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{15) said were nerve-wracking as they
did :@r_.Eqn n:...___wr E:n to prepare.

AN intensive un_cnwﬂ_n_. ‘_:-_‘..Bdnu_na
programme has started -bearing fruit
after its second year of operation.

This is. according to the resubts of
numericy and Jiteracy. tests adminis-
tered Last year to about F‘EE.Q??" 3
leamers from 461 schoels,

Known as the District Development
Support Programme, this project is an
education improvement inikiative of the
Government, and is funded by the US
Agency for International Development.

The programme is conducted in ¢ol-
laboration with the Department of Edu-
cation and the provincial depanments of
education in Eastern Cape, KwaZule-
Matal, Morthern Cape and Limpopo.

The programme focuses on the
guality of teaching and leamning, schoo!
management and governance, and the
supporl services _u_d____nna to schools.
One focus of intervention is the foun-
dation phase, which ends in Grade 3.

The first test was in Dnsg 2000
before the programme ‘was introduced .
to the target schools in 2001, Grade 3
pupils in those schools were then
tested in October 2001 and 2002,

The goal was 1o test the effect of the
programme on learner performance
numeracy-literacy. Appropriatz testing
instraments were developed 10 measure
pupils’ grasp of skills as they are stated in
cumiculum documents for Grade 3.

These instruments were administered
to random samples of Teamers from the
461 schoals. About 14 000 were tested
each year. There was very Eitle, if any,
chanze in Grade 3 performance from
2000 1o 200H , but in 2002 the numeracy
scare  increased by 12 percentage
points, whereas the literacy score
increased by five percentage points.

[n 2000, pupils obtained an average
success rate of 26 percenlage points in
numeracy and 53 percenlage points in
literacy. In passing, the literacy tasks
may perhaps more aptly be referred o
as reading tasks. ‘

The significantly higher scores in
the reading tasks may paniy be attrib-
uted to the fact that 2l the tasks were of
a muldple-choice type, resulting iR
pupils probably getting 2 number of
answers correcl by chance. .

In the case of numeracy, there was o
significant improvement {of aboul |
percentage point} in 2001 and again {of
about 10 percentage points) in 2002,

For Jiteracy there was a significant
decrease (of about 2,3 percentage
points) in 2001 and o significant
increase (of about 7 percentage points)
in 2002. Girls outperformed boys each
year in both numeracy and fiteracy. In

numeracy, girls UE_K_.—._D_.__.:R_. “boys by
2 percentuge points in 2000 and 2001,
and by 4 perceniage points in 2002,

. In literacy, they outperformed boys

by-1 percentage- poinls ih-sagh am m._n

{ %m%mnﬂ:u._?m is a %&mw
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nationa! service™, which Treloar said-

was interesling.

shrinking. It is
girls matire fast
tionaliy and socially during the foimda-
tion phase, and it may be that they nat-
urally progress faster in schoolwork.

On the other hand, it is possible that
learning conditions at schools favour
girls over boys, ’

As for the general scores, based on
comparisens of the test results of 2000,
20(H and 2002, it is clear that small

changes cccurred between 2000 and
2001, and large improvements in per-

formance occuwrred in 2002, These
improvements may have resulted from
any one or more of anumber of factors:
@ The support from the districts could
have succeeded in _EuB___me un__..an.
tional practice;

& School support officers could __m._.ﬁ
been focusing their efforts more
directly on Grade 3;

® Service providers were
betier established in 2002 apd would
consequently be more effective than
before;

® [ could have taken a year or more for
the iraining of educators and new
teaching materials to fake effect in the
schools;

@ Some additional programmes that
were inweduced only in 2002 could
have had an exceptional effect on
leamer attainment,

@ The feedback session in January
2002 could have helped to motivate
service providers and educaters o
make o difference;

@ The nature of the questions in the
tests may have  become  known,

- resulting in some “teaching tothe test".

However, this need nol be a bad thing if
the desired cutcomes are achieved. It is
unfikely that this kind of teaching had
an adverse effect in the form of rote
learning, as performance increases
were observed on all quesitons;

® The material provided by some of
the service providers could have clar-
fied the curriculum objectives - in a

_.:n.ma_:m?_ way for educalors, empow-

ering them to teach more effectively;

@ Teachers could have become more
comfortable with teaching in the new
carricudum framéwork and could have
translated curricolom goals into effec-
tive ¢lassroom pragtice on their own;

@ Teschers coufd® have motivaied -

learners much betier io do well in the
tests in 20602 because -the educators .

realised that moch was ol stake -

regarding continued support of the kind

provided by the DDSP; and

®The E@.ﬁ:ﬁﬁﬁ:a: of the Eﬁ_E:E £
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w_.owm_u—u__«

i on._m_n_ hsve reduced the number of edu-
;- cationaily less mature students in 2002,

" tion phase m:E_m.

‘.-r-.:.-.‘.. [&1HI] -‘:._..ﬂ,._E.u .UFC#-H:-m Tll_._-ﬂnrr:_
_science, fine afls or international refa-

tiohs after matric.

The influence of these and other
factors oo achievement needs io be
clarified before firm conclusions
regarding the efficacy of the pro-
gramme can be reached. Nevertheless,
at a minimum, it may be said that a
number of culcomes improved in 2002,

Cme of the ways the DDSP aims Lo
improve educational delivery is through
the Mational Assessment Modelling Ini-
tiative (AMI}. The fundamental pur-
pose of the AMI is te develop and pifot
an assessment model thal can be used
nationally. The AMI involves the devel-
opmentof Assessment Resource Banks,
which anslate currculum goais nto a
series of tasks to be tackled by founda-

the end of

s

_:Eaﬁi_ﬁﬁa
the foundation phase helps td identify
the nature -and extent of changes in
leamer performance. - i

The tests themselves iﬂw devel-
oped with the helpof the E:w Educa-
tion Trust (JET). The ==Eﬂ.mhu. test s a
vmun_..m.ﬁ_._um—n.— test with munn_.wmm_a_:mm
questions (not _.E.__E__n ._n__o___un“_ abeput
counting and ordering, addition, sub-
traction and multiplication. The e
eracy/reading fest was adapted from
the Internationzl Association]for the
Evaluation of Educational “Achieve-
THEIE mnﬂ_ﬁw 8=uﬁﬁn_ in2? :Eﬁ._nm.
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Take the spoits seriousty.

the first 50 lucky pupils each month.
The monthly draw will un from
the end of this month {August) until
H.mnn_,:unh ’
~ Primary developinent officer, ¥uy-
istle -Magwentshu, disclosed this to
Sowetan Education after his organisa-
tion réceived 4 whopping sponsorship
o—. Wm.m__ 8@ last month 1o stage a

mﬂ_—n_d:ma by the Olifanls
; _unn ‘company in Olifantsfontein
near Kempton Park.

* The | inangural nc.S_un___E: will -
unnn__q::aﬂw all local prignery and
‘high 5zhools in soccer categories onfy,
mEn ?__mmﬁ_n__ﬁ_..m

‘students, which will be divided into
RS 900 worth of soccer equipment for
‘each month.
_ “Enury forms will be availoble at
all focal schools. The students will’
thave to fill in the forms then submit to
..ﬂ.__n relevant shops before the closing
date- of every month.” said Mag-
wentshu, © -
..mn_.Ea_,. _?h Ev the Ec o_. En

the soccer-playing . schoolchildren 1o

. Soccer balls, bags and other valu- -
able’ miaterials will be up for grabs for’

.mw _mu_...H&__nn that R20 000 has-

.aum... el aside for prizes for the lucky

Schaol for Glrls i ?Hi-a:sg.

tiofn and :ab.mnﬂom_ ﬁx.m
These

guages in “wiiich'.the DDSP. scho
ggnmrumaﬁ_‘

for pe it
Instruments E.m.
skills required by the n:ﬂnE:ﬂ..
scores indicate how well fhose part:
the curriculum have been mastered.
® Sowetan Education reprodu
this article by kind permission of-
Human Sciences Research Cour
Review Volume 2 Number 2 of J
2(434. For more prtictes in the sa
publicaion visit wwwhsrc.ac,
The author Matthews Makgamat
is a senior researcher, Nicol:
Claassen a chief research specia
and Xola Mati is a _..mmmnu.n—- 5
cialist,
All three are in the counc

never .Toy mnﬁE.-ﬁ mnw._uﬁ al
school and it must bave beén
almost seven years since I iried
my hand atit.
i dreaded visiting the new sci-
ence centre in Newtown as I did not
wanl to bring back memories of how

my teacher would read out’ my
embamassingly low mark in front of
My PEETS. |

But as 1 entzred Sci-Bono, my
whole perspective abowt science
changed. The building, as big as it
is, boasts hundreds and hundreds of
scientific displays.

Sci-Bono does indeed have many
surprises in store. Being:screened
when entering the building is just

one of them.

1 did not understand the proce-

wanﬁEEn
%d:_u of. really. mg.nwun_ mEEm
joined later by students from sur-
rounding tertiary institutions, made
the visit 1o Sci-Bono & joumey of
Tearning amd discovery.

wa.wsaﬁmu_nﬁnquga..
molecoles and air bubBbles, instead

most of the displays require the use
of your hands ané brains and this -
pives a new look, feel, understanding
and appreciation of science.

Also at the centre you have the
opporiunity 1o st ¥our 9. We
answered guestions zbout antique
hovsehold tools and about the lan-
" guage thet has taken form among
the youth, which is E—u.rnmu. and
spotted what's niissing in pictires -

_.Emu__,wm_mﬂ__wma_gmwsmww__:_ 8

not really.

flashing lights -to the gret
elecivonic display dise, te:
reaction time, natural refl
our hand and eye coordinat
® The Crane: We lifted anc
objects then swung the cra
eaperience the principles ¢
the calculaions and meas
in the operation of levers an
® And, the Question C
which is a travelling displ:
from the QOntario Science !
Torontd, Canada, argues th
tific truth is based on indiv

open on week days. mdn
Spm, weskends and holid
9.3 0am to 4pm.




