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1 V 

SUMMARY 

This re�rt describes a pilot study that involved 

the implementation of a vocational counselling 
programme for matriculation students in a private 
school. The programme extended over a period of 
eight months, and was an adaptation of the vocational 
counselling service that 1s offered at the NIPR. 
Information was gathered to gauge the reactions of 
those who participated in the programme. 

OPSOMMING 

In hierdie verslag word 'n loodsstud1e beskryf van die 
implementering van 'n beroepsvoorligtingsprogram vir 
matriekleerlinge in 'n privaatskool. Die program het 
oor agt maande gestrek en het bestaan uit 'n aangepaste 
vorm van die beroepsvoorligtingsdiens wat deur die NI PN 
aangebi�d word. Inl1gting 1s versamel om die reaksie 
van die deelnemers op die program te bepaal. 
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1. INTRODUCTION 

1.1 Background and Aims 

This report describes a pil ot study aimed at adapting the NIPR vocational 
counsel l ing service for impl ementation at a private secondary school. The 
NIPR approach is designed to deal with matricul ants� 8nd school leavers 

and provides psychol ogical assessment and career counse,. 1ng. Tne process 
l asts an entire day, but cl ients are rarel y seen again. Vocational choice 
at school l evel shoul d not be seen as a one�time event but shoul d rather 
be deal t with as a devel opmental process rel ated to the attainment of 
adulthood. In view of these factors a vocational guidance l esson programme 
was drawn up 1n addition to the NIPR assessment and counsel l ing procedures. 
The aim was to provide matricul ants invol ved in career pl anning with 
additional information and extended contact with the counsel l or. Questionnaires 
were compl eted by parents and the matricul ation students to gauge their 
reactions to the programme and to gather information about this service 
impl emented in a school setting. 

School guidance counsel l ors are invol ved in providing students with sufficient 
perspective so that they can adjust to their future work situation and devel op 
a satisfying job identity. In this process the vocational guidance l esson 
pl ays an important part. The group. discussion provides the opportunity 
for opinions to be expressed and debated and aids in buil ding a rel ationship 
of trust so that pupil s wil l feel free to consul t the counsel l or about 
personal probl ems. The topics sel ected for the guidance lessons incl uded 
in the programme were aimed at providing occupational information as wel l 
as hel ping students to devel op towards maturity. The devel opment of a persons 
vocational maturity is cl osel y associated with a person's general l evel 
of maturity. 

The programme was conducted al ong the fol l owing l ines: 

i) A series of vocational guidance l essons aimed at providing students 
with some insight into the importance of social interactions, a 
better understanding of themsel ves and information on careers. 
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ii) Psychological assessment of students using the NIPR test battery. 
Individual counselling interviews with students and their parents, 
followed by a report to parents. 

iii) A concluding series of vocational guidance lessons aimed at providing 
further information and preparing students for the adult world. 

1. 2 Voca ti o�_a_t ___ c_o.�-�-�e-�_1 i ng 

Vocational counselling may be envisaged as providing help for adolescents 
or adults in choosing an occupation, or in changing one they already have. 
The term is frequently regarded as synonymous with terms such as 11career 
guidance", "occupational guidance" and "vocational gu1dance 11

• 

A number of definitions has been suggested for vocational counselling. 
Ginzburg et al (1951) saw career guidance as a structured intervention 
aimed at helping individuals to take advantage of the available educational, 
training and occupational opportunities. 

For the past two decades vocational counselling theory has focussed on 
an interest in the development of a vocational identity . As a person 
develops this awareness, or sense of identity, he is able to make 
commitments and strive towards meaningful goals. Super (1951) was one 
of the first theorists to emphasise vocational development and maturity. 
To him vocational guidance was a process of helping a person to develop 
and accept an integrated and adequate picture of himself and his rflle 
in the world of work. The individual's task was to test his self concept 
against reality, to his own satisfaction and to the benefit of society. 
The way a person views himself determines to a great extent how he views 
life, including that part of life which forms his career. 

In our complex, modern, technological society the whole pattern of life 
has been radically changed, so that making an occupational choice has 
become a complicated and difficult process. Previous generations had few 
occupations from which to choose. The modern youth finds almost twenty 
thousand different ways of making a living. There has also been an increase 
in occupational mobility - movement to higher levels of work, to different 
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occupations, to different geographical locations. This occupational 

maze can be baffling to an individual who is not properly prepared to 
meet the challenge of the working world. 

Vocational counselling aims at guiding individuals towards adapting 
to a changing world. There is a need for knowledge about new occupations 
that are continually emerging, and information about modifications of 
existing ones. Individuals need to base their occupational choices 
upon a realistic view of the kinds of jobs that will be open to them. 
No young person can make a sensible and independent career choice unless 
he knows the educational requirements, working conditions, length of training 
and financial status of career areas from which he could make a choice. 
He must thus be well informed in all aspects concerning as many vocations 
as possible, i.e. have adequate occupational information. 

A further aim of vocational counselling is to prepare students for the 
adult world. To help them understand themselves and others, to stand 
on their own and cope with life 's demands. Greater understanding 
of the behaviour of others facilitates adaptation to society, and 
a sense of co-operativeness and tolerance. Standardized tests are 
used in counselling to enable an individual to find out things about 
himself. Test results are a source of information to be integrated 
by the client as part of his self concept along with his goals, needs and 
111otivations. They provide objective information about abilities, interests 
and aptitudes. This type of information can facilitate occupational 
decisions as it gives direction to thinking, outlines alternative possibilities, 
provides confirmation, and evaluates stengths and weaknesses. 

The need for vocational counselling is clearly illustrated in cases 
where the occupational aspirations, of young people in particular, 
are not realistic. They may have neither the aptitude nor the abilities 
required for an occupation that attracts them. Consequently future prospects 
of E>mployment in a particular occupation may be severely limited, and 
the need for this type of information prior to decision making, is cru:ial. 
Conversely some people may underestimate their abilities, may set their 
ambitions too low or may reject �ertain types of employment on the false 
assumption that it offers poor prospects. 
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1.3 The School Guidance Service 

In recent years it has been realized that education and vocational 
guidance are closely linked. Vocational guidance in schools is no 
longer an ancillary to the educational progranme, but it is an indis­
pensible part of the school curriculum itself. 

The educational system in the Republic of South Africa is based on 
differential education and the recognition of individual differences 
among pupils. The a1m is to allow pupils to develop their potential, 
and later make a vocational choice in accordance with this potential. 
The whole structure of vocational counselling in the secondary school 
is based on two components: 

i) 11 Self .. knowledge as a possibility condition for the choice of a 
vocation; 

i1) Vocational knowledge as a possibility condition for the choice 
of a vocation, and the integration of the image of the self 
and the vocational image as a possibility condition for the 
choice of a vocation " (Syllabus for vocational guidance, TED, 
circular no. 97). 

The above components emphasize the integration of the self and the 
vocational self with the aim of achieving vocational maturity. 

School counsellors are concerned with progress, underachievement, behavioural 
problems, physical defects, and sociological factors which might interfere 
with a pupil deriving the maximum benefit from education. The work usually 
involves parental contact, especially in cases where pupils exhibit anti­
social behaviour, learning disabilities, and behavioural deviations. Parents 
sometimes wish to participate 1n their child's choice of subjects or choice 
of vocation. Greater understanding of a child's needs and behaviour can be 
provided by close liaison between teachers and the school counsellor. 
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2 .. DEVELOPMENT OF A SCHOOL PROGRAMME BASED ON VOCATIONAL 
COUNSELLING AT THE NIPR 

2. l Vocational Counselling at the NIPR 

The aims,procedure, methods of appraisal and examples of the type 
of test batteries used at the NIPR for'vocational counselling, have 
been described in detail in a report published by Visser (1977). 
The NIPR procedure which is normally a one visit assessment and 
interviewing system may be briefly outlined as follows" 

A client arrives at the Institute for testing at 08h00 and must 
be prepared to remain for the whole day. A battery of pencil and 
paper tests are administered on a group basis. Testing extends 
over a period of approximately 6 hours with break5 for 
tea and lunch. A file is opened for each client and contains 
b iographical information, test results t interest profiles, persona-
lity tests and other relevant data such as medical and school reports. 
Prior to an interview with the client, the counsellor evaluates the 
data. During the interview which lasts aboutonehour the counsellor 
obtains further details on the client 1 s background and tries to assess 
personality, motivation. aspirations and other factors ·1;kely to affect 
career choice. In excepti01al circumstances a parent may be asked to 
come in for an interview, or alternatively they request a consultation 
with the counsellor. A report 1s then sent out reflecting test resul ts, 
interest profile, general conments and career suggestions. 

The procedure followed at the N IPR for vocational counselling 1s fairly 
structured. The system has been in existence for the past twenty-five years 
and provides a valuable service to individuals trying to decide on a 
career. as well as those making a career change. The majority of 
clients are White matriculation students and in recent years the service 
has been extended to include counselling for Blacks and Coloureds� 

The NIPR system aims at providing a client with meaningful information 
about himself, clarifying his thinking, providing suitable career 
alternatives and aiding him in reaching a realistic career decision. 
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One of the shortcomings of the system is that cl 1ents are seen 
only once - on the day of testing. Although clients are in�1ted 
to return to the NIPR if they ever feel the need for further con 
sultation, at no additional cost, very few return for re-interv1ew�. 
This creates a situation in which there is a limited amount of feed­
back on ultimate career decisions and the client's reactions to the 
counselling process. Furthermore the system relies on "single day· 
performance. Research studies concerned with the assessment of 
client reaction to the vocational counselling, have been conducted 
at the NIPR. FUrst (1965), Shannon (1973), Skawran and de Jager 
(1975) and Shannon (1977) reported that the major1ty ot clients found 
the service valuable and were satisfied. 

It is� however, acknowledged that this is not the 1deal form ot 
vocational guidance. Theorists in the field of counselling v1ew 
vocational choice as an extended developmental process. Dec1s1ons 
are influenced by earlier experiences and the stage of maturation 
attained. Choices �ay change during the course of vocational deve­
lopment as a person J s awareness of his needs change, or as often as 
he discovers that other occupations may better su;t his needs. 
Super (1951) has noted that the term "vocational cho1ce·· 1s mislead1ng 
as it conveys the impression of occurring at a precise t1me. Cho;ce 
is a process rather than an event. 

Near the time of leaving school, matriculat1on students are deeply 
aware of the necessity of making a vocational decision� For many 
students this is a difficult step as they have not reached a matu­
rity level that would provide them with sufficient insight into their 
vocational needs and motivations. Consultation, and extended contact 
with a guidance counsellor during this crucial period 1 could be bene 
f1cial for many students. The counsellor could follow the student 
through this process and give valuable assistance and support at a 
critical time. 
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2.2 Development of School Programme 

In the light of the above mentioned shortcomings of the NIPR system for 
students at school level, a vocational guidance lesson progranme was drawn 
up by the author. The programme is intended for matriculation students 
and is an adaptation of the NIPR system of vocational counselling.  The 
programme was implemented i n  a secondary school and extended over a period 
of eight months, i.e. from February to September. Individual counselling 
was available to students after September but vocational guidance lessons 
were interrupted due to preliminary examinations and preparation for 
the final matriculati on examinations. 

The main objectives of this programme were to: 

(a) provide students with deeper understanding of themselves, 

(b) provide students with more insight into other people, 

(c) provide students with information on various careers and the 
world of work, 

(d) assist students in choosing a vocation ,n the light of their 
abilities, interests, aptitudes and personality, 

(e) provide students with individual career counselling, 

(f) allow parents who felt the need, to participate in the 
counselling process, and 

(g) assist students in their preparation for the adult world, by 
discussi ng topics relevant to the world of work, further education 
and social relationships. 

2. 3 Introducing the Programme 

The subjects involved in this study were a group of matriculation 
students attending a private school in Benoni. The author was 
working at the school as the counselling psychologist. 
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At the beginning of 1 979 the matriculants were informed that a 
vocational guidance prograJ1111e had been drawn up to aid them with 
their career planning. The aims and the contents of the progra11111e 
were outlined, and on the whole it was well received by the students. 

In February 1979, the parents of the matriculants were infonned 
by letter of the vocational guidance programne. They were required 
to grant pennission for their child to participate, and for a battery 
of psychological tests to be administered. They were also asked to 
indicate whether they required a personal interview with the counsellor 
following the assessment (See Appendix A). All parents contacted 
granted their permission. 

2.4 The Subjects 

The experimental group comprised a class of matriculation students. 
With the exception of one student who had received vocational guidance 
from the N IPR the previous year, all matriculation students available 
at the school were included. The latter student was present at the 
vocational guidance lessons that fanned part of the programme, but he 
was not required to answer questionnaires or undergo psychological 
assessment u The total number of subjects were eleven and comprised 
five boys and six girls. 

The subjects' IQ scores as measured by the N.S. A. G.T. fell into the 
above average range. The range was 1 1 0  to 1 33 with a mean of 119,1 8. 

The age for each subject was calculated from birth date to May 1 979. 
The range was 1 6 years 7 months to 18 years 1 month with a mean of 
17 years 3 months. 

All the subjects came from a middle - class socio-economic background. 
In one case the parents were divorced and had re-married. In one 
other case the subject's father had died. The majority of fathers 
had achieved professional or managerial status. 
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Table 1 

Educational Level and Post School Qualification of the Parents 

Father Mother 

N % N % 
r------
, ! 

--+----·_j 

il Standard 8 � 1 ) 10 , 00 : 1 

Standard 10 l 9 I 90 , 00 ': 10 · 

i ---------- --- ------ -- --- ---�-�t-;,-�-- -�---4--100 , ���-1 

9,09 

90,91 

100 ,00 
---- -- --- . - - - -- -· ------- ··-· __________ .. ___ - ··t--·----1-------·--r--------� -----------------

1 (1 
1' ' 

No Post School Training 3 30,00 1 2 18,18 

Diploma 2 20,00 , 7 63,64 
Degree 5 50 , 00 2 18,18 

Total 1 10 100,00 11 100 ,00 
__________________ ___j___ ________ _ 

2. 5 Quest i onna i_res 

Questionnaires were drawn up to gather information about the opinions 
and reactions of the subjects and the parents to the vocaticnal 
guidance programme. 

SubJects were requested to complete a quest10nnaire pnor to the 
adm1n1strat�on of the NJPR tests battery 1n order to gauge their 
perceptions of guidance and their expectation level of vocational 
counsell,ng (See Appendix B). 

Near the conclusion of the guidance programme, in August 1979, both 
the parents and the subjects were asked to f1ll out a quest1onna1re 
to obta,n feedback on their reactions to the programme (See Appendix C). 
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3. DESCRIPTION OF THE PROGRAMME 

A room was made ava1lahle to the author for consultat10n w1th 

teachers. pc1r ents dnd pup, Is d t the schoo 1. I\ Cd n1Pr· 9u I dctnlt' 
corner was created 1n a sect 1on of this office and rontdtned 
career informdtion such as: HSRC sources of informat,on > pdrn­
phlets sent by educational institutions and various companies > 

newspaper cuttings, reference books and university calendars. 
The school l ibrary, which contained specific books on vocations 
was also available to the subjects. 

The programme was divided into three sections�-

(i) The first part cons1sted of 16 vocational gu1dance 1essons 
spread over a period extending from the beg1nning of February 
1979 to beginning of June 1979. 

( 1 1 ) The ���onq part was conducted dur mg May and June ,. 1979 and - nvo: � Pd 
psychological assessment (NIPR test battery), subJect tnter· 
views, parent 1nterv1ews and a report which was sent to porent� w 

(ii1) The !_�_1rd part consisted ot 10 vocational guidance lessons 
spread over a per1od extending from June 1979 to September 1979. 

3 .. 1 The��_t:ogramme 

lhe subjects were seen once a week as a group, during vocational 
gu 1dance lessons. The duration of these sessions was 45 m1nutes. 

Lessons were conducted along the follow1ng lines. 

(1) The guidance teacher introduced the topic and emphas1sed 
certd1n aspects. Relevant questions were raised to st1mulate 
interest and participation. Apparatus such as overhead pro 
Jectors� sl1des. pictures, pamphlets and newspaper cuttings 
were utilized to add clarity and provide 1ntormation. Th1s 
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was followed by a general group discussion and a group 
task. 

(ii) Representatives from educational institutions and other 
professional bodies were invited to talk to the students. 
These lectures sometimes took place during vocational 
guidance lessons. but in other instances at another period 
during the day, at a time that proved convenient for the 
visitor. 

(iii) Subjects were sometimes required to research relevant topics 
at home, deliver a talk or write brief essays o This usually 
formed part of a task that was given to the subjects during 
the course of the lesson or as homework. 

(iv) Group work was employed to encourage team spirit and co-opera­
tion. In the latter case the class was divided into groups 
and a leader was chosen to co-ordinate activities� 

(v) Techniques such as role playing, debates and dramatisation were 
utilized to encourage participation or add meaning to what �as 
being discussed� 

The first part-of the programme consisted of 16 vocational guidance 
lessons. The subject content of these lessons has been briefly out­
lined in Appendix D. 

The initial 16 vocational guidance lessons consisted of two parts�-

(i) E ight lessons centred around topics related to social relation­
ships and the development of a self-concept. The topics discussed 
were: The Peer Group, The Expression of Emotion, The Self-Concept j 

Maturity, The Occupational Self, Boy-Girl Relationships and Body 
Language. The latter two topics were introduced into the pro­
gramme by popular request of the subjects w 

(ii) Eight lessons dealt with interests, abilities, needs, values and 
career information. The topics discussed were� Needs and Values 
in Relation to�, Abilities and Interests, Universit� Education, 
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Training Outside Universities, The Business World, The Medical and 
Para-medical Field, The Scientific Field, and Social Service and 
the Corrmunication Field 

The aim of the author in choosing the above topics for the guidance 
lessons was to encourage the subjects to develop greater self-awareness 
and insight into the behaviour of others, as well as to provide occupa­
tional information and prepare them for psychological assessment. With 
regard to the latter, concepts such as needs, values, abilities, interests 
and aptitudes need to be understood in relation to career choice. 

On the whole the lessons stimulated much discussion and debate. There 
were however some subjects who found it diffi cult to communicate their 
feelings in the presence of their peers. 1his was particularly noticeable 
during the lesson on the "Expressi on of Emotion 11

• The less inhibited 
subjects were able to verbalize and dramatise emotionally, while the 
others were encouraged to partici�ate, but not pressurized to do so. 

Topics such as "Boy-Girl Relationships 11
, 11 Maturity 11 and "The Peer Group 11 

were selected as they are of interest to adolescents and underlie the 
development of an identity. The relationship between the self�concept 
and its extention into the occupational self has relevance to career choice 
dnd occupational development. 

3. 2 The_ Second __ Part __ of the __ P_rogrannne 

In May 1979 a day was made available for the subjects to undergo psycho­
logical assessment. The tests were administered on a group basis and 
were of the paper and pencil variety. A psychotechnician from -the NIPR 
came to the school on that day to assist the -author with the administra­
ti on and scoring of the tests. 

An overview of NIPR tests has been �,ven in detail by Latti and Verster 
( 1975) and Visser ( 1977). An outline of the tests utilized in this study 
is briefly given below. The High Level Battery, the Abstract Reasoning Test, 
and an Interest Inventory was given to all subjects. On the basis of these 
results, other special ability tests were selected for individual subjects, 
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3.2.1 High Level Battery 

This battery consists of six tests and is used in the evaluation of 
Whites of the matric and graduate levels. The testee is provided 
with a re-usable test booklet and an answer sheet. All items in 
the subtests are of the multiple choice variety, having four dis 
tractors apart from the correct answer category in each case. Scoring 
masks are used when machine scoring is not feasible (as in the case 
of this study) . Norms are given in the manual for administering the 
battery. 

Admin istration of the full battery of six subtests takes 2 hours 
50 minutes. The subtests in the battery are: 

(a) Mental Alertness: The 42 items of this test are verbally stated 
problems which require the testee to use a variety of reasoning stra­
tegies. The purpose of the test is to determine intellectual ability, 
especially of the reasoning kind required in a wide range of problems. 
The time allowed for doing the test is 45 minutes. 

(b) Arithmetical Problems: The test consists of 20 verbally stated 
arithmetical problems. Familiarity with a variety of concepts, measuring 
scales and units, objects and practices i:s assumed. Apart from specific 
arithmetical ab1l1ty required, the test can also be seen as a measure of 
reasoning abil 1ty. Test1ng time is 40 minutes. 

{c) _Reading Comprehension: The testee has 20 minutes to read four para­
graphs, each covering a wide range of general knowledge, and answer five 
multiple choice questions on the content of each paragraph. The aim of 
the test is to assess the testee's ability to understand written English. 

(d) �ees-en Begripstoets: The same time is allowed and the same prin­
ciples underly this test as in (c) above, except it is in Afrikaans. 

(e) Vocabulary: In this test a testee is required to select a synonym 
from five alternatives, for a given word. There are 30 items and testing 
time is 12 minutes. 



1 4  

( f ) Woordeskat : Ai med at assessi ng Afrikaans vocabu l ary .  Same 
pri ncip l es and testi ng t i me as (e) above . 

3 . 2 . 2  Deductive Reason i ng Test 

Th i s  test measures the abil ity to make val i d  i nferences from g i ven 
i nformat i on and to deri ve va l i d  conc l usi ons from premi ses or propo­
s i tions . I t  i s  intended for use w i th i ndi v i dual s  w i th a min i mum of 
1 2  years schoo l ing . The test contains 36 syl l ogisms each of which 
entail s two statements . fol l owed by five possibl e  conc l usi ons t on l y  
one of which is correct . 

3 . 2 . 3 Abstract Reason i ng T� 

I n  this test the testee i s  requ i red to deduce wh i ch of e i ght possi b l e  
pieces fit i n to the missi ng space in a geomet r i c  pattern . It measu res 
the non- verbal abi l i ty to draw l og i cal conc l usi on s  by i nduct i ve reason i ng .  
There are 38 i tems and the t i me l i mit i s  30 mi nutes . Norms a re a va i l abl e 
for matr i cu l ants .  

3 _ 2 . 4  B l ox l�st ( Perceptual Battery) 

This test was desi gned to measu re ab i l i ty to perform man 1 pu l at i on of 
v i sual i mages of a three-di mensi onal k i nd and to comprehend the nature 
of the arrangements of el ement s  w i th i n a vi sual st i mu l us pattern . The 
test consists of 45 test items and the t i me l i mit is 30 m i nutes . Norms 
are based on a group of matr i cul ants . 

3 . 2 . 5 Genera l Sc i ence 

Th i s  test compr i ses two subtests name l y  ' ' Tech n i cal and Sc i ent i f i c  
Know ledge Test "  and 1

1 Technica l  Readi ng Comprehension 11
• The test can be 

used to screen matri cul ation students for t ra i ning courses or work that 
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requ i res knowl edge of concepts used i n  thi s  fi el d ,  The tests are 
bound in one boo k l et :  separate hand scor i ng answer sheets are used 
and a manual i s  avai l abl e .  Testi ng t i me for the knowl edge test i s  
20 m i nutes and the comprehensi on test 35 m i n utes . 

3 . 2 . 6  Mechan i cal Comprehension 

This tes t is desi gned to measure the testee ' s  comprehension of 
phenomena in which the l aws of physi cs  operate . The items are based 
on the contents of the s c i ence course syl l abus used in secondary 
schoo l s .  The test consis ts of 42 mu l t i pl e  cho i ce items and the t ime 
l imit i s  35 minutes . Each item consis ts of an il l ustration, a bri ef 
c l a rifying comment whe re neces sary, and a questi on wi th three possi bl e 
answers . 

3 . 2 . 7  Spot-the-Error  

This test fo rms part of the Intermediate Battery suitabl e  for peopl e 
with 9- 1 2  years of educati on . Thi s  i s  a cl eri cal test measuri ng speed 
and accuracy in fi nding errors in one l ist of names , tit l es � weights 
and measures , and monetary amounts by compar i ng it w i th a dupl i cate l is t . 

3 w 2 . 8  Personal i ty Tes ts 

The fo l l ow i ng tests were used to obtai n informati on on personal i ty 
dynamics and general adj ustment ; 

(a) Incompl ete Sentences : This test consi sts of the open i ng word or  
ph rase of a sentence , wh i ch has to  be compl eted ·by the testee . The 
stimul us words o r  phrases are unstructured to al l ow as free a response 
as possibl e .  The subject has the opportun i ty to express h i s atti tudes , 
personal feel i ngs and anx i eti es in the sentences . Note i s  taken of 
persistent themes , del i beratel y neutral or trite sentences , sentences 
of a bizarre nature and di scl osures about personal i ty characteri st i cs .  
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The structure of sentences , grammar and syntax � provides clues 
of literacy and literary style. The sentences serve only as a 
gu i de and are not used for cli ni cal d i agnosis . 

(b) Self-description : The testee i s  i nstructed to describe 
h i mself in terms of his µersonality , his strengths and weaknesses . 
Interpretation of this wr i tten material is subject ive and serves 
as an indicator o f  the writer u s self-concept , self-evaluation , 
amb i ti ons , fears, likes and disl ikes as well as problem areas. 
The self-description provides pointers to areas that can be probed 
duri ng an interview . 

(c) The South African Personality guestionnaire : This questionnai re 
is designed to measure personali ty traits wh i ch normal individuals 
reveal in everyday s i tuations . The testee i s  asked to g 1 ve direct 
answers . to questions relati ng to his personality. There are five 
bi -polar scales : soci al unresponsi veness vs. social responsi veness , 
tranquilli ty vs . anxiety ; ami ty vs. hostility ; flexibi l i ty vs. r igi· 
dity ; subm i ssi veness vs . dominance. The testee compares the behaviour 
of two imaginary people described i n  vari ous s i tuat ions and decides 
which i s  more similar to hi s awn. 

3 . 2 . 9  Interest Inventories 

The follow i ng two 1 nterest ) nventor1es were used in th i s  study 

(a) Kuder Preference Record : This interest questionnaire measures 
preferences for various types of activities . It  has a verification 
score which serves as a warn i ng li ght in cases where th i s  score falls 
out o f  normal range, as th i s  points to some i nconsistency on the part of 
the client . Ev tdence of inconsistency in answeri ng the inventory calls 
for investigation during the interview. In the latter cases the Rothwell­
Miller I nterest Blank was adm i nistered to provide additional i nformation 
on career preferences (see below). The kuder measures i nterests in 10 
areas namely :  outdoor, mechanical , computational , scientif i c ,  persuas ive , 
artisti c ,  l i terary , musical , social service and cleri cal. 
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(b) Rothwel l -Mi l l er Interest Bl ank : In  this tes t  the testee ranks 
each of ni ne groups of twel ve occupat i ons in h i s order of preference & 

The categories �re d i rectl y compa rabl e wi th those of the Kuder , w i th 
the add 1 tion of  two extra categori es , pract i cal and med i cal . I t  i s  
easy and quick to adm ini ster and i t  i s  a s i mpl e matter to see where 
incons i s tencies l ie and what s pec ific occupat i ons are favoured or  
d i s l i ked . 

3 . 2 . 1 0  Personal Background Informat i on 

( a) The NIPR B i ograph i cal Ques t i onnai re for Vocat i onal Counsel l ing 

An i nd i vi dua l 1 s prev i ous behav i our i s  a good i nd i cator of h i s future 
behav i our . Thus i t  i s  i mportant to gather informat i on about an i nd i ­
vidua l ' s  pas t  his tory . The inventory i s  d i v i ded into fi ve major sect i on5 . 

(i ) Education and Trai n i ng, e . g . school i ng ,  occupat i onal h i s tory . 

( i 1 ) Home background ,e . g . age and occupat i on of parents and s i b l i ng s , 
broken homes . 

( i i i ) Heal th , e . g . behav i our prob l ems , l earni ng prob l ems , d i seases . 

(iv) Le i sure , e . g . hobb i es , s ports , c l ub membersh i p. 

(v ) Career ,e . g . parenta l expectat i ons and l imitat i ons in possib ) e 
careers . 

A vocat ional needs scal e i s  attached to the quest i onna i re and cons i s ts 
of 1 2  statements relating to rea sons for choos i ng a caree� e . g . money ; 
securi ty ,  s tatus , l eadersh i p , etc . The res ponses to the checkl i s t prov i de 
va l uab l e  i nformat i on regarding occupational val ues s tructures and career 
mot i vat i on .  

( b) The Cumul ative Record Card 

Th i s  card provides a cont i nuous record of the pup i l 1 s progres s i n  every 
subject and h i s at tainment i n  rel at i on to the cl as s average .  For exampl e 
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i t  shows consistent dil igence , progress , uriderachievement and fail ure . 
Changes of school s are recorded . I t  suppl ies the resu l ts of psycho­
metric tests , schol asti c achievement tests and medica l  reports. 

( c) P upil ' s  Profi l e  Card 

This card is fil ed in the headmaster ' s  office and provides information 
on famil y background, and interviews hel d with parents , teachers or a 
pupil in connection with academic ach i evement and behaviour probl ems . 
Other rel evant information such as cofllllents of psychol ogists , remedial 
teachers or other specia l ists are a l so recorded by the headmaster . 

3 . 2 . 1 1  I nterviews 

During May and J une ,  1 979 the subjects and the parents were interv i ewed 
by the author . Appointments were made for the subjects and i ntervi ews 
were conducted during the course of the school day . Subjects had to 
inform teachers if they were to be absent  from thei r  l essons » and any 
work that was missed had to be made up at home . 

Each i nterv i ew l asted approximatel y  i i  hours . I n  cases where the sub ­
j ect requested another appo i ntment or the counsel l or fel t t hat a furthe r  
i nterview wou l d be beneficia l ,  a n  appointment was made . 

Dur i ng the interv i ew the subj ect was given the opportunity to ta l k about 
home background, parental  expectations, socia l rel ationships, occupati onal 
needs, and ambitions . The resu l ts of the tests were shown to the subject 
in a non-judgmenta l manner so as to a l l ow the subject to assimi l ate what 
had been sa i d  in a non-threatening atmosphere . Resu l ts were integ rated 
wi th a l l other data about the subject and discussed in terms of possib l e 
career di rections . 

Parental interv i ews were conducted in cases where parents had i ndi cated 
that they woul d l i ke to see the counsel l or ( see Appendix A ) . I n  one 
case the counsel l or in i tiated contact with the parents as the subject 
was grossl y underach i evi ng and l acked motivation and ambi tions. 
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3 . 2 . 1 2  The Report 

A report was sent to the parents of all subj ects . The report contained 
a graph reflecting resul ts of abil ity tests , an interest profile and 
comments and suggestions regarding possibl e career alternatives . 

An example of the type of report that was sent is contained in Appendix E .  

3 . 3  The Th i rd Part of the Programme 

The f i na l  part of the programme may be regarded as a fol l ow-up of the fi rs t 
two parts . . It was aimed at providing students with additi onal informat i on 
th a t  would a i d  them in their preparation for the occupational worl d a�d adul t­
hood " 

The contents of the 10 vocational guidance l essons are briefl y outl ined in 
Appendix F .  The topics discussed were: 

Study Skills and E xamination Techniques , Choosing and F i nding a Job ,  �yi n� 
for a Job, Starting a Job and Keeping a Job, Leadership , Conf l ict �ituations , 
�ing with Stress , Perfectionism , Marriage and Family Life , and Ad. i eving 
Adulthood . 

T he f i rst top i c was chosen as study and examination techniques are e ssential 
sk i lls for further tra i ning at degree level " Most of the subjects had indicated 
that t hey were contemplati ng univers i ty courses .  Tips were al so given on prepara · 
t i on for the f i nal matriculation examinations . Three guidance lessons were 
devoted to the world of work and how to set about finding a job and adapting to a 
new environment " An att�1pt was made to provide the subjects with practical 
i n f onnation appli cabl e to job interviews , appl ications and job sel ections . The 
f i nal  six vocati onal guidance lessons invol ved a discussion of the devel opmental 
tasks facing a young adult and i nterpersonal skil ls that coul d facil itate adapta­
tion to the community . The subjects were particularl y interested r n  l earning 
s ocial s k i l l s  that would a i d them in resolving confl ict, and l earning how to 
adj ust to stressful situati ons 
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The di scus s i on on the va l ue of marriage provided the s ubj ects with an 
opportun i ty to a i r the i r views , and touched on the i s s ue of tria l 
marriages. In the fi na l l es son an attempt was made to rel ate previ ous  
di scus sions on marriage , occupations , fami l y, conformity and maturity 
to the attainment of adu l thood . 
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4 .  REACT ION TO THE PROGRAMME 

4 . 1 The Response of the Subjects 

The initial questionnaire completed by the subjects was aimed 
at finding out whether they had decided on a career yet , and 
to ascertain their perceptions and expectations about vocational 
counsel l ing (See Appendix B) . 

The questi onnai re was fi lled out during the first part of the 
programne pri or to the psychological assessment . The results 
in Tabl e  2 illustrate that mos t s ubjects were still in the 
process of planning thei r career and had not come to a definite 
decision. 

Table 2 

Career Decision Prior to the Assessment 

- · ---·-· ·- ·- · · ------------------_J_ 
N % 

Definitel y  deci ded on a career 2 1 8 , 2  
Requi re confi rmati on of decision 3 2 7 ,3 
A l most made up my mind 2 18 , 2  
No career decision 4 36 , 3  

Total 1 1  I 100 , 00 

Of the two subjects who said that they had already made up 
their minds about their future career, one s tuck to his 
decision after the programme while the other changed career 
direction. 
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Approx i mate l y  hal f the subj ects requested that their parents 
pa rt i c i pa te  in the gui dance counsel l ing wh i l e the other hal f 
thought 1 t  unnecessary .  I n  some cases pa rents had prev i ous l y  
requested an i ntervi ew ( see Appendi x A )  while their chil d  
thought that h i s  parents shou l d  not participate . I n  such cases 
the �ubJ e c t  was consul ted and asked if he wou l d  mind if the 
counse l l or made an appoi ntment with h i s  pa rents . 

I n  repl y t c , d quest i on ask i ng whether vocational counsel l i ng 
shoul d he prov i ded at a school , a l l s ubj ects responded in the 
a t  t l Y'lll dt , ve . The i r  percepti on of vocat iona 1 guidance and their 
e x f.Jec L1 t  i on �  were real i st 1 c ,  on the whol e .  I t  was perce i ved as 
p ruv 1 d 1 ng i nforma t i on about capabi l i ties , i nterests , the career 
wor l d  dnd conf i rma t i on of career cho i ces . None of the subjects 
wer e und0 t ·  t he fdl se 1 mpres� i on that the vocat i ona l counsel t or 
wou l d md k C  a dec i sion for them . 

The re �)u l ts o f  the fo l l ow-up quest i onna i re ,  completed near the 
rnnc l us 10 n  o t  the programme were encouragi ng ( see Append i x  C )  .. 
O f  the 1 1  � ubjec t s  9 res ponded tha t  they had benefi tted from 
t he pro�Jrdmme and i t  .had he l ped them to reach a decision . The 
rema i n i ng ? subj ects fe l t that they had a good i dea of what  to 
du before the programme and thei r feel i ngs remained unchdnged . 
When as ked  whet her the gu·i dance programme shou l d be changed , n  
any WctY � 8 sub J e c t s  fe l t  i t  shoul d not , as i t  was adequate and 
va l uab l e  i n  i t s present form . The 3 subj ects who recommended 
change� fe l t  that i l  shoul d have been prov i ded at an earl i er 
( t a9e ( P . g . i n  Std 9 ) , more def in i te ca reer suggestions should 
have been made , and more professional people should have vi sited 
the  s c hool  t o  del i ver ta l ks .  

T c-i b  l e  3 i 1 1  u s tra tes that  a t  the conc l usi on of the progralfflle the 
rnd j or i t y  o t  .., ubj ects had ma de up the i r  minds about what career 
t u  t o  l l ow .  
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Table 3 

Caree r Dec 1s 1 on at Conclus i on of Programme 

Made a career dec i s i on : \1 , a  I 
Al most sure 1 9, 1 
Still confused 1 9 ,1 --· ·  - ----·------------ --...----1 

Total 

4 . 2  .The Response of the Parents 

1 1  1 00 ,0  

The parents were as ked to fill out a questionnai re near the conclusion 
of the programme (s ee Appendix C) o The reactions in general were re­
assuring. 

All the parents felt that 1 t  was 1mportant to have a vocat1onal gu i dance 
programme as part of the school syllabus .  To a quest i on asking whether 
they thought their child had benef i tted from the programme, 9 out of 11 
parents fe l t  that they had o The remai ning 2 felt that the progranme 
was started too late , and that thei r ch i ld had already come to a 
decision pri or to the progranme .  

Tabl e 4 i l l ustrates the op1n 1on of the parents to aptitude assessment at 
school . Most thought that such assessment should be done at school 
providing it was carr i ed out by a qua l ified person , as it provi ded the 
opportunity for follow- up procedures. 

Table 4 

_Reactj_ons of Parents to Psycholog , cal Assessment at School 

N 
I Ass essment should be done at school 7 63 ,6 
I Asses sment shou l d be done outside s chool 2 1 8 , 2  
Undecided ....--- 2 1 8 ,2 

Total , 11 1 00 ,0 
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Al l the parents fel t that i t  was i mportant for the counsel l or 
to send a ful l report, refl ect i ng test resul ts and career 
suggestions , to parents. None fe l t  that the format of the 
report shoul d be changed . The majori ty of parents sai d that 
careers suggested by the counse l l or had been i nvesti gated. 
In two i nstances the parents i ndi cated t hat career sugges­
ti ons had not been i nvesti gated . I n  these cases the chi l d  
had dec i ded on a career before the programme. 
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5 .  CONCLUS I ONS AND RECOMMENDAT I ONS 

An apparent trend i n  modern educat i on i s  the plac i ng of an 
increas i ng emphasis on g u i dance servi ces for youth . 
Counselling is one of the most i mportant guidance servi ces 
provided by educational institutions . Counselling may have 
many purposes in a secondary school but probably its chief 
contribution lies in the assistance it provides for students 
who are faced with educational or vocational problems. 

The effectivenes s  of career counselling often depends on the 
amount of meaningful data that a counsellor is able to furnis h 
the counsellee .  The es sence of counselling generally lies in 
the creation of a situation which provides the couns el lee w1th 
an opportunity to solve his own problems . utilizing informa-
tion that he ordinarily does not pos ses s ,  or is not able to 
evaluate. The res ults of tests, inventories and other instru ­
ments, when supplemented with other data and properly interpreted, 
may furnis h students with the information they need in order to 
resolve their problems . 

This pilot study represents an attempt to implement the fai rly 
structured vocational counselling service offered by the NIPR , 
into a secondary school guidance programme , It was hoped that 
such a programme would enhance the pos sibility of providing 
effective career counselling i n  a school setting . Information 
was gathered from those who participated in the programme, and 
overall a positive attitude was expressed. Such a programme 
could conceivably be u seful to s chool counsellors who wis hed to 
uti lize the NIPR test battery and counselling procedure as an 
enrichment and supplement to their own system of vocational 
guidance . 

As the reader may be aware there is a lack of research on g u i dance 
prograllllles which are planned for the purpose of career deve l opment 
withi n secondary schools . More and better designed research on 
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career gui dance i s  highly des i rab 1 e and wil 1 probably become 
mandatory i n  the future. Some of the limitations and a dv�ntages 
of the present research will be discussed below, but the indica ­
ti ons are that considerable work needs to be done in order to 
validate and develop an efficient g u i dance programme for schools. 

5. 1 Limitati ons 

1. One of the major problems of this study was the limited number 
of subjects who participated , Due to the small size of the 
sample, statistical analysis could not be undertaken and it  was 
not feas ·i ble to evaluate the results fonnally . The research 
was exploratory i n  nature , and it is hoped that it will prov i de 
an impetus for further investigation in this sphere. 

2 .  The absence of research on similar vocational guidance programmes 
caused further difficulties. To evaluate a guidance programme, 
there is a need for comparative studies that evaluate the effective­
ness of different interventions. 

3. A longitud i nal study would have provided more i nformation on the 
long term effects of career counselling. 
career choice is a process, not an event. 
benef1c1al effects are di fficult to gauge. 

As stated previously, 
In the short term, 

4. l he programme in its present form requires a professionally quali ­
fied counsellor . The administrati on ,  scoring and interpretation 
of psychological test data requires training. There are ethical 
factors involved in the utilization of a psychological test battery . 
This restricts the use of the guidance programne to individuals with 
the appropriate training. The NIPR will offer assistance to schools 
who have qualified personnel and are interested in utili zing the 
N I PR vocati onal counselling procedure as part of vocational guidance 
for their students , Assistance and training is available from the 
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N I PR for those individuals who wi sh to utilize the N I PR 
test battery . 

5 .  A criticism that emerged from the questionnaires was the 
fact that the progra111T1e was started too late . It was 
suggested that it would have been more beneficial to start 
the programme in S�d 9 as matriculants are taken up with 
examination preparation and some of them have already made 
a career decision at that stage . If the progra111T1e was 
started earlier there would have been more time to provide 
students with additional career information , organize ex­
cursions to places of interest and arrange for more people 
involved in vari ous careers to v i sit the school . 

5. 2 Advantage� 

1. A significant advantage of the programme was that it provided 
contact , support and interaction between the subjects and the 
counsellor during a cri ti cal period of career development . It 
was possible for subjects to seek individual counselling a� any 
time during the course of the programme. The subjects were also 
seen on a weekly basis as a group , during guidance lessons. 

2. Each subject was required to see the counsellor for at least 
one interv i ew ,  following the psychological assessment . In some 
cases this interview provided subjects with the opportunity to 
discuss personal problems not directly associated with career 
planning . One subject was experiencing emotional problems and 
had previously felt too inhibited to seek individual counselling 
on his own initiative . A series of interviews with this subject 
followed the initial counselling session . In another case the 
parents contacted the counsellor pri or to the initial interview, 
and requested that the counsellor discuss family difficulties 
with their child . I n  the latter case the subject had resisted 
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hi s parents' sugqestions to see the counsellor on his own 
initi a t i ve .  

3. The utili zat i on of the N IPR test battery proved advantageou s. 
The test battery is easy to admini ster and score , and i t  
provided subjects with valuable i nformat i on about their i nte­
rests , abi lities and aptitudes . 

4 .  The report sent to the parents refl ecting test resul ts, inte­
rest profi l e  and career suggestion was extremel y  wel l  received . 
A l l  the parents felt that such a report is· high l y beneficial 
and provides an impetus for researching career fiel ds that might 
not prev i ously have been considered or known to their chi l d. 

5. The progranme provided parents with the opportunity to parti cipate 
in the counselling process. Not all the parents avail ed themselves 
of this opportun i ty but provision was made for those who fel t the 
need . Contact with parents often provides insight into thei r 
expectations and anxieties over their child's future, and i n  cases 
where problems exist such contact is essential. 

6. I nformation gathered from the questionnaires revea l ed that most 
of the subjects and the parents fel t that the programme had been 
beneficial . The majority of subjects fel t  i t  had assi sted them 
in their career choice . However, the long tenn benefits of the 
proqramme cannot be ascertained at  this stage. 

5 . 3 Recommendations 

An individual's behaviour must be understood and interpreted in terms 
of h i s total interaction pattern, capabi l ities and personality . 
Isolated performance is mean i ngless if it is not eva l uated as a figure 
upon a background. I n  thi s context the school counsellor is in the 
advantageous position of being able to observe and interact w i th pupils 



29  

over a long period of ti me. A picture is built up of individua l 

pup i ls, and i s  supplemented by i nfonnati on gained from the head­

master and teachers, and knowledge of a pupi l ' s  academic and 

extramural achievements. Career counselling as part of the 

educati onal system is thus highly favourable . Implementing a 

constructive and carefully planned guidance programme wi thi n this 

system could be benefi cial . Considerable research still needs to 

be done to develop and validate such a programme . 

If similar research concerning the development of a guidance pro­

gramme were to be undertaken in the future , the investigator would 

recommend the following changes: 

1. The selection of a larger sample . 

2 .  The proqramme should be introduced earlier so that it could be 

extended and it could provi de assistance for students at an 

earlier staqe. 

3. A programme for parents could be developed to supplement the 

programme for the students . A group of parents could be formed 

on a voluntary basis and training could include topi cs such as 

self-awareness � parent-child relat i onshi ps and career i nformation . 

4. Follow-up studies could be undertaken to evaluate the outcomes of 

career counselling as part of a career guidance prograrmne. 
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Aepend ix  A 

INTRODUC ING THE PROGRAMME TO THE PARENTS 

A V.ocati  ona 1 Counse 1 1  i ng Progra1nme : 

Dea r . . . . . . . . . . . . . .  . 

Our psycho l og i st at the schoo l , Mrs. M .  Fei nberg , i s  presentl y 
work i ng for the Nati onal I nsti tute for Personne l Research , and 
i n  conjuncti on wi th thi s I nsti tute she has k i nd l y  agreed to 
conduct a Vocati onal Gui dance prografTITle wi th the matri c students . 
The servi ce w i 1 1  be prov i ded free of charge ,  al though the usual 
fee at N I PR is RS0-00 . However , parents and students w i l l  be 
asked to f1 1 1  i n  a questi onnai re l ater i n. the year , i n  order to 
determine whether suc h  an undertak i ng i s  of val ue to pupi l s  and 
parents of the schoo l , and whether the serv i ce shoul d be conti nued 
i n  the future . 

Ai m :  

The ai m o f  th� vocat i onal gui dance prograrrvne . wi l l  be to assi st 
students i n  choosi ng a career compat i b l e  wi th the i r abi l i ti es ,  
preferences and personal i t i es. The resu l ts o f  psychol ogi cal 
testi ng  and assessment prov i de useful i nformati on so that a 
number of  appropri ate gui de l i nes and career d1recti ons can �e 
suggested . A dec i si on cannot be made for the students , however . 
Th i s remai ns hi s responsi b i l i ty . 

Procedure : 

Vocati onal gui dance l essons wi l l  be conducted duri ng the course 
o f  the year . Pri or to the psychol og i cal assessment 1 students 
wi l l  be sent a bi ograph i ca l  quest i onnai re and wi l l  be asked to 
compl ete and return i t  to Mrs . Fei nberg . The test battery 
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cons i sts of a vocational preference inventory r tests of  verbal 
and n umeri cal aptitudes , tests of reasoning abil ity and where 
appropriate , tests of s pecial abil ities . Testing wil l begin . 
at 08h00 and shou l d be comp l eted by the end of the s choo l day . 
Students wil l be to l d  beforehand on which day testing w i l l  take 
p l ace . 

After a persona l  i nterv i ew ,  a fu l l report gi ving test res u l ts 
and career recommendations w i l 1 be sent to parents . Parents'­
can expect th i s  report to arrive in the post three to four 
weeks after the counse l l or has i nterv i ewed their chil d. 

Yours faithfu l l y 

Headmaster J 

Pl ease comp l ete the attached fonn and return it to the Headmaster . 

RETURN SL I P :  

t 

Mr . & Mrs. .' � :  � ·.1
: � • � • • • • • • • • •  , • • • • • •  grant penni ss i on for their chil d 

. • . . . . . . . . . . . . . . . . . . . . . . .  to rece i ve vocational guidance counsel l ing 
and psycho l ogi cal as ses sment at the schoo l .  We request/ do not request 
a personal ' " i nterv i ew w i th Mrs. M. Fe i nberg after the counse l l ing of 
our chil d to discuss  certain aspects with her . or obtain more infor­
mation about the res u l ts . We further agree to fil l in q uestionnaires 
that she may require , i n  order to detennine the usefu l nes s of s uch a 
serv i ce .  

S I GNED : I I I I a I t t t t t I I I I e I I I I I t I ' e • 

DATE : I I t I I I I t I • I I I I t I I • • I t • • • • • 
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Append i� B 

THE F I RST QUEST IONNAIRE GIVEN TO THE SUBJ ECTS 

NAME : I I I t t t I • I I I f t I • I f t I I f t I I e t I I I I I • " f 

Vocat i ona l Gu i dance : 

P l ease an swer the fo l l owi ng q uest i on s : 

1 .  What i s  vocat i ona l g u i dance? 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ' . . . . . . . . . . . .  . 
I I I • • I I I I I I I t I t I • I I f I • I I I I I I • I I f f I I • I I I I I I I I I I I t f I I I 

2 .  Have you a l ready made up you r mi nd about a career? 
• I I • I I I • t I I I f I I I I I • • • • • • I t • I t I t I I t I I I I I I t I t I I I • I I I I I 

3 .  Do you th i n k  parents shou l d part i c i pate i n  t�ei r ch i l d ' s  
vocat i ona l counsel l i ng wi th the Psycho l og i st? 
t t • I I t f I t I t I I f I I I f I f I I I f I I I I t I t t t I I I t I I I I • t t I I I f I I t I 

4 .  Do you thi n k  i t  i s  i mportant to have vocat i ona l  gu i dance 
at a schoo l ?  Expl a i n . 
. . . . . . . . . . . . . . . .  , . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 
. . ' . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

5 . W h a t  d o  y o u  h ope  t o  ge t  o u t  o f  t h i s v o c a t i o n a l 
counsel l i ng programne? 
t I t t I I I I I t I I I t t e I e t I t e • t t • • • I • t t t I t t I e t I I ' • t t I I t I I f I I 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
6 .  Addi ti ona l convnents : 

• e t I I I I t t t I t t • • • • e I t I • t • • • I t I • I I t I t t I I t • t • • • • • • • • t t • • 
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�peendi x C 

FOLLOW-UP QlJEST I ONNAI RE GI VlN TO THE SUBJECTS AND THE PARENTS 

Dear Mr and Mrs . . . . . . . . . . . . . . . . . . . . .  . 

P l ease woul d you and your chil d a nswe r these ques ti onnaires in fu l l  a nd 
return them by post ( or wi th your ch i l d) to Mrs M Feinberg as s oon as 
pos s i b l e . 

FOR PARENTS 

( l )  �o you think i t  i s  neces s a ry to have a vocationa l gu i dance prog ramme 
as part of the s ch oo l  sy l l abus ? Yes /No 
Reasons : 

• f • • • • • • • I • • • • • I • • f • I • • • • • • • • • I • • I • t I • e • • • • • • • e • • e • f • • • • • • e • • " • e • • ,. • 

{ 2 ) Do you th i nk your s on/daugh ter  benefitted from the vocationa l prog ra111T1e 
this yea r? Y es /No 
Reasons : 

. . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  , . " 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . " . " 

( 3 ) We re the ca reer s ugges t i ons made by the cou ns e l l i ng psycho l og i s t  appro-
pri a te and of va l ue to your chi l d ?  Yes /No 
Reasons : 
. . . . . . . . . . . . . . . . . . . . . . . . . . .  �. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ' .. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . � ' .. . . 

. . . . . . . . . . . . . . . . . . . . . . . . . .  , . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 



( 4 )  Ha ve any of  the 
fo l l owed? 
E xp l a i n :  

s ugge s t i ons tha t  we re made been i nves t i gated or 
Yes/No 

. ,.. . . .. .  . . . . . . . • . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . 

( 5 )  Do you th i nk apt i tude asses sments shou l d be done at s chool ? 
Yes/No 

R�asons : 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

, . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

( 6 ) D i d the vocat i ona l gu i dance progranvne meet a l l your  requ i rements? 

( 7 ) 

( 8 ) 

E xpla i n :  

Have you a ny addi t i ona l  recomme nda t i ons 
the co uns e l ' 1 ng proce s s ?  
E xpl a ir]_ :  

Yes/No 

. .. . . . . . . . . . . . . . . . . . .  
to make so a s  to i mprove 

Yes/No 

t t • • •  t t IF • t • t t t • t \f t • t t • • • • •  1 • •  t • t • •  t • t • • • • • • • • • • • •  t t • t t t t • •  t • • • • •  

• • • • • • • • • • • • • • • • • • • • 1• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • � • • • • • • • •  

Do yo u th i nk i t  'i s necessary for parents 
voca t i onal counsel l i ng of the i r ch i l d? 
E xpl ai n :  

to  take part i n  the 
Yes/No 

. . . .  
. . . . . . . . . . . .  

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . .  



( 9 ) 

( l 0 )  

( 1 1 ) 

� �  

I s  i t  i mportant. to  recei ve- a fu l l  
counse l l i ng ?  

report fo l l owi ng vocati onal 
Yes/No 

Expl a i n :  
•- • • •. • • • • • • • • •  I .,'. •• •. • • • • • • • • • • • • • • • • • •• •• • • • • •. • • • • • • •. • • • • • • • • •  ' • •  � • 

1 I I I I e 1" 1 . • •  e • 1 1 t- • I I J I • t I I I • e I I t , - •' e I e· I I· e I I I I t  I .  • 1 e I I e e .  1 

t I, I 1 . .  I I I I I e I I I l� f:.. t·· I I a. I t I I ,_. ,� t . .. . I I I I a . ; e t t I I ' t I I '' I I I I ,- , I · 11 I t· I t I I ' I e e 11 I 

Do you th i nk the format of the report shou l d  be changed i n  any 
way? · Yes/No 
Comments : 

. . . . . . ·-· · · . . . . . . . . . .  . ... . . . .. . -. . . . .  . . . . . .. . . . . . . . . . . .  . 
. . . . . . I I I I • I • I I I eL t ll f I • I I f I I . . . .  . . . - . . . . . . .  - . . . . .  . 

. , t t • .., 1 1! 1 • 1 I I 1, 1:- 1 I 1 :-a 1 1 .. 1 - 1 -:. 1 I I I I 1 =. 1 11 I . I I I I t I J I I I I I I I e I I I I I I I I I I e· e I I I 

Do you th i nk psychol og i ca l  assessment at  school 
sory? 

shou l d  be compu l ­
Yes/No 

Comments : 
. . . . . . . . . .. · -· . . . .  ,: . . .... . . . .. . . . . . . . . . . . . . . . . . .. . . . .  · -· . .  �. · -· . . . .  . 

. . . . . . . . . . . . . . . . ' . . ... . . . �. . . . . .. . . . . . . . .  . 
• • I I I • • • • I rl • • ,., • I • . I • • • :e I · I I I I . t I I •t I I •I I • I I I I I I I I e t I • · I • I I I I • I I I • · • • I I 

.,. ' 
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PLEASE ASK YOUR CH I L D  TO F I L L  I N  THE FOLLOW I NG QUEST I ONNA I RE :  

Name : 

( 1 ) 

( 2 ) 

( 3 }  

Do you th i nk i t  i s  necessa ry te . ,a ve a vocat la1.a i gu i dance pro-
gramme as part of the school syl l abus? Yes /No 
RPa <;ons : 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . 
Do you th i nk that you bene fi .. teci 
programme th i s  year? 

!-rom tne vocat i ona 1 gu i dance 
Yes/No 

Rea sons : 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . .  � . . . .  � . � - � . ·· · · · · · · · · · · · · · · · · · · · · · ·  

.. . .. .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . · . . . .. . . . .. . . . . . . . . . . . . .  . 
Were career suggest ions appropr i a te and of va l ue? 
Reasons : 

Yes/No 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . ; . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . .  . 
{ 4 ) H ave a ny suggest i ons tha t  were made been i nvest i ga ted or fol l owed? 

E x2 l a i n :  Yes/No 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

. . . . . . . . . . . . . . . . . . . . . . . . . . � . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

( 5 )  D i d the vocat i ona l  gu i da nce · programme mee t a l l your requ i rements? 
E xpl a i n :  Yes/No 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 



( 6 )  Shou l d the present vocat i ona l  
i n  any way? .  

gu i dance programme be changed 
Yes/ No 

Expl a i n :  
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
. . . . . . . . . . . . . . . . . . ..... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

( 7 ) Ha ve you made up your mi nd about your future career? 

���.:!_�: Yes/No 

. . 
. . . . . . . . . . . . . . . . . . . . . . . ' . . . . . . . .  . 

( 8 )  What ca reers have you i n vest i gated? 
�_xp_1_a i�: 

( 9 )  What i s  the ca reer  of your choi ce? 

-��J_�j_r]_: 

. . . . . . 

1 0 )  D i d the vocat i on a l  gu i dance programne a s s i s t  you i n  a ny way 
i n  t h i s cho i ce? 
Exp l a i n :  

. . 

. . . . . . .  
. . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . .  . 

Thank you mos t s i nce rely . 

M FE I NBERG (Mrs ) 

l es/ ,�o 

. . .  
. . . .  
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�ppendi x � 

THE F I RST PART OF THE PROGRAMME 

1 ne content  or tne r n 1 t 1 a 1  1 0  vocc1 L 1 un d 1 yu i <lc1n,e l ej �ons i s  
bri ef ly  out l i ned bel ow :  

Less�1..:. ___ The Peer Group 

For better or for worse an i ndi vi dual al ways becomes a member 
of a group . Somet i mes the forces of a group i n h i b i t and constri ct 
man ' s  creat i v i ty and prevent sel f-ful fi l l ment , but often the i n di ­
vi dua l  can bes t  expres s h i s i ndi vi dual i ty wi th i n  the securi ty of 
h i s own group . We l i ve and make  contact wi th other peop l e a l l the 
t i me and by nature we dread l onel i nes s  and i sol at i on . The peer 
group provi des freedom from control and overprotect i on of adul ts , 
but i t  exerc i ses  a di ctatorsh i p  over atti tudes and behav i our of 
members . Th i s i s  known as group pressure and usual l y  resul t s  i n  
con formi ty to the norms ( s tandards ) of the group . The group teaches 
i ts members how to rel ate to each other . 

Tas k : Make a l i s t of persona l characteri s ti c s  that wou l d  as s i s t  
peop l e i n  deve l opi ng  good group re l at i on sh i p s . 

Les son 2 :  Fri endships 

Our as soci at i on wi th  others hel ps  us fi nd our i dent i ty .  We note 
s i mi l ari t i es and di fferences between oursel ves and others and beg i n 
to see who we are and what we mean to others . Our fri ends see the 
bes t  i n  us and therefore bri ng out the best i n  us . There i s  a need 
to trust , and con fi de deep feel i ng and thoughts  i n  another spec i al 
person. Fri ends hi p may be des troyed by the fol l owi ng : cont i nua l  
faul t fi ndi ng .  boast i n g . s l anderi ng . exces s i ve pri de . bos s i nes s and 
aggres s i on .  
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Task : Wri te a short paragraph on "The Idea l Fr1 end " . 

Les son 3 :  Soc i a l  Attracti on - Boy/Girl Rel ati onships 
I , 4 

We are attracted to others , and i nterested i n  attracti ng  them 
to us . Factors wh i ch underl y soc i a l  attract i on �  

( 1 ) Persona l a ppearance . Boys are part i cu l arl y interested in 
phys i ca l  attractivenes s of girl s. 

( 2 ) S i mi l ari t i es .  We are drawn to peop l e  with simi l ar atti tudes , 
interests and bel i efs . 

( 3 ). Differences . Somet i mes 1 1 opposites attract " ,  i . e .  peop l e  
comp l ement each - other. 

( 4 )  F requent i nteracti on l eads to attracti on e . g .  we become 
fri end l y  with peop l e  we see often . 

Tas k : " How s hou l d one behave on a fi rst date? " Ma ke a l i st of 
behav i our that appea l s  to you on a date wi th the oppos i te sex. 
Genera l d i scussion . 

Les son 4 :  Body Language 

Body l anguage or k i nesics is concerned with commun i cating with 
others and understand i ng  non- verba l behav i ou r. We observe others 
and become more sens i ti ve to them . Observing body l anguage ; 

( 1 ) Types of handshakes 

( i i ) Cros s i ng the arms and l egs  

( i i i ) CorTlllon gestures e . g .  fi nger on cheek , ta king off g l a sses , 
hands behi n d  the head , steepl i ng etc . 



( i v ) Preen i n� gestures of ma l es a nd ferna-l es · 

( v )  Non-verba l  behav i our o f  peopl e i n  l ove 

Task : Research the top i c at home and wri te a n  essay on  11 Non .. 
verna I oenav, our a t  a Party ' 1 • 

Lesson 5 :  The Expressi on of Emoti on 

Emotion means states such as : a nx i ety ,  depress i on , happi ness , 
boredom , j oy ,  emba rrassment , i mpati ence , i rr i tab i l i ty ,  amusement , 
fear , a nger and l ove . I n  each type of react i on there i s  a physi o­
l og i c a l  change a nd  a pattern of verba l  and non -verb a l  s i gnal s .  
Thin�s to l oo k  for : facia l ex�ression ,  qestures , body movements 
a nd to ne o f  vo i ce .  

Ta s k : A game of charades . A group member m i mes a seri es of emoti ons 
a nd the rest of the c l ass t r ies to guess wha t  they are . 

Les s.�n�6_: �T_h_e Se l f- concept 

The s�l f-concept comprises the body image , body schema and occupat i ona l 
se l f . I t  i s  the picture tha t  a n  i nd i vidua l  h as of himse l f  i n  differen t  
ro l es a nd i n  d i fferent situations , a nd l eads to the devel opment o f  an 
iden t i ty .  Th i s  system may be wel l or poor ly  organized . Peopl e attri bute 
chara cteristics to themsel ves wh i ch may be based on an i deal  or rea l 
s e l f concept , e . Q .  stab i l i ty ,  confi dence , refi nement , l eadersh i p ,  attrac­
tiveness , intel l i gence , etc . 

Ta ks : G roup d iscussion on factors i nfl uencing the  growth of  a sel f  
concept e . q .  parenta l i denti fi cat i on , o p i n i ons of friends , sex factors 
and consti tut i ona l factors .  
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Lesson / :  The Occupat i ona i Sel f 

The dcv�1 opment of a sel f- i dent i ty i s  a l i fe- l ong process . I denti ty 
tel l s  us who we are i n  a pos i t i ve sense . There i s  a c l ose rel a ti on-
shi p  between maturing as a person w i th a sense of i den t i ty - and 
dec 1 <1 , n9 upon a career . 1 1 1 e  ut.l.uµa L i und i  i Jen L i  ty i �  pa , t J f  the 
sel f- concept . Know l edge of the sel f i s  enhanced by knowl edge of abi ­
l i ties , aptitudes , interes ts , needs , va l ues , strengths and wea knesses . 
L i ndhard ( 1 974) points out that  the na ture of the worker ( the i nd i v i dual ) 
shoul d be ma tched with the nature of  the work . 

Task : Make a l ist of c haracter i sti cs tha t  are necessary for the fol l owing 
occupations : 

teacher , doctor , psychol ogist , j ourna l i st ,  actor , busi nessman and  s c i en t i st .  

Lesson 8 :  M a  tu ri.!t_ 

The mode 1 of a mature person i s  presented i n  a sma 1 1  book 1 et written by 
L i ndh ard ( 1 976) . The l esson was conducted a l ong the l i nes o f  sma l l 
group discussions . The cl ass was div i ded into three groups and a l eader 
was chosen for each group . 1' The 1 eader reported to the cl  ass I i n genera 1 t 

what ,his group consi dered ithe essent i a l  charac ter i st i cs of  matur i ty .  

Les son 9 :  Needs and Val ues i n  Rel at i on to Work 

A va l ue i s  a persona l  bel i ef that certa i n  l i fe goa l s  are better than 
other l ife goa l s .  We c hoose a career tha t  wi l l  offer the opportunity · 
to sa t i sfy needs . Lindhard ' s  ( 1 974 ) chapter on  "Needs , pri ori ti es a nd 
va l ues 1

' was used as a bas i s  for th i s , l esson . 

Task : A questionna i re compil ed by L i ndhard ( 1 97 7 )  was g i ven to the 
c l as s  to comp l ete . The ques t i onna ire prov i des i nformat i on o n  needs 
and va l ues such as secur i ty ,  money , status , i ndependence , soc i a l v a l ues t 

i ntel l ec tua l and aestheti c va l ues .  
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Les son 1 0 :  Abi l i t i es and I nterests 

I nterests are thi n�s an  i nd i v i dua l  l i kes to do and prov i des a fee l , ng 
of s at i s fact i on and enj oyment .  Ab i l i t i es a re th i ngs that an i nd i v i dua l  

i s  capab l e of do i ng . Competence on a j ob i s  dependent on abi l i t i es a nd 

educat i on , i nteres t i n  the job. and a pos i t i ve a�t i tude towards the J oo.  

Tas k : The c l ass  comp l e ted two ques ti onna i res comp i l ed by L i ndhard ( 1 977 ) 
on  i nterests and ab i l i ty .  

Tne 1 nteres t ques t i onna i re re l a ted to i nterests such  a s  dea l i ng w � th 
peop l e ,  wo r· k i nQ wi th s c i ence and technol ogy , art i s t i c  dnd c rea t i ve work , 
phy � 1 cd l  l y  dct 1 ve work mos t l y  out  of  doors , work i ng w ·i th ·i dea:; , wo 1 · ds  
d!)d LOffilnun l cd t i nq ,  wor ·k i nq w i th fa<.. ts  dnd f i ciures , c H1d f)rac.. t i cd l  work . 

The /\.t> 1 I i ty que� t i onnrt i re concerned a reas s uch as  verbd l f l uency , prc1c t i ca l , 

mcsnvd l o r  mech ci n ·i ca l  ab 'i l Hy ,  a rti sti c a b i l l ty ,  phys i cc1 1  hea l th ,  numeri ca l  
ob , 1 , t.Y . me cnod t l.d I db 1 1  i ty dnd soc i a I <..ompetence . 

Le!) :,on __ !_:!�- .  Un i vers i ty Educa ti on 

A ge ner ·a t  d bcus s i on on : 

( 1 ) ·t1enera l deq r E �5 such as  B . A ,  B .  Com and B � (. .  Adm , � � ' "'n q�'1u 1 t emen t ':)  
d n d  l en� th  o f  trd i n i ng .  

( 1 , J  P , ·u t ��� wna l degrees �uch as med i c i ne ,  veter i nd r y ::. l  i ence , den t 1 s try ,  
Ol. ... upat i ona l therapy , phys i otherapy ,  pharmacy , d rch i tec t,J re ,  eng i nee r r ng ,  

� µ�ei:..h ther ·"py a nd nt..4 r � -i n9 .  Adm i s s i on requ f rem� n b  dnd l ength of  

t r  d 1 r1 1  net . 

Tas k : An i nd i v 1 dua l  research as s i qnment on one of the above degrees . 
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Les son 1 2 : Tra i ning Outs i de Universities 

A genera l dis cus s i on on : 

{ i ) Techn i kons. The comb i nat i on of theoret i ca l  and prac t i ca l  
training . The  cho i ce of part -t ime o r  ful l - time s tudy . A 
l i s t  of tra i ning courses a va i l ab l e .  

( i i ) Corres pondence Co l l eges . Theory suppl ements in-serv i ce 
tra i ninq . Names of col l eges and a l ist  of courses offered . 

{ i ii ) Job opportunities for individua l s  with technica l tra i n i n� 
and dip l oma qua l ifications . 

Tas k: An ind i vidua l research  ass i gnment on a d i pl oma course .  

Les s on 1 3 : The Bus i ne s s  Wor l d  

The fol l ow i ng careers were discus sed in re l ation to admis sion requ 1 rement � , 
des cr i pt i on of train i ng requirements , persona l  qua l ities , the work en v 1 -
ronment a nd emp l oyment opportun i ties : 

(i ) Accountancy 
( i i )  Actuari a l  Science 
{ i i i) Bachel o r  of Busines s  Science 
{ i v )  B. Com an9 B .  E con . Sc . 
{ v )  Bus i nes s management 
( v i ) Personne l mana9ement  
( v i i )  Chartered I ns t i tute of Secretaries 
( v i i i )  Cost Accountancy 

Tas k : I nd i v i dua l s  who h ad compl eted research on  any of the above were 
as ked to d i s cuss thei r find i ngs  with the c l a s s . 
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Lesson 1 4 :  Th� Med i � � 1  and Para-med i cal F i e l d 

The fol l ow i nq careers were d i s cus sed i n  genera l : 

( i ) Medi c i ne ,  denti s t ry and veter i nary s c i ence . 

( i i ) Para -medi ca l  sphere offeri ng degree qua l i fi cat i ons : occupat i ona l  
� ; ·,erapy , phy ::, i o the ,·apy .  1 ogapaed i cs . und  nurs i ng .  

( i i i ) Para-med i cal  sphere offeri ng di pl oma qua l i fi ca t i ons : medi ca l and 
veteri nary technol ogy , occupat i ona l  therapy and phys i otherapy .  

Tas k : Indi v i dua l s who had researched any of these  careers were gi ven the 
opportun i ty to d i s cuss  the i r fi ndi ngs . 

Les son 1 5 :  The Sc i ent i f i c F i el d  

The fol l ow i ng courses were di s cus sed i n  general : 

( i ) Genera l B .  Sc and pos t graduate qual i f i cati ons 

( i i )  Agri cu l ture and nature conserva t i on 

( i i i )  Computer Sci ence 

( i v )  Eng i neer i ng 

Tas k :  I nd i v i dua l s who had researched any ot these careers were g i ven tne 
opportun i ty to di s cu s s  the i r  fi nd i ngs . 

Les son 1 6 :  Soc i a l Serv i ce and the Commun i cat i on F i e l d 

The fol l ow i ng cours es were d i s cuss ed i n  genera l : 

( i ) Teach i ng 
( i i )  Soc i a l  work 
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IT flllULTI - Your test b& ttery ha s betn dos t qned for your pa r t i cu la r c t rcuniHancos . No l everyone comp l e t t' S  the same tests . 1 

, t rttuha a re compared w i th thoso of others w i th a s t rn t 1 1 r  l evel  of educa t i on . ( Seo Compa r i son Group , b� t u,� ) .  l he re l evant  grc 

u"dorl i nttd . The graph prov i des I gu 1 dt to thd l evel of educa t i on and occu•la t i ona l acht ovoment 1 i ke ly  to bl"' .i t u i ned u wel l u 
1 tca tton of rtl 1 t i vo 1 trength1 and wtakn,1111 . 
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INT�RPRETATION OF T�STS 

Tut The test measures : 

1.8. I nduct i ve Rea soni ng - 'ab i l i ty to co�rehend re l a t i onsh i ps wi th i n  a pattern 
(Abstract ree son tn9 - not , (A/ 1 6 ,  A/ 1 5/ 1  ... rtl 1 t1d to formal school i ng ) 

!E Ort Deduc t i ve Reason i ng .; ab i l i ty to deri ve l og i c a l ly correct conc l us i ons from g i ven da ta ( DRAT ) - - CA Concept At ta i nment ' "  .. abi l i ty to develop ru i ona l  s t ra teg i es for the so l ut i on o f  probl ems ( CAT ) - - " ' '° 

D. V�rba l Reason t n? 
- ab i l i ty to a pply prev i ous ly ga i ned knowl edge to new s i tua t i ons . .. 

( Gtnira1 l nttl l 91nce )  (Menta l  A l e rtness ) 

... b' a. Ari thrntt1 ca 1  Rtasont ng . ab 1 1 1 ty to deal  effec t i ve ly wi th nume r i ca l prob l ems 

Ii 
� 

. C.omp Compute t i  on I I ·• . ab i l i ty to do rout i ne numeri cal ca l cu l a t i ons 

,... tJ 8" Readi ng Comprehens i on - abi l i ty to unders tand wri t ten n1a ter i a l  o f  a genera l nature 
t; � Vocabul ary - ab i l i ty to recogn i ze de f i n i t i ons o f  words correct ly  : 1  ·- --
u HC �ltcha n t ca l  Comprohtns 1 on - ab i l i ty to app ly  knowl �dge o f  genera l phys i ca l  or ncchJn t ca l  pri nc i p l e� tc 
�:::  prob l eos o f  a prac t , ca �  n•ture ( A/3/ 1 ) 
� .... 

TSK Tochn i ca l  and Sc i nnt t f t c  knowl edge - ab i l i ty to answer ques t i ons r� l a t i ng to sc i en t i f i ca l l y  or iented ma ter i a l  
l� 

TRC Techn i ca l  Read i ng Comprehens i on - ab i l i ty to unders tand ma ter i a l  o f  a techn i ca l  and sc i ent i f i c  na ture 
... 

lJ m. V t 1u1 1 /Spa t 1 1 l  percept i on - �b 1 1 1 ty to reco�n t ze v i sua l  spa t i a l  re l a t i ons ( S l ox )  
r;: . ...  PA Perctptu• l Ab i l i ty ( ana lyt ica l )  - ab 1 1 1 ty to recQ9ni ze a pa ttern "'here one h not read t t y appa ren t  (Got hch1 , t  

Cl er1cll  Abi l i ty  • speed and accuracy on a ro•,t i nt task ( Spo t- the-Error) 
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INTE RIIT PROFILE (Kuder p,..ference Record) 

IIIILO 

OUTdoot 
MECheniolf 
COMputadonel 
IClenttflc 
PIASUNNe 
Al&THedo 
UTerMY 
MUSloll 
IOClef SEIIMoe 
CLERlul 

Occupatlon1 which Involve 

WC>ftlng outdoort with planta 1nd 1hlmal1, eportlng actlvltlH etc. 
u.lng 10011. machinery. equipment 
worttlng with figures 
dlacoverlng naw f1ct1. 1olvlng problem, 

LIT 

m"tlng end dHllng with people; managing or organlalng. promoting ptOjecta; .. lling 
befng creetlve; dHlgnlng; decorating 
reeding. writing. dealing with word, 
pleylng or llatenlng to mualc 
working with people in a helpful or aupponlve capeclry 
doing routine office work requiring preclaion end 1ccur1cy 

MUS SOC. Sl!"V CLlA 
100 .. 
IO 

II 

IO 

71 

II 

II 

41 

H 

21 

20 

t i  

, o  

I 

0 

,. ..... 

Thi s  i nterest prof i l e  i s  ba sed on  a ques t i onna i re ,  and mea s ures preferences for 
vari ous types of. ac t i v i t i es . The h i gher the mea sured i nterest ,  the g reater the 
l i kel i hood that a career i n  th i s  f i el d w i l l prove sat i sfy i ng . However , the rea l i sm 
of the i nterest  s hou l d  be exam i ned i t  may be rel evant  to rec rea t i on ra ther than 
to a career cho i ce .  Th i s  i s  pa rt i c u l a rl y  t rue o f  the ou tdoor , a rt i s t i c ,  mu s i ca l  and 
l i terary ca tegori es . 

Remember that th i s  represents the pa ttern at the moment and tha t i nteres ts c hange . 

NB : I t  i s  i mportant  not to confuse i nterest . w i th  ab i l i ty .  

Pl ease refer to these graph s when read i ng the fo l l owi ng contnents on the tes t res u l ts 
and i nterest profi l e .  



4S 

Comments on Test Resul ts 

The te s t  s cores s ugges t that Wendy h as devel oped her i ntel l ectual 
potent i al , as measured on the abstract reason i ng test , very wel l .  
Th i s  assessment  i s  borne out by her school ach i evement  wh i ch i s  
aoove average . 

Wendy ' s  strength appears to l i e i n  tne verbal sphere , as i nd i cated 
by he r  scores for the mental a l ertness , read i ng co�prehens i on and 
vocabul ary tests . She has an excel l ent  vocabul ary .and has cul t i vated 
an apprec i at i on of good l i terature . Both school resu l ts and test 
scores i mply that a fi el d where she woul d be work i ng w i th  f i gures o r  
cal cul at i ons i s  not a good choi ce for her . 

Wendy ' s  consc i enti ousness and her school and test performance , l end 
support to the pred i c t i on th at she shou l d  obtai n a f i rst c l ass matri ­
cul at i on qual i f i cat i on at the end of the year . Her l ove of l earn i ng 
sugqests that she shou l d do wel l at degree stud i es ,  prov i ded s he keeps 
up the good work and d i sc i pl i ned study hab i ts . Her c ompetence i n  the 
l a nguaqe sphere w i l l  be an asset for stud i es at un i versi ty l evel . 

Comments on I n terest Prof l e  " --�---� 

The s i gn i f i cant trends , show 'an ori entat i on towards c reat i ve and per� 
s u as i ve act i v i t i es .  

Wendy ' s  i nterest i n  the l i terary f ie l d stems from the p l easure that she 
der i ves from read i ng .  her l ove : of 

1

E ng l i s h a nd her ab i l i ty i n  th i s  area . 
She i s  al so keen l y i nterested · 1 n  aesthet i c  pursu i ts .  part i cu l arly  i n  
the sphere of drama . Peopl e w i th si m i l ar i nterest patterns usual l y  fi nd 
sati s facti on in  career f i el ds such . as t 

acting , j ou rnal i sm ,  commun i cat i ons . publ i sh i ng ,  copy wri t i n� ,  scri pt 
wri t i ng ,  rad i o  and tel ev i s i on announc i ng ,  photography and a rchaeol ogy. 
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Her h 1 9 h meas urea i nterest 1 n  persuasive activities is a s sociated 
w i th her ab i l i ty to get on wel l w i th others , and her enj oyment of 
dynami: in terpe rs onal r�l ati ons h i ps . Al though s he has l eadersh i p  
qual ities s he does not l ike tas k s  invol ving organization and admi ­
n i s trat i on ( s uch a s  i n  s a l es and ma na9ement) . S u i tab l e career f i e l ds 
a re tor examp , e :  1 aw ,  puo 1 1 c re i a t i ons , µ�rsonne l , Ledch i ng and 
advertising . 

Wendy ' s  preference for the musica l category s eems to be rel ated to her 
s pare- time hobby of  l is tening to music , ra ther tha n  being a career 
cons i de ra t i on .  The l ow scores on the prof i l e  i nd i ca te a reas to avoi d 
when ma k i n� a c areer c hoice , as  these fiel ds are l ikel y to provide 
more frustration th an s a tis faction . 

Genera 1 Comments and .?�!-�ges ti ons 

Wendy is a friend l y  a n d  confident young woman who communicates wel l · and  has  
def i nite ideas  a nd op i n i ons . Much is  expected of her and s he i nturn 
dema nds much of herse l f and others . This determi ned and  motivated 
approach h a s  been s uccess ful for her i n  the pa st . At present s he faces 
a d i l eMna w h i ch  a ppears to centre around her i nterest in a career in 
drama . S u c h  a c a r  2r wou l d  s u i t her i ndividual is tic a nd creative nature .  
a nd prov i de h e r  w ith the opportun i ty t o  expres s hersel f .  She shows tal ent 
as an a c t ress { s he w6n the best a c tres s  award i n  the s chool pl ay fes tival ) 
and  h a s  a 1 ove, of the theatre . However she i s  not fl ex i  b 1 e · ;  n outl oak and 
s he coul d find it difficul t to accept the ambiguiti es and inconsistencies 
of s uch  a p rofes s i on .  Furt.hermore the u nconventi onal a nd Bohemian l i fe 
styl e of actors d oes not appeal :to her .  A career which woul d offer her 
re�ul a r  hours and more · structure , appears to have greater attraction , and 
woul d be more ea sil y reconcil ed with her personal i ty .  I t  thus might be 
worth her wh i l e to consider a career in a rel ated fiel d which coul d prov i de 
a n  ou tl et for her verba l s kil l s .  

HSRC LIBRARY 
- -· 1aUOTEEK 

r t 
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A pos s i bi l i ty i s  for Wendy to do journa l i sm .  She i s  a soc i a l ly · 
respons i ve person wi th good i nterpersonal sk i l l s .  As she i s  an 
i maq i na t i ve person w i th the ab i l i ty to wr i te wel l ,  s he could f i nd 
journa l i sm most s t i mu l at i ng . The prospect of travel and meet i ng ,  
or i nterv i ew i ng i nteres t i ng cel ebri t i es could al so be grat i fy i ng 
for her . . The degree i s  offered by Rhodes uni vers i ty or alternati ­
vel y she cou l d consi der doi ng a degree i n  communi cati ons wh i ch i s  
offered by UN I SA .  

Another alternati ve i s  for Wendy to do tea�h i ng .  Th i s  wou l d  be a 
su i tabl e occupat i on as  she wou l d  be i nvol ved w i th others i n  an i nter­
personal capac i ty and i t  cou l d  prov i de an out l et for her creat i ve f l a i r .  
She coul d do a BA degree majori ng i n  l anguages ( e . g .  Eng l i sh )  fol l owed 
by the H i g her Educat i on D i pl oma . A further pos s i b i l i ty i s  for her to 
do a performer ' s  or teacher ' s  d i ploma i n  speech and drama at . the un i ­
versi ty of Cape Town . By a s u i tabl e arrangement of courses i t  i s  
poss i bl e  to complete a BA degree together w i th Speech and Drama Performer ' s  
courses i n  a m i ni mum per i od of s tudy of 4 years . 

Wendy shows �ood i nsi ght  i nto hersel f .  She i s  an excepti onal ly good 
s tudent who becomes thoroughl y i rivol ved i n  eve�th i ng she tackles . 
The v i gor and enthu s i asm wh ich she puts i nto her ac ti v i t i es and interests , 
shoul d be val uabl e assets to her i n  mak i ng a success of her future career . 

I t  she feel s the need for further d i scus s i on or i nformati on she i s  wel come 
to make another appoi ntment . 

M FE INB ERC, ( Mrs ) 
for D IRECTOR 
NAT I ONAL I NST I TUTE FOR PERSONNEL RESEARCH 

MF/ i s  



52  

Appendix  F 

THE TH I RD PART OF THE PROGRAMME 

The content of the conclud i ng 1 0  vocational guidance lessons is 
bri efly outli ned below : 

Lesson 1 7 : Study Skills and Examination Techniques 

The key to successful studying is correct planning . When learning 
i s  postponed the resul t  is cranvning before exami nat 1 ons. Discus s i on 
of how to make a study and exami na t i on t i me table, the ut i l ization of 
sumnaries and learning codes . Organizing study time and developi ng 
self-d i scipline i s  es sent i al i n  the uni versi ty setting . T i ps on how 
to write an exami nat i on and the signifi cance of proper organization 
of time and information . 

Task : The students were asked to prepare a study time table for the 
forthcomi ng J u ly  holidays . 

Lesson 18 : Choosing and F i ndi ng a Job 

The necessity of ca reful plann i'nq and invest i gation when l ook i ng f.or 
a j ob that will provi de satisfaction . Better job opportunit i es are 
avai l able for people with a high educat i onal qual 1fication . Certa i n  
jobs requi""Q cettdrn s kil l s  and the job chosen must be within the 
i ndivi dua l ' s  capabil i ty .  The availability of jobs can fluctuate ii  
accordance with the economic cl i ma te. Thus it is important to  think 
about job availability before starting to train for a job. Lindhard 
( 1 978 ) outlines the followi nq factors that unde rlie a �ood dec i si on 
about a first job: 

( a ) Knowledge about wha t jobs are ava i lable 

( b) Se l t - know ·1 ed9e 
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( c )  Tra i n i ng or educational requi rements 

( d )  Knowl edge on  how to  l ook for a job 

l e )  P 1 anni nq your future i n  terms o f  the ki nd o f  job you choose p 

� Wri te an  essay on °A s ucces sfu l  career�' 

Les son 1 9 : · Applyi ng for a job 

A ' good appl i cat i on i s  wri tten �i th much care and thought.  A 
" curti cu l um� v i tae"  mus t  accompany a short l etter of appl i cati on . 
I f  tes t i mon i al s and references are requ i red s end cop i e s  of the · 
ori g i rial s .  r A d i scuss i on on t i ps on how to conduct an  i nterv i ew 
e . g .  personal appearance ,  the type of quest i ons that are asked 
and apti tude and se l ect ion tes ts . 

· Tas k :  An adverti sment from the newspaper was shown · to the s tudents 
and they were as ked to wri te a l etter of a pp l i cat i on for the j ob, 
accompan i ed by a " cu rri cu l um v i tae � 

Les son 20 : S ta·r t i ng a Job and Keepi ng a· Job 

L i ndhard { 1 9 78 )  outl i n�s the fo l l owi ng factors : 

( a )  Schobl l eavers expectati ons of work 

( b )  Why s ome peopl e l eave . thef r fi rst job . 
_. � f I � �  � ' I I � 

( c ) What empl oyers expect from the staff . 

( d )  Job s u rv i va l  k i t 

( e )  Study whi l e  you work 

( f )  L ong term p l anni ng 
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( g )  i 1 rst pay day dnd d personal budget 

( h }  P rogress and p romoti o n  

Task : In order of  i mportance l i st 1 0  reasons that woul d i nfl uence 
you i ea v 1 r iy d � oo .  ,;1:: .-,1:: , ·o i  u i scu�s i un • .  

Les son 2 1 : Leadersh i p 

Lea ders i nfl uence the fate of groups and g roup members. The power 
to i nfl uence others vari es accord i ng to the presti ge of the l eader , 
pres ti ge may be attached to a parti cul ar pos i ti on. e . g. prefect ,  
d i rector , manager . Group moral e depends on acceptance b� members , 
of group goal s ,  a nd a feel i ng of opti m i sm concern i ng attai nment of 
these goal s .  Members co-operate and strive towards common purposes . 
D i fferent types of l eadersh i p sty l es e. g .  democrati c ,  autocrati c  and 
a 1 1 l assez-fa i re 1 1  atti tude . In busi ness the dynam i c l eader i s  sought 
after as he can manage others and get the j ob done .  There i s  pres sure 
on l eaders to conform to group norms and assi st others to ach i eve 
s i m i l ar standards .  

Task : " How to get on w i th super i ors ( 1 eaders) 1 1 • Make a 1 i st of factors 
that woul d promote co-operati on and understand i ng between emp l oyers and 
empl oyees . General d i scus s i on .  

Les s on 22 : Confl ict S i tuati ons 

Th i s  d i scussi on revol ved around the mean i ng of confl i ct ,  i ts causes and 
resul ts.  Confl i ct and confrontati on are not al ways detrimental  but can 
have pos i ti ve outcomes . T i ps were g i ven on how to hand l e  confl i ct and 
the understand i ng  of aggres s i on ,  pas s i vi ty and escape mechani sms . 

Tas k :  An i mag i nary confl i ct s i tuati on  was outl i ned and group members 
were asked to enact the scene and so l ve the confl i ct .  
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Les son 23 : Copi ng w i th S tres s 

This discus sion revol ved around factors that give rise to s tres s 
1 n  our modern soc i ety a nd the outcome of s tres sful  situa tions . 
Reacti ons such a s  depres s i on ,  worry and i rri tabi l i ty were d i s cus sed . 
Adapti ng to a cha nged environment or new s i tuati on such as the firs t 
job ,  attend i ng univers i ty or getting divorced p l aces s tres s on indiv i ­
dua l s .  

Tas k : 11 How to cope wi th exami nat i on s tres s ': Ma ke a l i s t  of factors 
that  cou l d be of ass i s tance i n  cop i ng w i th exam i na t i on pressure and 
tens i on. rienera l d i scuss i on .  

Les son 14 : Perfectionism 

Fear 'of fa i l ure means fea.'r of disa pprova l and r i d i cu l e .  Behaviour 
mus t  be eva l uated i n  terms of one • s  own s tandards a nd abil i ty and 
not ·1 n  terms of high expectat i ons of pthers . Goa l s mus t  be s et at  
a rea l i s t i c l evel , and a fl ex i bl e  a tt i tude a i ds i n  attain i ng these 
goa l s . · Fa i l ure can be ins tructive and an incenti ve to try again . 
An i nd i vidua l can become i mmobi l i zed if he i s  on l y  prepared to under-
take th i nqs he can do we l l and avoids a l l others that are too cha l l eng i ng . 
Avo i d equa ting se l f worth with fail ures , avoi d se l f-rejection and se l f­
crit 1 c'i sm .  A perfection i s t i c att i tude can cause depres s i on. 

Tas k :  An i maginary s i tuation was created i n  which a n  i nd i v i dua l fail s 
i n  h i s  endeavours . r,enera l d i s cus sion on how such an  ind i v i dua l fee l s 
and what he s hou l d  do . 

Les son 25 : Marriage and Fami ly Life 

Th i s was an open d i scus sion tha t  was initia ted by a debate . The debate 
centred around the pros and cons of marr i age i n  our modern soc i ety . 
Op1 n 1 -0ns · were expres sed about whether or not peop l e s hou l d l i ve together. 
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Les son 26: Achi E v i na Adu l thood 

The f i na l  l es son was centred around the fol l owi ng :  

( i )  Cop i n� wi th freedom i n  the adul tworl d .  

( ii) Devel opmental  tas ks of adul ts e . g .  achieving inti macy . 
enteri ng d n  occupati on , marri age, form i ng a fami ly  a nd 
becomi ng a housew ife .  

( iii ) Acceptance o f  adul t s tandards and conformi ty .  
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