13.1.13

	Abstract
	Introduction
	Literature review: the shifting benefits of higher education
	Borrowing from aSouthern theory: Ubuntu philosophy
	Five components of Ubuntu

	Methodology
	Black tax as ahigher education public good? Evidence from the data
	Afamily degree, afamily job: anegotiated higher education outcome
	Practising black tax: asocially responsible graduate or an exploitative culture?

	Ubuntu, black tax and understanding higher education public good
	Conclusion
	Notes
	Acknowledgments
	Disclosure statement
	Funding
	ORCID
	References



