046535/(

SOUTH AFRICAN HUMAN SCIENCES RESEARCH COUNCIL

I

r[[.

=)
Ml

i

RGN-BIBLIOTEEK
HSRC LIBRARY

{

o)
@
4
g

VERVALDATUM/DATE DUE

TH 'TY
DIV 1983 _g7- Zt e
12 FEB 1930

il

D.)

NA1 | CH

: .AN

l | NA

prS——— . 79 -
\L 284 |

T 6

% IIIIIII||||IIIIIIIIIIIIIIIIIIII —

01, 3072068 HSRC KOWM 16 25721 81F

l\ll\\\lll W




ISBN 0 86965 669 4
(Afrikaanse uitgawe 0 86965 569 8)



PREFACE
For some years now South Africans have been watching television,
and the effect of this mass communication medium on children is
a matter of wide interest. Television viewing is a very popular
pastime among children - researchers in the USA have-established
that during their school careers children spend approximately the
same amount of time watching television as they do at school.

The advent of television in South Africa has created unique oppor-
tunities for research.as this is the last Western industrialized
country where television has been introduced and where use can

be made of pre- and post-television surveys to investigate its
effect.

Very little information is available on the effect of television
on a child's personality. In this study, which is based on data
collected by the HSRC in 1974 and 1976, an attempt is made to
determine the effect that television may have on some personality
dimensions of a group of adolescents.

This report was expanded into a thesis for a D.Phil. degree in
Psychology that was conferred on the author by the University of
Pretoria.
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OPSOMMING

In hierdie studie, wat deel vorm van 'n groter projek wat deur

die RGN onderneem word om die invioed van televisie op die skool-
gaande jeug te bepaal, word die invloed van hierdie massakommuni-
kasiemedium op die persoonlikheid van Afrikaanssprekende standerd
agt-leerlinge ondersoek. Hierdie.leerlinge is in 1974 (voor die
instelling van televisie) en in 1976 (na die instelling van tele-
visie) getoets. 'n Kontrolegroep, wat geen toegang tot televisie
gehad het nie, is met die eksperimentele groep afgepaar en in die-
selfde jare met dieselfde meetinstrumente ondersoek. Verskille
tussen die eksperimentele- en kontrolegroepe ten opsigte van tel-
1ings soos verkry op die Hoérskool Persoonlikheidsvraelys (HSPV),
en die Persoonlike, Huislike, Sosiale en Formele Verhoudingevrae-
1ys (PHSF) dui daarop dat televisie 'n invioed op sekere persoon-
1ikheidsdimensies by die eksperimentele groep gehad het. Televi-
sie het blykbaar die kykers beinvlioed om meer hartlik in hul in-
terpersoonlike verhoudings te wees, meer te hou van sosiale deel-
name en van groepsaktiwiteite, en meer lewenskragtig as die nie-
televisiekykers te wees. Enkele moontlike verklarings word aange-
bied vir hierdie bevinding.

SUMMARY

In this study, which forms part of a more extensive project under-
taken by the HSRC to determine the effect of television on school-
going young people, the effect of this mass communication medium
on the personality of Afrikaans-speaking Standard Eight pupils is
investigated. These pupils were tested in 1974 (prior to the
introduction of television) and in 1976 (after its introduction).
A control group, which had had no access to television were matched
with the experimental group and tested with the same measuring\
instruments in the same years. Differences between the experimen-
tal and control groups in respect of scores as obtained on the
High School Personality Questionnaire (HSPQ), and the Personal,
Home, Social and Formal Relations Questionnaire (PHSF) indicate
that television had an effect on certain personality dimensions

in the case of the experimental group. Television apparently in-\
fluenced the viewers to be more hearty in their interpersonal
relations, to have a greater preference for social participation
and group activities and to be more vigorous than the non-televi-
sion viewers. Some possible explanations for this finding are
offered. ; .
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1.1

CHAPTER 1
INTRODUCTION, BACKGROUND AND AIM

INTRODUCTION

On 5 January 1976 the new broadcasting centre of the SABC
in Auckland Park began its first official television trans-
missions on a national basis. The RSA was the last Western
industrialized country to introduce television - the most
powerful mass communication medium yet developed by man
(Harrison and Ekman, 1976).

Like the invention of printing, the invention of television
has had a great influence on man. Next to eating, sleeping
and working, television viewing is the activity most often
indulged in by modern man (cf. Brown, 1976, p. 19). It has
been calculated in the USA that by the time he turns 18 the
child who is born today will have devoted more time to
watching television than to any other single activity, ex-
cept sleeping (Liebert, Neale and Davidson, 1973). Unlike
printing, television has been known to man for only a few
decades, and its effect, especially on children, has not
been clearly delineated and many questions still have to be
answered.

The first television patent was issued in Germany in 1884,
and in England the pioneer John L. Baird developed a com-
plete television system in 1926. The first long-distance
television broadcast over a distance of 320 kilometres was
transmitted in 1927 when Herbert Hoover spoke in a studio
in Washington and the sound and image were received in

New York. The first public television programme was trans-
mitted in 1936 from the BBC studios in London, and in 1939
the National Broadcasting Company began with regular trans-
missions in the USA. By 1941 some Americans were able to
watch sports transmissions and it was only the outbreak of
the Second World War that checked the spectacular develop-
ment of this medium.

The spread of television in every country where it has been

Jintroduced has been phenomenal. For example, one million

television sets had been sold in the USA by 1949, ten mil-
Tion by 1951 and more than fifty million by 1960. At pre-
sent there are more television sets than any other electri-
cal appliance in American homes (Liebert, Neale and David-
son, 1973). Why is television so popular? This is still

one of the fundamental questions in television research and

-1-



1.2

1.2.1

unfortunately only a few attempts have been made to find

the answer (cf. Himmelweit, Oppenheim and Vince, 1958;
Noble, 1975; and Brown, 1976). In conjunction with this
question it is mainly questions on the effect of television
on children that have given the necessary stimulus to re-
search into this medium. Although at present there is ex-
tensive knowledge on certain aspects of the effect of tele-
vision on children, there are still many hiatuses. " Brown
(1976) maintains "... it is surprising, ... that so few
books have been published which deal with children and tele-
vision" (p. 7).

One of the main reasons for the inadequate research into and
knowledge of the effect of television on children is the
absence of control groups with which children who are ex-
posed to television can be compared.

This study is part of a wide investigation that is being
conducted by the Institute for Communication Research of the
Human Sciences Research Council into the effect of television
on school-children. The study sheds light on the problem of
the effect of television on the personality of the child,

a field which, as far as could be established, has not been
exploited. Since the Institute for Communication Research
was able to make surveys before the introduction of tele-
vision in 1974, it was possible to make full use of this
unique research opportunity.

DEFINITION OF TERMS

In this report two terms, communication and personality, are
used that require accurate definition as various connotations
are attached to them in the literature.

Communication

Because television, the independent variable in this investi-
gation, is a medium of mass communication it is necessary

to define the term communication. The word has been defined
as making known, imparting, linking up. But communication -
can be Tooked at from different points of view, which makes.
the definition more complex (Beyers, 1969). It can be de-
fined from a psychological, sociological, pedagogical and
anthropological viewpoint. Cherry believes, for example,
that "communication is ... still not a unified subject, to
any degree, but is studied within many academic disciplines,
in various ways" (Eysenck, 1972). However, communication
science is developing into an independent subject field, as

tlo-



is shown by the introduction of departments of communication
science at several South African universities.

The psychological and sociological approaches to the term
communication will now be discussed.

In South Africa the works of Blignaut (1967), Beyers (1969)
and Fourie (1968) can be cited as examples of the psycholo-
gical approach to communication science. In this.approach
the individual is taken as the starting point. '

In the psychological approach need gratification plays an
important role in the definition of communication. The .
person who is communicating has a need to share something,
to reveal it, or to make it known. The person to whom the
communication is addressed, accepts or rejects it according
to whether it satisfies his needs or not (Fourie, 1968).

Blignaut (1967) distinguishes between organismic communica-
tion, intracommunication and intercommunication. Organismic
communication, which is found in man as well as in animals,
is concerned with. the physical needs of the organism which
are communicated to it.-on a physical Tevel. For example,
the need for food is communicated to the organism through
the hunger drive. These basic organismic needs function

in man in a far ‘more complex and dynamically interrelated
way, than they do in animals.

When intracommunication occurs, dynamic processing and in-
tegration take place in the individual on an intellectual,
emotional and spiritual level. The person thus communicates
with himself. According to Blignaut (1967) organismic com-
munication precedes, but also occurs concurrently with in-
tracommunication (p. 5).

Intercommunication occurs when the individual communicates
outwardly in interaction with other people.

Although Blignaut (1967, p. 14) maintains that mass commu-
nication is a phenomenon of modern times, communities or
groups of people have always experienced the need for a
communication system that could warn them against danger,
spread ideas, entertain them and convey knowledge. This
need was mainly dealt with through intercommunication.
However, to supplement intercommunication various mass media
were developed through the centuries, for example jungle
drums, smoke signals and bells (Fourie 1968).

-3-



The development of writing and the art of printing gave
rise to modern mass communication. Complicated technical
media such as films, radio and television made mass commu-
nication more sophisticated and effective.

Schramm (1965) describes effective mass communication in
terms of the following four conditions:

a. The message should be designed and delivered in such a
way that it reaches the attention of the intended tar-
get. :

b. Symbols that relate to the experience of the source as
well as to that of the target should be used in the mes-
sage.

¢. The message should arouse personality needs in the tar-
get and should suggest ways of satisfying these needs.

d. The message should suggest ways that will satisfy
those needs that are applicable in the group situation
in which the target finds himself when he is persuaded
to make the desired response.

In contrast to the psychological approach, the sociological
approach lays more emphasis on communication in a group
context - which overlaps to a considerable degree with the
above discussion. Rhoodie (1967) believes that sociologi-
cal interest in communication lies in the fact that the
social behaviour of man is dependent on communication.
"Without the ability to communicate no individual can be a
social being and the foundation of socially useful activi-
ties disappears. Without communication there can be no
art, science, literature, political systems or charity;

in fact, without communication there can be no civilization
and no culture" (p. 4).

However, communication as a separate specialization field
.of sociology came into being towards only the middle of
this century, with Paul Lazarsfeld as its main pioneer
(Rhoodie, 1967). Rhoodie agrees with Schramm that "Com-
munication, of course, has not become an academic disci-
pline, ... but it has become an extraordinarily lively

area of research and theory. It is one of the busiest
crossroads in the study of human behaviour, which is under-
standable because communication is a - perhaps the funda-
mental social process" (Rhoodie, 1967, p. 6). '

-4-
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The preceding discussion shows that the term mass communi-
cation has many connotations and that a specific definition
will not be easy to formulate.

The following definition by Larsen (1964) will be accepted
as a working definition for the purpose of this study:
"(mass communication is) ... the relatively simultaneous
exposure of large heterogeneous audiences to symbols trans-
mitted by impersonal means from an organized source for
whom audience members are anonymous" (Fourie, 1968, p. 4).

Personality

Since the term personality is used in such a wide context
and so many meanings are attached to the word, it is neces-
sary to define it for the purpose of this study. In a
generally popular sense two broad meanings can be 1inked

to the term personality. In the first instance personality

is seen in terms of social adeptness or persuasive powers
in which a person with a good personality is one who is

socially adept and readily accepted. This interpretation
has particular significance for the developing adolescent

(cf. Hurlock, 1974, p. 5, as well as Hall and Lindsey,

1970, p. 7). According to a second popular definition per-
sonality is that which makes an impression on people. An
individual may thus have an aggressive or a submissive
personality. An element of evaluation is present in the
above cases-whether the personality of an individual is
regarded as good or bad (Hall and Lindsey, 1970, pp. 7-8).

The word personality is derived from the Latin word persona
which means a mask. Greek actors wore masks to hide their

identities on stage, and the Roman actors took over this _
practice from them (Hurlock, 1974, p. 6; Maas, 1975, p. 3).

The persona was eventually generalized to include all people
because of the suggestion of an essential and not merely an

external change that occurred on the stage (Maas, 1975,

p. 3).

The person who pioneered the attempts to define the term
personality satisfactorily was Allport who in 1937 had al-
ready identified almost fifty definitions in the relevant
1iterature on the subject (Hurlock, 1974, p. 6). Where
Allport reported six kinds of definitions of personality,
Hall and Lindsey (1970) added a seventh category. The
classifications of Arndt (1974) and Maas (1975) correspond
to a large degree to those of the authors mentioned above,
although they have included additional categories in theirs.

f ‘f‘“'“fjéz. ' l



TABLE 1.1

CLASSIFICATION OF VARIOUS DEFINITIONS OF PERSONALITY

CLASSIFICATION BY

TYPE OF DEFINITION

(Maas, 1975)

(Hall and Lindsey, 1970)

(Maas, 1975

)
(Hall and Lindsey, 1970)

PERSONALITY AS STIMULUS
(BIOSOCIAL DEFINITIONS)

PERSONALITY AS RESPONSE
(BIOPHYSICAL DEFINITIONS)

(Mall and Lindsey; 1970)™ "OMNIBUS DEFINITIONS

(Arndt, 1974)
(Maas, 1975)

Arndt, 1974)

Hall and Lindsey, 1970)

(Maas, 1975)
(Maas, 1975

(Ha11 and LGdsey, 1970)

(Arndt, 1974)
{Maas, 1975)

(Hall and Lindsey, 1970)

(Arndt, 1974)

(Hall and Lindsey,-1970)

}

(Hall and Lindsey, 1970)

INTEGRATION
DEFINITIONS

TOTALITY DEFINITIONS
(ORGANISMIC DEFINITIONS)

PERSONALITY AS ADJUST-

MENT

HIERARCHICAL DEFINITIONS

PERSONALITY IS UNIQUE

1

PERSONALITY IS THE
"ESSENCE OF MAN

DESCRIPTION THEORIST
Social stimulative Popular
value
Certain objective Allport
manifestations of Watson
behaviour Wolpe

Eysenck

4 v b Cattell
Personality is the Historical
sum of a person's value.
component parts Prince
Personality is more Guilford
than the sum of the Allport
parts Cattell
The integration in  Goldstein
totality definitions Maslow
is conducted to the
extent that the com-
ponent parts are neg-
lected
Personality is the Allport
individual's charac-
teristic pattern of
adjustment
Focus on the levels

of adjustment

Personalkity is equa-.,
ted with unique'or

individual aspects
of behaviour

Personality is that
part of the indivi-
dual which is the
most representative
of him

Freud

A1pdrt

Allport

-6-



In Table 1.1 there is a survey of the various personality
definitions. :

The classification in Table 1.1 is highly arbitrary, and
authors differ widely on the method of classification as
well as on the contributions of the different theorists.
According to Maas (1975) "this classification is useful,
since it reviews the entire diverse spectrum of various
schools of thought with regard to personality" (p. 7).

It is thus clear that there is no one comprehensive perso-
nality theory that is satisfactory in all respects. Hall and
Lindsey (1970) favour empiric research that is based on
theory. "However vague and poorly developed the theory,

and however inadequate its syntax and empirical definitions,
if it can be shown to have had a generative effect upon
significant areas of research we would have to conclude

that it passes the crucial test" (p. 20). ‘

Another important characteristic of a personality theory
from a research point of view is that it should have a
utility value according to which individual differences be-
tween people can be determined. Measuring is a fundamental
part of empirical research, and to be practically useful

in terms of measurement the specific personality definition
should stress individual differences (cf.-Maas, 1975,

pp. 7-8; Hall and Lindsey, 1970, p. 11).

Cattell's factor analytical theory is thus a "particularly

useful reference framework for any research in which perso-
nality traits are measured quantitatively" (Maas, 1975,

- p. 8). Cattell's theory stimulated a lot of research (cf.

for example Cattell and Dreger, 1977).

Cattell (1950) is very careful not to compromise himself by
giving a full definition of personality. However, he works
on the assumption that personality has a fixed, measurable
structure: "“we know that there are unitary common traits
or dimensions in personality, that is, personality has a
structure, as the human body does in its organs" (Cattell,
1973, p. 5).

Personality is then defined in the following way: "It is
“necessary only to give a denotative definition, by indicating
the fields of phenomena to be studied and the kind of prin-

ciple or law at which we should aim. Within preliminary
outline of the object of study presented by such a defini-
tion our inquiry can proceed. For this purpose we may say:

-7-
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1.3.1

Personality is that which permits a prediction of what.a
person will do in a given situation” (Cattell, 1950, p.
2; Maas, 1975, p. 11).

This definition is used as the operative definition of per-
sonality in this study.

LITERATURE SURVEY
Introduction

Research into the effect of television on children was
started in most Western countries soon after the introduc-
tion of television. Since these investigations were only
conducted after the introduction of television, comparisons
with conditions before the introduction were extremely dif-
ficult. Leo Bogard describes the situation in America as
follows: "Unfortunately no research group - commercial or
academic - undertook, while there was still opportunity to
do so, a systematic study, over a period of time, of the
social changes which television brought in its wake. To
describe American 1ife before television, we must recon-
struct)it from memory or from documents" (Robinson, 1969,
p. 211).

Despite this problem, up until 1958 a considerable number
of researchers studied the effect of television on children:
Riley, Cantwell and Ruttiger (1949), Lewis (1949), Battin
(1952), Clark (1951), Fagar and Smith (1951), Maccoby
(1951), Fine and Maccoby (1952), Silvey (1952), Greenstein
(1954), Maccoby (1954), Parker (1954), Lazarsfeld (1955),
Gratiot-Alphandéry (1956), Hakuhodo Advertising Company
(1956), Albert (1957), Cunningham and Walsh (1958). Spe-
cific topics were investigated, for example the effect of
television on the marks of a group of junior school pupils,
on family Tife and on the use of leisure.

These investigations, however, did not cover the subject

in its entirety, and they showed certain basic shortcomings
in design, for example their samples were too small.

During the fifties and the early sixties four comprehensive
studies were undertaken into the effect of television on
children. The first study, which is today regarded as the

" pioneer work in this field, was conducted in Britain in
'1955-1956 by Himmelweit, Oppenheim and Vince. Their fin-

dings were published in 1958 in the well-known book Tele-
vision and the Child. At more or less the same time

-8-



Maletzke (1959) of the Hans Bredow Instituie in Hamburg,
West Germany, also conducted an investigation, while Takeo

" Furu (Japan) in 1962 published Television and Children's

1.3.2

life: a before-after study. Schramm, Lyle and Parker
(1961) conducted a comprehensive investigation in the USA.

Research continued during the sixties and several smaller
investigations resulted in publications: Becker and Wolfe
(1960), Belson (1960), Markowski (1960), Mehling (1960),
Panski (1960), Ukawa (1960), Bandura and Huston (1961),
Bandura, Ross and Ross (1961), Gratiot-Alphandéry and
Rousselet (1961), Stiickrath (1961), Witty (1961), Berkowitz
(1962), Bandura, Ross and Ross (1963), Berkowitz and Raw-
}1322)(1963), Bandura and Mischel (1965) and Harper et al.

These studies consisted mainly of laboratory experiments on
the effect of television violence on children. Reports on
research into this aspect appeared increasingly in the late
sixties and early seventies. More recently, especially in
the work of Noble (1975) and Brown (1976), emphasis has
fallen more on the socialization effect of television and
the positive influence this may have on the child.

In the discussion on the effect of television on the perso-
nality dimensions of the child attention will be focussed
more specifically on personality in the purely technical
context. This means that the child's personality is seen
as a measurable theoretical construct.

Attention will first of all be devoted to the investigations
that have been conducted into the effect of television on
the personality of the child, i.e. personality in the gene-
rally accepted sense. The effect of television on the per-
sonality of the child will then be discussed from a clini-
cal point of view. A needs and gratifications approach will
also be considered, followed by a personality dimensional
approach and, finally, by a discussion of the question
whether personality can change as a result of exposure to
television. ’ .

Personality in the genmerally accepted sense

Personality plays an important role in the interaction be-
tween television and children. Examples of this are the
wide spectrum of programme selections that are made, and
‘the different needs that can play a role in the choice of
programmes (Institute for Mass Communication of the Univer-
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sity. of Nijmegen, 1966). Himmelweit et al. (1958) believe
that personality plays an important role with regard to the
time a child spends watching television: "One important
factor determining the amount of time a child watches tele-
vision and the importance viewing assumes for him, lies in
the personality of the child" (p. 34).

Personality is also an important determinant in the reac-
tion of the child to the content of television programmes.
The degree of the child's identification with characters
on the screen, and the degree to which he.becomes frightened
or upset by the programmes are largely a function of his
personality make-up and dynamics. The so-called television
addicted child is also described by Himmelweit et al. (1958)
in terms of personality traits.. "... personality make-up
tends to be at least equally important, and here an addict
type emerged who is not exclusive to television, his emo-
tional insecurity and maladjustment seem to impel him to-
?ards ngessive consumption of any available mass medium"

p. 29).

The question arises as to whether television can in fact
cause such radical personality changes that a normal child
may lTose his emotional balance as a result of it.

Schramm et al. (1961) believe that this is not possible
and that at most television may accelerate a process which
is already in progress.

The problem with regard to the results of the studies con-
cerned is that personality is not described as a clearly
defined, measurable construct, an indication of what- the
author means by personality is only given in vague general
terms. There is no mention of standardized personality
measuring instruments.

1.3.3 4 clinical approach

Freedman (1961) discusses the effect that television may
have from a clinical point of view. He believes that the
negative effect of television on intelligent, normal chil-
dren from harmonious homes should be relatively small. On
the other hand, children with schizoid, hysterical or psy-
chopathic tendencies may be harmfully affected by televi-
sion programmes. Unfortunately hardly any empirical data
are available in these cases. Additional clinical infor-
mation on the possible effect of television on the persona-
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1.3.4

Tity of the child is provided by Halpern (1975). Observa-
tions of children under three years of age who were brought
to a child guidance clinic because of various behaviour
deviations showed that they repeatedly carried out certain
actions. It was established that this form of behaviour
could probably be ascribed to the programme Sesame Street.

"The latter, in particular, had left its mark on the be-
haviour of the children,.who compulsively recited serial
numbers and letters learned from Sesame Street. Usually
these recitations occurred in the absence of any apparent
cues. While they delivered themselves of these speech
fragments, the children often inspected their inanimate
surroundings 1ike restless, wound-up robots" (p. 68).

Needs and gratifications approach

The connection between needs and the use of mass media has
been investigated since the forties. In fact, the obvious
question that arises when studying the effect of television
is which needs of the individual are satisfied by this
medium. Other questions that follow on from this, include:
Can a medium such as television,stimulate and elicit new
needs? Can a ‘mass communication medium have any influ-
ence at all on the needs of the individual, especially of
children? '

Research into these questions was initially confined to a
description of the orientation of audiences and subaudiences
with regard to certain media contents. The reports of
Lazarsfeld and Stanton (1942, 1944, 1949) are good examples
in this connection. Herzog (1942) studied the needs that
are satisfied by the so-called "soap operas" on the radio.
Suchmann (1942) tried to determine how to interest people

in serious music. on the radio. Wolfe and Fiske (1949)
studied the development of children's interest in comic
strips. During the late sixties emphasis in the needs
studies shifted to the use of social and psychological
variables that could lead to the identification of diffe-
rentiated media usage patterns. The current tendency is to
try to find explanations for aspects of the communication
process to which the motives and expectations of the au-
dience can be linked (Blumler and Katz, 1974). Researchers
such as Kline et al. (1974) and MclLeod and Becker (1974)
tried to prove that media effects can only be understood

in the Tight of knowledge of needsatisfying patterns.
Greenberg (1974) investigated the reasons why children
watch television. He identified seven factors, namely to
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learn, as a habit, to be stimulated, for companionship, for
recreation, to forget and to pass the time. However, these
needs or satisfaction of needs were seen rather superficially
and were not clearly defined. Brown, Cramond and Wilde
(1974) also tried to link media usage to psychological needs.
They studied the so-called transfer effect among the chil-
dren in Greenberg's study and obtained a chain reaction
effect. Himmelweit, Oppenheim and Vince (1958), Schramm, -
Lyle and Parker (1961) and Furu (1971) did not test chil-
dren's needs empirically and thus had to make certain assump-
tions on the nature of the needs that are satisfied in
children by these media (more specifically television).

On the other hand, Brown, Cramond and Wilde (1974) put direct
questions to children on the satisfaction of needs they ob-
tained from the media. The problem with an approach of

this kind is that the child may not be aware of the needs
that may be affected by the medium and that underlying

need patterns may be overlooked.

It is clear, however, that the term "need" has not been
adequately defined. In a popular sense needs are associated
with some aspect of personality, butthis is precisely where
the problem develops, because in most personality theories
needs are incorporated in the personality in different ways.
Thus McDougall (1908) sees needs as basic motivations and
motives, whereas Fromm (1955), Horney (1942) and Sullivan
(1950) integrate needs with other factors in their theories.

A clear definition will have to be given of the term "need"
if it is to be used consistently. The so-called gratifi-
cations approach, as described by Blumler and Katz (1974),
js not very satisfactory since it offers no clear descrip-
tion or definition of the term gratifications.. The need
to define the term'heed" is clearly illustrated by Snyman
(1976) when he uses it synonymously with the term motiva-
tion (p. 5).

The precise measurement of needs also causes problems. It
is apparent from the literature on the subject that very
few investigations into mass media have been conducted with
the use of a standardized measuring instrument. Snyman's
"The connection between personality needs and the preference
for subjects from the mass media" (1976) was probably one
of the first investigations in this field in which use

was made of standardized questionnaires.

Thus it appears that the connection between needs and mass
communication media, such as television, has not been ex-
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plained satisfactorily, inter alia because it is so diffi-
cult to measure needs empirically.

Since needs are not easily measured, the gratifications
approach to the study of the effect of television on the
personality of the child is still suspect. However, other
objections can also be raised against the needs and gratifi-
cations approach regarding the connection between a mass
medium such as television and persona]1ty dimensions. Needs
may play only.-a very small role in this regard. McGuire
(1974) mentions the reasons why the connection between the
audience's needs and their motivation to use the mass med1a
may be less important than genera11y thought.

(i) Extermal factors that determine the use of the mass
media

The buying and reading of newspapers may depend much
more on the paper's distribution system and the time
at which it appears than on the gratification of

. needs. Television viewing may also be determined
more by meal times or the work schedule in the home
than by personal needs. The amount of schoolwork
a child has to do at home may have a greater influen-
ce than his individual needs on his decision to
watch television.

(ii) Unimportance of the mass media in the gratification
of needs

Another argument against the view that people expose
themselves to the mass media in order to gratify
certain needs is the second-hand nature of these
media. Apparently picture substitutes are far in-
ferior when compared to real experiences.

(1i1) Poor indexing and description of needs that are
satisfied by the mass media

As indicated above, it is hard to determine which
needs are satisfied by which media.

McGuire (1974) refutes some of the above objections to the
needs gratification model, but concedes that external fac-
tors do play a very important role in the choice and uses
of mass media, especially with regard to the initial ex-

‘posure to the media. As far as continued exposure is con-
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cerned, McGuire believes that other more inherent factors
may play a role.

“While the initial tuning intoa television program (or
newspaper column or magazine feature or whatever) may have
been largely haphazard and unmotivated, behavioral theory's
"law of effect' reminds us that such exposure would soon
extinguish in the absence of reinforcement to maintain the
habit" (Blumler and Katz, 1974, p. 170).

With regard to this last point, McGuire continues by discus-
sing the needs gratification aspect in mass communication
media in respect of motivation theories. Unfortunately

no evidence of empirical investigations can be found to
support or to refute his approach.

As far as the preferences for topics from the mass media

are concerned, Snyman (1976) indicates that these preferen-
ces can be explained in terms of needs. “"The origin of the
preference for a specific topic from the mass mediaTies in
the need, but just as a tree develops from a seed but is not
supported and nourished throughout its life by the seed, so
the preference is not sustained for ever by the need"

{p. 136). (Translation.)

These apparently contradictory views emphasize the hiatus
in the research in the field of needs gratification and
mass media. The more the pity as this is undoubtedly a
very important aspect of the whole question of the inter-
action between the personality of children and the possible
effect of television. Although there is not much empirical
proof at this stage, it can be assumed that needs gratifi-
cation does play a role in the effect of television on the
child.

Television may both satisfy and stimulate the need for
security (knowledge of events) and the need for beauty,
whereas needs such as group solidarity and self-realization
(through identification) may be affected in a unique manner.
When one considers the possibilities of the effect of tele-
vision on the need for food (by means of advertisements)

and even on the need to dream, one realizes that a large
part of the need spectrum, as Alberts (1974) and Maslow
(1954) phrase it, in a child may be affected by television.

Since these needs are not easily measured and since the

personality structure of pupils can be determined by means
of standardized measuring instruments, a possible way to
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1.3.5

1.3.6

overcome this problem would be to try to determine the
effect of television on the personality structure of pupils.
Changes reported by Werner (1971) in the occupational choice
pattern show that such changes may occur. According to
Super (1963) there is a close connection between an indivi-
dual's self-concept and his choice of a career.

The éffect of television on some personality dimensions

As indicated above, an attempt to determine the effect of
television on the personality of a child by means of a
standardized test or tests would not be inappropriate. It
is not clear from the available Titerature in what way such
an interaction may occur. Morisett (1975) has the follo-
wing to say: "Although a number of studies, including those
of Himmelweit and colleagues in England and some of the
studies in the Surgeon General's program, have shown that
television interacts with personality, these interactions-
are often ignored in the design of research. Rather,

it is assumed that television will have a uniform effect
across personality differences" (p. 11).

One of the few investigations in which the effect of tele-
vision on specific personality dimensions was studied was
that by Braun (1971) in Poland. A sample of 200 boys and
200 girls was divided into children who had never watched
television and children who had been exposed to television.
Several measuring instruments were used, such as the
Polish versions of the California Test of Mental Maturity, -
Porter and Cattell's Children's Personality Questionnaire
and questions on manifest anxiety. The results showed no
significant differences between the two groups, except
that the television viewers revealed attenuated spatial
orientation and abstract understanding.

Can television change personality?

The question under discussion here is whether personality
as a theoretical construct is unchangeable 1ike intelli-
gence. Two points of view are maintained: Firstly, it

is averred that personality is determined quite early in .
a person's life and that it undergoes little change during
the individual's lifetime. This view was maintained by
Plato when he stated: "He who is of a calm and happy
nature, will hardly feel the pressures of old age, but to
him who is of an opposite disposition, youth and old age
are equally a burden" (Hurlock, 1974, p. 107).
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This viewpoint thus stresses the idea of hereditary perso-
nality patterns that are unchangeable. According to
Hurlock (1974) this is a very negative approach since "its
acceptance leads many people, adults as well as children
and adolescents, to blame their parents for passing on to
them, through their hereditary endowment, personality pat-
ter?s, that lead to poor adjustments and unhappiness" (p.
107). '

A second point of view postulates the possible change in
the personality of the individual during his 1ife. Accord-
ing to this view changes in personality may occur-at two
stages in Tife, namely during puberty and in old age-
(Hurlock, 1974). Hurlock maintains that these possible
changes can be ascribed to eight different factors. For
the purpose of this report these factors will be divided
into factors within the individual (internal factors) and
factors outside the individual (external factors). Sche-
matically this may be _shown in the following way:

: FIGURE 1
FACTORS THAT MAY HAVE AN EFFECT ON PERSONALITY CHANGES IN THE CHILD
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(i) Intermal factors

a.

Physiecal changes

The various organic changes that occur in the

- individual during adolescence force him to change

his physical self-image. Changes of this nature
also occur in middle age and old age. If these
changes are unfavourable they have an adverse
effect on the self-image of the individual.

Strong motivation

If the motivation for changing the personality
pattern is strong enough, changes can occur du-
ring adolescence and the desire for independence
will be very strong. The dependence of the child-
hood days is changed through motivation.

Change in self-concept

It is mainly during adolescence that changes in
the self-concept of the individual occur as a
result of environmental and maturation factors.
Erikson (1968) believes that the late adolescent
period can be typified as a time of identity
crisis. Once the individual has resolved this
crisis a stable self-concept will result. Thus
changes occur mainly during adolescence.

(i1) External factors

a.

Changes in important persons

When people that are important to the individual
change, and when the individual tries to adapt
his own attitudes, values and aspirations to
these persons, changes can be perceived in his
personality pattern. These changes may be subtie
and are not always permanent.

Changes in soctal pressure

Strong social pressure to conform to certain
socially acceptable forms of behaviour may sup-
press certain unacceptable personality traits

in a person. The parent's and the teacher's in-
fluence is obvious in this regard.
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c..

Changes in roles .

The role an individual has to play in a group
changes as a result of changes in age, economic
circumstances or affiliation with a new group.
These changes may be advantageous if they improve
the individual's status within the group. Such

a person's self-concept then changes positively.

The use of psychotherapy

The aim of the study of psychotherapy is to help
surmount problems with regard to weaknesses in
the individual's personality.

Changes in the environment

Changes in the individual's physical and social
environment may result in changes in his self-
concept. Hurlock (1974, p. 125) mentions four
conditions that these changes have to satisfy
in order to have a positive effect on the -per-
sonality. ,

(a) The person's status should improve as a
result of the change.

(b) The changes should help to bring the person
into equilibrium with his environment. In
other words, the environment must satisfy
his needs.

(c) The changes should-bring him closer to his
ideal.

(d) If the changes create opportunities for more
extensive experience, the person is enabled
to see himself more realistically and to
match his aspirations to his abilities.

Environmental influences do not have the same effect on

the individual at different ages. Thus his parents' di-
vorce would have a more harmful effect on a young child

than on one who has already left home and has become in-
dependent.

As stated earlier, television is a powerful mass communi-
cation medium which penetrates to the child's immediate
surroundings. It can have such an effect on the child that
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1.4

changes may occur in his personality structure. Cattell
(1973) calls an unusual event in a community an epogenic
event "expressing the effect peculiar to an epoch and a
given culture" (p. 149). He also believes that such an
event may change certain personality traits. "The stress
and crowding of the industrial revolution and the complexi-
ties of life in our times may well have induced less wel-
come personality trends. Within the period in which psy-
chological testing has existed, the obvious change of
environment ranging from the two world wars and a great
economic depression for one generation to the comparatively
placid and health and welfare regulated 1ife of the young
today might be expected to show in test results" (p. 149).

As an example of change Cattell (1973) mentions that Factor
F(soberness - enthusiasm), as measured by the 16PF and the
HSPQ, in recent times has shown a shift towards enthusiasm.
Whether a new mass communication medium such as television
may affect changes in the personality patterns of adoles-
cents remains an open question.

STATEMENT OF THE PROBLEM AND AIM

The above discussion shows that not only locally, but also
internationally there is still an hiatus regarding investi-
gations into the connection between television and the
personality of the child. It has also been established
that there is insufficient empirical evidence at the pre-
sent time to show that television does have an effect on
the personality structure of the child. The reasons for
this can probably be found in the methodological problems
confronting overseas researchers. There is practically

no Western, developed country in which so-called before
and after studies, or studies comparing television viewers
and non-viewers can be used (cf. Harrison and Ekman, 1976).
For example, it has been estimated that 96 per cent of
homes in the USA have at least one television set (Lyle,
1972), which makes it difficult to find comparable control
groups. Despite the complexity of the problem there are
indications in the literature on the subject that influen-
cing by television may occur. If television is seen as
part of the child's total environment, it may, as a power-
ful agent for change, affect not only his behaviour but
also his personality structure.

what has to be examined here is the effect that television
may have on the personality structure of pupils.
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In operational terms the aim of this investigation can be
formulated in the following way: To determine whether
television viewing has any significant short-term effect
on certain personality variables of Standard Eight pupils,
as measured by the HSPQ and the PHSF.

As this is an exploratory study and no indications could be
found in the literature as to which personality variables
may be affected by television, no specific hypothesis is
formulated. The following general working hypothesis will
consequently have to suffice: Television has an effect on
certain personality variables as measured by the HSPQ and
the PHSF in a group of Standard Eight pupils.
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2.1

CHAPTER 2
METHODOLOGY

BACKGROUND

This research is part of a larger project that is being
undertaken by the Human Sciences Research Council to deter-
mine the effect of television on school-children. The re-
search resulted from recommendations contained in the
Report (1971) of the Commission of Inquiry into Matters
pertaining to Television that was accepted by the Cabinet.

The relevant parts of the report read as follows:

411 The Commission recommends that even before the intro-
duction of television a scientifically oriented and
co-ordinated research programme should be undertaken
to determine the effect of this medium in South Africa.
The research should be undertaken on a continuous
basis (Par. 141).

412 As research can be started long before the public will
be in a position to experience television, the results
of such a research programme will be unique in the
world, since a similar situation does not exist any-
where else (Par. 141).

A Technical Advisory Committee was subsequently appointed
by the Minister of National Education to advise the SABC
and the Minister on any matter it considered important for
the introduction and expansion of the most effective tele-
vision service within the framework of the country's re-:
sources and circumstances. :

The Technical Advisory Committee instructed a subcommittee
to consider the recommendations of the Commission and to
make more pertinent recommendations with regard to the
advisability and possibility of a research project. This
subcommittee recommended that a comprehensive research pro-
ject regarding the effect of television on the socio-cul-
tural way of life in South Africa should be launched as
soon as possible and gave the following indication of the
extent of the task: "It will be necessary to begin as soon
as possible with a comprehensive analysis of the socio-
cultural way of life in South Africa over a wide field,
including a general study of specific values and studies

of normative behaviour patterns-in different spheres of
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society. The above includes aspects such as the following:
the use of leisure time, the current use of the mass com-
munication media, daily habits, as well as less measurable
aspects such as attitudes towards authority, permissiveness,
the present mass media, religion, education, etc., as well
as what is actually expected of a possible television ser-
vice. In the research programme particular attention will
have to be devoted to the family and adolescents. To faci-
Titate the execution of the task, the field of study will
have to be divided into a number of projects ..."

The Technical Advisory Committee, the SABC and the Cabinet
accepted the recommendations of the subcommittee and voted
money for the research which was entrusted to the Institute
for Communication Research of the HSRC which, in addition

to a series of other projects in this regard, also launched
a project with regard to the effect of television on school-
children.

This is a Tong-term project that is being undertaken in
conjunction with the four provincial education departments
and the SABC. The intention at first was to collect re-
liable information for subsequent comparisons and to study
the relation between the variables before the introduction
of television. During and after the introduction many as-
pects were considered: Television viewing habits, the
effect of television on time utilization patterns and the
use of other mass media as well as the possible results of
exposure to the contents of television programmes. These
aspects were investigated by means of questionnaires and
standardized tests. Attention was focused, inter alia,

on social behaviour, value orientations, occupational in-
terests, study habits and attitudes, proficiency in the
second official language, natural and social sciences, time
utilization, and more specifically, personality and re-
lationships (personal, social, home and formal). A bio-
graphical questionnaire was compiled to obtain as much
biographical and background data of every pupil as possible,
Additional information on scholastic achievements, IQ and
behaviour patterns was obtained from class teachers.

For practical purposes this extensive project was divided
into five main sections or topics. Naturally these topics
overlap, but a focal point is created on which each of the
five researchers involved in the project can concentrate.
The classification was carried further in order to obtain

a degree of similarity with the levels of research mentioned
by Schramm (1964). The topics are (on the first, most
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2.2

superficial and most easily measurable level) the effect
of television on the time utilization of the child; (on

a second, slightly deeper and not quite so easily measur-
able level) the effect of television on the child in a
school context and in a family context; and (on the third,
deepest level, which is also the most difficult to measure)
the effect of television on the value orientations of the.
child and on the personality of the child.

It is hoped that this study will make a contribution in
respect of the third, and deepest level, namely the effect
of television on the personality of the child.

The study of the effect of television on the personality
of the child makes particular demands on the researcher
and poses special challenges. On the one .hand there is
the challenge of an unexplored field of psychology, and

on the other the demand of evaluating a component of man
that is extremely difficult to measure, namely personality.

MEASURING PERSONALITY

The measuring of personality is very closely linked to the
development of personality theories as well as to the his-
tory of the development of psychology itself. Cattell
(1965) distinguishes three historical phases in the study
of personality; namely:

1. The literary and philosophical phase which is character-
ized by "a game of personal insight and conventional
beliefs extending from the first thoughtful caveman to
the most recent novelist and playwright" (Cattell,

1965, p. 13).

2. The phase of organized perception and theorization.
This is also called the proto-clinical phase and grew
out. of attempts by medical science to deal with abnor-
mal mental behaviour. Well-known researchers such as -
Kraepelin, Janet and Freud were the main contributors
in this phase. "All this theory flowered not only in
the work of Freud, but also of Kretschmer, McDougall,
Jung, Adler, and others who wrote of fascinating, if
not always soundly based notions concerning personali-
ty, from late in the last century until well into this
one" (Cattell, 1965, p. 13).

3. The quantitative and experimental phase. According to
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Cattell this phase began shortly before the end of the pre-
vious century, and that it was only a decade or two ago that

it became clearly recognizable. The measuring of personali-
ty is the central theme in this phase accompanied by
attempts to evaluate personality objectively.

Two obvious streams can be distinguished in this phase.
Firstly there is the work of Ivan Pavlov which centred on
the conditioned reflex and the theory of learning. 1In
conjunction with Pavlov, Cattell mentions Wilhelm Wundt and
classifies the direction in which these two men worked as
the "univariate experimental aﬁprpaéhﬂ. A second approach
that can be distinguished is the so-called "multivariate
experiment". The correlation technique that was developed
by Sir Francis Galton and Karl Pearson, was used inter alia
by Sir Cyril Burt and Thurstone in an attempt to determine
what the average person was like, instead of concentrating
on abnormal individuals.

Janis et al. (1969) distinguish three kinds of measurements
of personality that correspond more or less to Cattell's
(1965) classification. They call these.measurements infor-
mal evaluation, the clinical approach, and objective per-
sonality evaluation. Informal evaluation embraces the
first impressions that are formed on meeting a strange per-
son. Despite various objections to this method of evalu-
ating personality, Janis et al. conclude that "it should

be clear by now that the methods of informal assessment
used in everyday life are subjective, empathic, and even
intuitive; yet they can be subjected to rigorous, objec-
tive investigation" (1969, p. 615).

The second approach mentioned by Janis et al. (1969) is

the clinical. This evaluation developed from_attempts by
clinicians to improve their understanding of their patients.
The classical methods in psychology, as practised by
Kraepelin, Freud and most other psychoanalysts are used in
this method of personality evaluation, namely structured
interviews (in contrast to unstructured interviews in in-
formal evaluation), free association, and psychological
tests.

In the psychological tests use is made of diaries, personal
letters and especially indirect testing under the collec-

tive name "projective techniques". These techniques demand
a sound knowledge of personality theories and a disciplined
handling of the facts, because ... “the methods of clinical
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assessment generally, are no better than the man who inter-
prets them" (Janis, et al. 1969, p. 628). However, the
validity and reliability of projection techniques are
generally considered to be very Tow (cf. Anastasi, 1961,
pp. 590-598).

The third, and objective.approach_discusséd by Janis et al.
largely corresponds to Cattell's (1965) quantitative and
experimental phase. Here emphasis falls on scientific,

. objective measuring in keeping with the strict requirements

of psychometrics.

According to Sarason (1966) many authors believe that the
best method of evaluating personality is to ask the indi-
vidual to describe himself. This self-reporting can be

. divided into two broad categories. The first involves an

unstructured or free response situation in which the indi-
vidual describes himself or talks about himself. The se-
cond category is more restrictive and more structured.

It incorporates personality tests in which specific ques-

tions are put to the individual.

Alberts (1974) refers to personality evaluation and warns
that ... "it should be borne in mind that no measuring

area is pure and independent and certain cognitive elements
will thus also play a role in the emotional sphere" (p. 71).

However, for Alberts the measuring of personality remains
a structured activity. He divides the measuring of perso-
nality into personality questionnaires and projective tech-
niques. This classification corresponds to that of Traxler
and North (1966) who subdivide measuring into global and .
atomistic classes. In the first case it is mentioned that

“personality as a whole is studied qualitatively and inten-

sively by means of projective techniques", while the second
case is described as follows: "an attempt is made to ana-

_1lyse personality into component parts" (as quoted by Alberts,

1974, pp.71-72).

Although the objective, quantitative method of evaluating
personality is thus generally regarded as the most objec-
tive way in which an individual's or a group's personality
dimensions can be determined, the intuitive and clinical
methods are by no means worthless and are still commonly -
used. : '

Cattell (1965) believes that the literary or arm-chair
method does, in fact, have value in personality evaluations,
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but his objection to this method is that it is not easy to
separate the wheat from the chaff"... the literary 'method’
offers no objective way of sorting out the truth" (p. 14).

" The objection to the clinical method is that it began as a

study of the abnormal person. The personality of the nor-
mal individual then had to be measured in terms of the ab-
normal person. A second important shortcoming of the
clinical method is that it does not make use of quantitative
measurements. "There is not a single measurement in the
work of Pierre Janet, Sigmund Freud, Alfred Adler, and

Carl Jung - and very little in that of Emil Kraepelin"

(p. 15). Many of these theories are based on the descrip-
tion of a single case.

Thus if an objective method of evaluating personality is to
be used, as is the case in this study, multiple experimen-

tal methods will have to be studied since they ensure mea-

surements that can be statistically compared in an experi-

mental situation. According to Cattell (1965, pp. 21-22) .

this method, with measuring instruments developed on the

‘strength of multiple correlation techniques, is particular-

1y suitable for ‘studying behaviour in a natural environment.

This means that in the case where the effect of television

on the personality of children is studied, measuring instru-
ments that are objective, psychometrically accountable, and
practicable in a school situation will be the most suitable.

THE QUESTIONNAIRE METHOD

Questionnaire methods were used throughout in this investi-
gation. The personal interview method could possibly have
produced better results with regard to certain information,
but for the following reasons it was not used:

1. The main reason is its'impracticability. With the large
numbers of children that were tested it would have been
impossible to use this method.

2. The probability that the people conducting the inter-
views would not be objective is increased by the large
number of them that would have been necessary in a study
of this kind. )

3. The rumour prejudice. Pupils would have had to be taken
one by one from the same class or school for interviews.
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Pupils who were interviewed later might have been pre-
judiced by discussions with pupils who had already
been interviewed.

4. The problem of accommodation. A suitable room in which
interviews could be conducted free of disturbances would
have been difficult to obtain in most schools. Such
interviews would have continued for weeks at a time
at a particular school and this would not have met with
the approval of the education authorities.

5. Parental prejudice. If interviews had been conducted
at home it would have been difficult to obtain objec-
tive answers from the children because there would have
been an element of intrinsic subjectivity, especially
in the presence of the parents. (Points 2, 3, 4 and
5 are mentioned with reference to Himmelweit et al..
1958, p. 71.)

MEASURING INSTRUMENTS
The High School Personality Questionnaire (HSPQ)

"The HSPQ is the result of extensive research to meet with
particular requirements. It was developed in the USA by
Raymond B. Cattell of the University of I1linois and Mary
D.C. Cattell of the Institute for Personality and Ability
Testing, I11inois. It aims at giving the maximum informa-
tion in the shortest time about the greatest number of di-
mensions of personality. It was adapted for use in the
Republic of South Africa by the.Institute for Psychometric
Research of the Human Sciences Research Council and was
standardized for the age range 13 tot 18 years". (Manual
for the junior - senior High School Personality Question-
naire, p. 25.) It measures 14 factorially independent per-
sonality dimensions or primary factors. Each factor is
represented as a bipolar continuum.of which the two extreme
poles are described (Manual for the junior - senior High
School Personality Questionnaire, 1974, p. 8). With the
aid of these 14 scores the psychologist can make predictions
with regard to scholastic achievement, occupational suit-
ability, the danger of juvenile delinquency, the presence
of leadership qualities, the need for clinical assistance
to overcome neurotic conditions, etc. The reading level

of the test was adapted for the age groups 12 to 18 years
and the answer sheet can be scored very quickly with the
aid of two scoring stencils.
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The following primary factors are measured:

in full in the Manual.)
Factor A

Low score (-A)
(Stens 1, 2, 3)

RESERVED
(Sizothymia)

Critical
Stands by his own ideas

Cool, aloof

Precise, objective
Distrustful, skeptical
Rigid

Cold
Prone to sulk
Factor B

Low score (-B)
(Stens 1, 2, 3)

LESS INTELLIGENT
(bull)

Low mental capacity

Unable to handle abstract
problems

Factor C

Low score (-C)
(Stens 1, 2 3)

AFFECTED BY FEELINGS
(Ego weakness)

Emotionally less stable
Easily upset, changeable
Gets emotional when frustrated

(They are explained

High Score (+A)
(Stens 8, 9, 10)

WARMHEARTED
(Affectothymia)

Good-natured, easy-going
Ready to co-operate, likes
to participate

Attentive to people
Soft-hearted, casual
Trustful

Adaptable, careless, "goes
along"

Warmhearted
Laughs readily

High Score (+B)
(Stens 8,.9, 10)

MORE INTELLIGENT
(Bright)

High general mental capacity

Insightful, fast learning,
intellectually adaptable

High score (+C)
(Stens, 8, 9, 10)

EMOTIONALLY STABLE
(Ego strength)

Emotionally stable, mature
Faces reality, calm
Emotionally mature



Changeable in attitudes and
interests

Easily perturbed
Evasive of responsibilities,
tends to give up

Worrying
Gets into fights and problem
situations

Factor D

Low score (-D)
(Stens 1, 2, 3)

PHLEGMATIC

Undemonstrative, deliberate,
inactive, stodgy

Stoical

Complacent
Deliberate

Not easily jealous
Self-effacing
Constant

Not restless

Factor E

Low score (-E)
(Stens 1, 2, 3)

SUBMISSIVE

Obedient, mild, easily led
Docile, accommodating
Submissive

Dependent

Considerate, diplomatic
Expressive

Conventional, conforming
Easily upset by authority
Humble

Stable, constant in interests

Calm
Responsible, adjusts to facts

Unruffled .
Shows restraint and avoids
difficulties

High score (+D)
(Stens 8, 9, 10)

EXCITABLE

Demanding, overactive, unre-
strained

Impatient
Attention-getting, showing off
Excitable

‘Prone to jealousy

Self-asserting, egotistical
Distractible
.Shows many nervous symptoms

High score (+E)
(Stens 8, 9, 10)

DOMINANT

Assertive, aggressive
Competitive, stubborn
Assertive, self-assured
Independent-minded

Stern, hostile

Solemn

Unconventional, rebellious
Headstrong
Admiration-demanding
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Factor F

Low score (-F)
(Stens 1, 2, 3)

SOBER
(Desurgency)

Sober, taciturn

Serious, concerned, reflective
Silent, introspective

Full of cares

Uncommunicative, sticks to
inner values

Slow, cautious
_ Factor G

Low score (-G)
(Stens 1, 2, 3)

EXPEDIENT
(Low superego strength)

Does not accept moral standards,
disregards rules, expedient

Quitting, fickle

Frivolous

Self-indulgent

Slack, indolent

Undependable

Disregards obligations to people

Factor H

Low score (-H)
(Stens 1, 2, 3)

SHY
(Threctia)

Timid, restrained,'threat-sen-
sitive

Withdrawn
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High score (+F)
(Stens, 8, 9, 10)

ENTHUSIASTIC
(Surgency)

Enthusiastic, heedless
Happy~-go-Tucky

Talkative

Cheerful .

Frank, expressive, reflects
the group

Quick and alert

High score (+G)
(Stens, 8, 9, 10)

CONSCIENTIOUS .
(High superego strength)

Conscientious, persistent,
moralistic, staid

Persevering, determined
Responsible

Emotionally disciplined
Consistently ordered
Conscientious, sense of duty
Concerned about moral standards
and rules

High score (+H)
(Stens 8, 9, 10)

ADVENTUROUS
(Parmia)

Socially bold, “thick-skinned"

Likes meeting people



Retiring in face of opposite
sex

Emotionally cautious

Apt to be embittered
Restrained, rule-bound
Restricted interests
Careful, considerate, quick
to see dangers

Factor I

Low Score (-1)
(Stens 1, 2, 3)

TOUGH-MINDED
(Harria)

Rejects illusions
Unsentimental, expects little

Self-reliant, takes responsibil
ty

Hard (to the point of cynicism)
Few artistic responses

(but not lacking in taste)
Unaffected by "fancies"

Acts on practical, logical
evidence

Keeps to the point

Does not dwell on physical
disabilities

Factor J

Low score (=-J)
(Stens 1, 2, 3)

j-
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Active, overt interest in
opposite sex

Responsive, genial
Friendly
Impulsive

Emotional and artistic interests

Carefree, does not see danger
signals :

High score (+I)
(Stens 8, 9, 10)

TENDER-MINDED
(Premsia)

Sensitive, dependent, over-
protected

Fidgety, expects affection and
attention

Clinging, insecure, seeking
help and sympathy

Kindly, gentle and indulgent
to self and others

Artistically fastidious,
affected, theatrical)

Imaginative in inner life and
in conversation

Acts on sensitive intuition
Attention-seeking, flighty

Hypochondriacal, anxious
about self

High score (+J)
(Stens, 8, 9, 10)



ZESTFUL
(Zeppia)

Liking group action

Likes attention

Sinks personality into group
enterprise

Vigoroué
Accepts common standards

Factor 0

Low score (-0)
(Stens 1, 2, 3)

SELF-ASSURED

Untroubled adequacy
Placid, secure
Complacent, serene
Self-confident
Cheerful, resilient
Impenitent

Expedient
Insensitive to people's appro-
val or disapproval

Does not care

Rudely vigorous

No fears

Given to simple action
Factor Q2

Low score (-Qz)
(Stens 1, 2, 3)

SOCIABLY GROUP-DEPENDENT

Group-dependent
"Joiner" and sound follower
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CIRCUMSPECTLY INDIVIDUALISTIC
(Coasthenia)

Reflective, internally restrained

Guarded, wrapped up in self
Fastidiously obtrusive

Neurasthenically fatiqued
Evaluates coldly

High score (+0)
(Stens 8, 9, 10)

APPREHENSIVE

Guilt proneness
Self-reproaching, insecure
Worrying, troubled

Anxious

Depressed, cries easily
Easily touched, overcome by
moods

Strong sense of obiigation
Sensitive to people's approval
and disapproval

Scrupulous, fussy
Hypochondriacal, inadequate .
Phobic symptoms

Lonely, brooding

High score (+Q2)
(Stens 8, 9, 10)

SELF-SUFFICIENT

Resourceful
Prefers own decisions



Factor Q3

Low score'(-Qa
(Stens 1, 2, 3

UNCONTROLLED
(Low self-sentiment integra-
tion)

)
)

Lai

Follows own urges
Careless of social rules
Factor @y

Low score (-Q

%)
(Stens 1, 2, 3)

RELAXED

. (Low ergic tension)
Tranquil, unfrustrated
Torpid, composed

Second-order factors

High score (+ Q3)
(Stens 8, 9, 10)

CONTROLLED
(High strength of self-senti-
ment)

Exacting will-power, socially
precise

Compulsive
Follows self-image

High score (+Q4)
(Stens 8, 9, 10)

TENSE
(High ergic tension)

Driven, frustrated
Overwrought, fretful

The 14 primary factors are unitary traits that are concep-
tually and dynamically almost independent, but they are .
not statistically entirely independent. The intercorre-
lations between the primary factors can be ascribed to

second order factors.
(see Manual, p. 21).

An analyses rendered five factors
Two of these factors, Extraversion-

Introversion and Anxiety-Adjustment, are discussed in the

Manual (pp. 21-24).

Extraversion-Introversion (Exvia-

Invia according to Cattell) is described as-"a general
tendency towards social interaction as opposed to a gene-
ral reactive inhibition in Pavlov's sense" (p. 22).
Scores on this factor thus predict the child's quest for
or avoidance of social interaction in general.

Anxiety-Adjustment is described in the following way in

the Manual (p. .22):

"In regard to this factor, too, an

interaction .theory is accepted. The interpretation of
this HSPQ factor comes close to the Freudian 'transference



2.4.2

neurosis' theory: that ego weakness (-C) in the face of
ergic tension (+Qs 'undischarged 1ibido' to psycho-analists)
and superego threat (0, guilt proneness) generate anxiety".

Statistical data of the HSPQ

The test-retest reliability coefficients are statisfactory
throughout, although they refer to retesting after only
one week. Thus no criticism can be levelled against the
stability of the test.

With regard to the homogeneity of the test, correlations
vary between 0,36 and 0,71. The correlations were calcu-
lated between the two forms of the test, factor by factor,
and corrected for the full length (both forms) of the
test.

The validity coefficients, based on equivalence coefficients
vary from 0,63 to 0,84, which points to a reasonable degree
of general validity of the test.

The Personal, Home, Social and Formal Relations Question-
natre (PHSF)

The aim of the PHSF Relations Questionnaire is to measure
the personal, home, social and formal relations of high
school pupils, students and adults according to eleven
components in order to determine their degree of adjust-
ment.

According to the manual for the test (Fouché and Grobbelaar,
1971), adjustment is defined as the dynamic process by
which a person strives by means of adult, effective and
healthy responses to satisfy his inner needs while at the
same time successfully coping with the demands made by

the environment, so that a harmonious relation can be
established between the self and the environment.

The individual's degree of adjustment in each of the va-
rious components of adjustment is determined by how often
his responses are mature or immature, effective or in-
effective in relation to the self or the environment.

The PHSF measures eleven components of adjustment that are
classified under four primary fields of adjustment. A
desirability scale is also included. Each of the twelve
components consists of fifteen items, i.e. a total of 180
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jtems that must be answered on a separate answer sheet.

The components of the PHSF are as follows:

1’

2,

Personal Relations (P)

This refers to the intra-personal relations which are
of primary importance in adjustment, e.g.

(a) Self-confidence

The degree to which a person has confidence in
his ability, real or fancied, to be successful.

(b) Self-esteem

The inner appraisal based on evaluation and accép-
tance of real or fancied personality characteris-
tics, abilities and defects.

(¢) Self-control

The degree to which a person succeeds in control-
ling and channeling his emotions and needs in
accordance with his principles and judgement.

(d) Nervousness

A high score on this component indicates an ab-
sence of symptoms of nervousness as expressed by
anxious purposeless, repetitive behaviour.

(e) Health

A high score on this component indicates an .ab-
sence of preoccupation with the physical condi-
tion. :

Home Relations (H)

This refers to the relations experienced by the person
as a dependant within the family and home environment,

e.g.

(f) Family Influences
The degree to which a person as a dependant in a
home, is influenced by factors such as his posi-
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(9)

tion in the family, family togetherness, relation-
ship between the parents, and socio-economic con-~
ditions,

Personal Freedom

The degree to which a person'feels that he is not
restricted by his parents.

Social Relations (S)

This refers to the manner in which a person engages
in harmonious and informal relations within the social
environment, e.g.

(h)

(1)

(3)

Sociability - G

The degree to which a person has a need for and
spontaneously participates in social group inter-
action (extravert) in comparison with the degree
to which a person is averse to social group inter-

‘action (introvert).

Sociability - 'S

The degree to which a person has a need for soci-
able interaction with a specific person of the
opposite sex.

Moral Sense
The degree to which a person feels that his be-

haviour corresponds to the accepted norms of
society.

Formal Relations (F)

This refers to the relations occurring in formal
situations in the school, college or university, or
occupation, e.g.

(k)

Formal Relations:

The degree to which a person at school, college,
university or in his occupation, is successful

in his formal relations with fellow-pupils/fellow-
students/colleagues, as well as with figures of
authority and superiors in the learning situation/
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work.
5. Desirability Scale

(1) This is a validity scale indicating the honesty with
which the person answered the questionnaire. The
questions are of such a nature that only excep-
tional people can justly give favourable answers

(Fouché and Grobbelaar, 1971, pp. 6-8).

The reliability of the various components of the test
ranges from 0,69 to 0,89.

According to -the manual of the PHSF it appears that the
test shows a high degree of concept validity. . Significant
differences were found between the mean scores obtained

at two schools for behaviourally deviant children and

that of the norm group.

2.4.3 Biographical Questionnaire

This questionnaire was specially compiled for the project
The effect of television on school-children with the aim
of collecting as much biographical and other background
information of every pupil as possible. These data include
identification details, information on place of residence,
religious details, as well as social and scholastic infor-
mation. The following questions were used for this inves-
tigation:

Question 5

What is the job of your father/stepfather/guardian (the
man who is at the head of your family)?

(a) Say clearly what he does, e.g. shunter on the rail-
ways, parson, farmer, teacher, clerk, shopowner, etc.

(b) If your father/stepfather/guardian is a pensioner or
if he is unemployed, mention the work he did pre-
viously.

Question 9

Mark the standard you are in.

std 3/Std 4/Std 5/Std 6/Std 7/Std 8/5td 9/Std 10.
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Question 11

In what Tanguage are you taught at school? English/
Afrikaans/English and Afrikaans (double medium)/Other

“language.

Question 13
I am a boy/girl.
Question 14

What language do you speak mostly home? English/
Afrikaans/English and Afrikaans/German/Dutch/Greek/
Italian/Portuguese/Other language.

Question 18

Where do you live during school terms?

On a farm/On a plot near a city or town/In a town/In a
city or suburb,

Question 19

In what kind of house do you Vive during school terms?

.In a house/In a flat/In a boarding~house or hotel/In a

hostel/In a children's home (orphanage)/In a caravan/
Other..

Question 41

What was your state of health during the past year?
Good/Fair/Poor.

Television Questionnaire

This questionnaire was specially compiled for the project

- The effect of television on school-children in order to

collect as much information as possible on the television-
viewing habits of every pupil. This information includes
the number of hours of television viewing, the days on
which television is watched, and the type of programme
Tooked at. The following questions were used for the pur-
pose of this study:
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Questioﬁ 4

How many television sets are there in your home?
None/One/Two/Three or more.

Question 7

How many hours per day do_you usually watch television?
(Mondays to Thursdays during school terms.)

Never watch television/Less than one hour/

One hour and more, but less than two hours/
Two hours and more, but less than three hours/
Three hours and more, but less than four hours/
Four hours and more, but less than five hours/
Five hours or more.

Question 8

How many hours per day do you usually watch television
during week-ends? (Fridays to Sundays during school
terms.) .

Never watch television/Less than one hour/

One hour and more, but less than two hours/

Two hours and more, but less than three hours/
Three hours and more, but less than four hours/
Four hours and more, but less than five hours/
Five hours and more, but less than six hours/
Six hours and more, but less than seven hours/
Seven hours or more.

Question 17
_How Tlong has your family had a television set at home?

Do not have a television set at home/Less than three
months/Three months and more, but less than six months/
Six months and more, but less than nine months/Nine months
and more, but Tess than twelve months/One year and more,
but less than two years/Two years and more, but less than
three 